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I think we’ve all been able to identify 
with Grumpy Cat at some point in 
our lives:  we resist and dread change 
at the same time that we crave it and 
are excited by it.  

Certainly I’ve experienced that 
tension very acutely over the past year 
as I made the agonising decision to 
leave my previous position and community in 
Sudbury; but as painful as that was, it also felt 
intolerable to pass up the exciting possibilities of 
returning to Hamilton and my alma mater to take 
up the position of Assistant Dean of the Bachelor 
of Health Sciences (Honours) Program.  It was a 
risk, but a calculated one, and I’m delighted (and 
relieved) to say that my experiences over the last 
7 months have left me feeling confident in my 
decision and very optimistic about the future.

Our lives are all stories of continuous transition, 
big and small.  Like me, first year students and 
graduating students are in the throes of huge 

transitions, making and grappling 
with the consequences of big decisions.  
Of course, not all transitions are so 
dramatic – for all of us, each day is a 
transition in which we are evolving, 
growing, stretching, learning, and 
becoming slightly different people 
than we were the day before.  These 
more subtle transitions may seem 

inconsequential in isolation, but their cumulative 
effect is enormous, imperceptibly positioning us 
for those more momentous shifts. It’s my joy and 
privilege to be part of the BHSc Community and 
join all of you as we make these journeys and 
transitions together! 

Stacey Ritz
Assistant Dean, BHSc (Honours) Program
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The Bachelor of Health Sciences (Honours) Program Scholarship 
was established in 2004 by students, alumni, faculty, staff 
and friends. This particular scholarship is awarded to a BHSc 
(Honours) student who has made significant and meaningful 
volunteer contributions to the Hamilton and McMaster 
University communities.  

In 2015 we were fortunate to award three scholarships.  The 
scholarship recipients for 2015 were Mei Lin Chen, Class of 
2016; Kai Wu, Class of 2016; and Julie Yu, Class of 2016.

Mei Lin Chen has been proactively contributing to her community 
in Hamilton, McMaster, and at home in Mississauga. She 
volunteers in multiple hospitals, clinics, and community centres, 
such as the McMaster Children’s Hospital and a Hamilton 
afterschool program for at-risk youth. Volunteering is just one 
of the avenues through which Mei Lin shares her gift for the 
arts. As a three-time World Handwriting Contest winner and the 
president and co-founder of the McMaster Handwriting Club, 
Mei Lin teaches the craft and shares her love for handwriting. As 
well, with over ten years of classical voice training, she received 
the Ontario Summer Company award to start her classical 
performance company and produce her debut album to raise 
money for charity.  She also shares her entrepreneurship passion 
as the vice-president and founding executive of the McMaster 
Entrepreneurship Association. Currently, Mei Lin is working 
on an exciting initiative that connects healthcare professionals 
with technology developers to use innovative solutions to solve 
healthcare problems. 

Beginning in first year, Kai Wu has been a palliative care volunteer 
at St. Peter’s Hospital. Kai plays soothing violin music for patients. 
By actively listening to patients and sharing stories from his own 
life, he builds trust and rapport. Each patient tells a unique story 
and adds an invaluable human touch to his volunteer experience. 
Having to acknowledge death as a natural process has taught Kai 
to treasure every interaction that he has with the patients. 

Kai has also been involved with McMaster Students Offering 
Support (SOS). McMaster SOS is an organization that provides 
on-campus review sessions to raise money to support sustainable 
educational projects in impoverished regions in Latin America. 
Through McMaster SOS, Kai has been able to reach out to the 
student body by using his science background. By leading two-
hour midterm and exam review sessions, he helped clarify concepts 

and address students’ 
concerns. Kai connected 
with students from other 
faculties, following up 
with them, and receiving 
feedback such as “your 
session really helped me 
with this exam.” Being 
a member of McMaster 
SOS also enabled him to 
make a positive impact 
overseas. By promoting 
the organization’s global 
education mission, he 
fundraised to support the 
building of classrooms and 
the repairing of schools in 
rural Latin America. 

Julie Yu has found that one of her greatest joys is service and 
advocacy in the McMaster and Hamilton communities. She 
began volunteering with McMaster Arts for Children in second 
year of university, pursuing her passion for working with children 
and her love for art. She has served at multiple sites in Hamilton 
including the Good Shepherd Family Center and MSU Daycare 
engaging in weekly arts and crafts activities for children in the 
community. Julie’s experience motivated her to become a program 
coordinator in third year which provides her an opportunity to 
establish new crafts, teach new volunteers, and help to foster the 
creativity and healthy development of the children she works 
with. 

BHSc (HonourS) ScHolarSHip 
2015/16 recipientS
Compiled by Teresa Basilio, Program Manager, BHSc (Honours) Program

This experience has shaped her desire to work with children, 
prompting her to continue volunteering with the Hamilton 
Extend-A-Family Program, a community service that provides 
respite, social activities, and friendships for families with children 
who have special needs.

Julie has also been involved with World Vision since high 
school and her dedication to the McMaster chapter through 
her university career has inspired her to serve as club president 
this year. She leads a dedicated team of students to organize 
child sponsorships, poverty campaigns such as the 30 Hour 
Famine, and a university-wide food drive to continue raising 

awareness and donations to build a better world for children. 
As the community outreach coordinator for Leaders in Global 
Health Transformations (LIGHT) club at McMaster, she 
also coordinates volunteering opportunities at 541 Eatery & 
Exchange, a local charity restaurant which provides affordable 
and nutritious meals through a pay-it-forward system in the 
Hamilton neighbourhood. She continues to serve in this position 
this year and will use her involvement in LIGHT to organize 
more experiential opportunities to learn about global health 
stewardship and advocacy, and to further serve the local and 
global communities.

By introducing us to various health care professionals, the 
second year HABITS course (HTH SCI 2J03) is an impor-
tant introduction to interprofessional education (IPE) in the 
BHSc (Honours) Program. This learning is directly reflective 
of the mission statement of McMaster’s Faculty of Health Sci-
ences (FHS), which reads: “Within a culture of innovation, 
exploration and collaboration, we lead by challenging what is 
and embracing what could be.” IPE is fundamental to build-
ing long-term collaborative partnerships between profession-
als, and essential to stimulating innovation. As such, IPE is 
truly central to the core values of the FHS and has been imple-
mented through a variety of diverse initiatives in recent years.
The Center for Advancement of Interprofessional Education 
(CAIPE), defines interprofessional education as “occasions 
when two or more professions learn with, from and about 
each other to improve collaboration and quality of care.”  
This quote poignantly emphasizes the importance of IPE in 
the context of health care. Most fundamentally, IPE facili-
tates an understanding between health care professionals. A 
mutual respect for and understanding of different roles in the 
process of delivering health care services builds better health 
care teams that are ultimately working towards the same goal. 
An interprofessional education may increase the value that 
health care professionals place on the input of other occupa-
tions, and increase collaborative decision-making processes.
As an innovative community, McMaster’s FHS was the first fac-
ulty in Canada to house programs in medicine, nursing, phys-
iotherapy, occupational therapy and midwifery together under 
one faculty roof. The addition of Canada’s first Physician Assis-
tant Program in 2008, further increased the faculty’s diversity. 
Moreover, setting the BHSc (Honours) Program within a fac-
ulty of professional programs exposes undergraduate students 
to the values of IPE, collaboration and respect early on in their 
academic careers, and provides them with unique opportuni-
ties for engagement with students in professional programs.
In 2004, the faculty revamped the interprofessional educa-
tion curriculum, by developing a large number different of 
IPE activities in both academic and clinical settings to be 
held throughout the school year. The activities are admin-

istered through the Program for Interprofessional Practice 
Education and Research (PIPER), and aim to develop four 
core competencies of IPE; (1) understanding one’s own pro-
fessional role and that of others: (2) involving other profes-
sionals in patient care; (3) collaboration, goal setting, shared 
decision-making, problem-solving and conflict resolution; (4) 
communication, providing and responding to feedback, re-
spect and flexibility. IPE activities are categorized into three 
levels of increasing intensity: Exposure, Immersion and Mas-
tery, and each student in a FHS professional program must 
choose a minimum of one IPE activity from each category 
during their degree program. The freedom of choice gives 
students the opportunity to participate in activities that are 
most relevant and meaningful, thus increasing the impact 
and value of the learning that occurs through these activities. 
As the only non-professional degree program in the FHS, we 
might be a little confused as to where we fit into IPE. We get the 
emails about IPE activities and we are welcome to attend, but 
they are not a requirement for graduation. Moreover, we do not 
necessarily have a professional role. Yet, IPE has lessons for us 
too. Many of us will go on to pursue careers in health care, and 
as such, it is never too early to recognize that delivering health 
care is a collaborative process and to develop necessary skills to 
enhance cooperation. Furthermore, for those interested in mul-
tiple professional avenues, an IPE event may be an opportunity 
to improve our understanding of the professions that we are 
considering, thus prompting reflection about where our skills 
can best be applied, and informing our decisions about where 
we fit in. Moreover, the McMaster Interprofessional Student 
Collaborative (MISC), is a student group within PIPER that 
aims to bring together students from various FHS programs in 
order to enhance students’ professional, social, and educational 
development through academic and social events and through 
community service work with underserviced populations in 
the Hamilton community. MISC is another great way for 
BHSc students to get involved in IPE. We are very lucky in the 
BHSc Program to have the chance to learn from a diverse set of 
professional students! It is our responsibility to take advantage 
of these opportunities to enhance our learning and education. 

celeBrating tHe Value of interprofeSSional 
education in an undergraduate Setting  
By Alexandra Kilian, BHSc (Honours), Class of 2017
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bubble of excitement and nervousness that grew and grew as my ex-
change drew nearer. And then, I finally began to think about the new 
people I would meet, the beautiful places I would explore, and the ex-
citing courses I would take at my new University abroad. But, I can 
honestly tell you that all of my expectations fell immensely short of my 
reality.

I met some of the kindest and most generous people I have ever known 
in my life. I got involved with my school abroad and tried things that 
were completely out of my comfort zone: windsurfing, rock-climbing, 
cave-exploring and more! I traveled to all the corners of Ireland, and 
was amazed and awestruck by the natural beauty of the rolling green 
countryside. I took Irish dancing lessons and performed in front of my 
school. I planted trees in the University orchard. And perhaps most im-
portantly, I experienced a deep sense of personal growth, independence, 
and mental wellness that I never could have foreseen. I became relaxed 
and carefree; I stopped worrying so much about grades and deadlines 
and began to live life for its small pleasures. It was a truly eye-opening 
experience and I have tried to keep that Irish mindset and carefree way 
of living ever since.

If you could go on exchange again, where would you go and why?
If I could go again, I would. It doesn’t matter where because I know I’ll 
be surprised, astounded, and inspired no matter where I end up. That’s 
the beauty of travel.

Overall, would you recommend the exchange program?
Yes! Going to Ireland was one of the best experiences of my life and it 
changed me in monumental ways. I can’t tell you how it will change 
you, but I know it will. If you have the chance to study abroad, take it.

Frank Chen, BHSc (Honours), Class of 2016
Location of exchange: University of Warwick; Coventry, England
Time of exchange: Fall 2015 & Winter 2016

Why did you decide to participate in the exchange program? 
I primarily wanted a new experience. It’s good to escape the research/
GPA/research/med school/research culture, and I wanted to see what 
other options were available. I talked to a lot of people, and everyone 
that I met who went on exchange loved it. It’s a personal challenge too, 
starting over in another country, navigating your way through, and so 
on. 

What is the most important thing that you took away from the ex-
perience?

Being okay with uncertainty. Travelling gives you perspective on life 
from meeting so many different people with different backgrounds. It’s 
fun and enlightening to hear their stories. Life changes so much that it’s 
impossible to even map out the next 2 or 3 years, which are also very 
short in a long lifetime, so it’s not always negative if things don’t go as 
planned. Just work hard and have faith that everything will work out 
in the end. 

Overall, would you recommend the exchange program? 
Yes.

Allana Simon, BHSc (Honours), Class of 2017
Time of exchange: Winter 2016

Location: University of Amsterdam; Amsterdam, Netherlands
Why did you decide to participate in the exchange program?
My brother went on an exchange in Singapore during his third year of 
university and he had such a great experience that I decided to go on 
one myself. I have always wanted to visit Europe, but I’m not a huge fan 
of tourist activities, so I thought immersing myself in the culture would 
be more enjoyable.

What are some of the expectations you have for your time abroad?
To learn a lot about different cultures first-hand and meet people with 
a wide variety of backgrounds from different parts of the world. And I 
expect to have some fun, probably.

Are there any challenges that you expect to face? How do you plan 
to overcome them?
The challenge that I’m anticipating to be quite difficult is homesick-
ness. I love my family and periodically get homesick during the year. 
However, Hamilton is just 75 minutes away from my home, whereas 
Amsterdam is around 8 hours by plane. My plan to mitigate this issue is 
to Skype and message my family regularly. I also am fortunate enough 
to have my family agree to visit me at the end of the term, so I’ll have 
that to look forward to. Additionally I expect the international student 
services will have strategies to deal with homesickness and if not, I’m 
sure I’ll be able to talk with the other incoming exchange students as 
many of them will be experiencing similar feelings.

The McMaster Exchange Program is a once-in-a-lifetime opportunity 
for students in the BHSc program. It is an opportunity to discover the 
world, meet new people, embrace different cultures, gain independence 
and confidence, and to grow in an interdisciplinary, multi-faceted way. 
After all, adventure is out there!

Community | June 2016   5   Community | June 2016   4 

Every year, the McMaster Exchange Program facilitates over 300 
student exchanges between McMaster University and over 70 partner 
universities around the world. Students from any faculty can apply for 
a single semester or full year abroad at the institution of their choice, 
while retaining their status as a student at McMaster University. 
Most students study abroad during their third year of undergraduate 
studies. Exchange students pay the same amount of tuition to 
McMaster while abroad, although expenses such as transportation, 
accommodation, food, and insurance are paid separately.

Going on exchange provides students with the wonderful opportunity 
to broaden their global perspective, form lifelong friendships, and 
immerse themselves in foreign cultures and lifestyles. BHSc students 
can apply to one of three international exchange agreements: 
MacAbroad, the Trans-Atlantic Science Student Exchange Program 
(TASSEP), or the KILLAM Fellowship Program. MacAbroad offers 
opportunities abroad in all continents, while TASSEP and KILLAM 
allow students to study in Europe and the United States, respectively. 
In the past, students from the BHSc Program have studied abroad in 
universities all around the world, including Denmark, Ireland, the 
Netherlands, and United Kingdom.

Given all of the advantages of going on exchange, what’s holding 
students back? A common concern is the calculation of marks upon 
return to McMaster. Since international schools have a different 
grading system, courses taken abroad generally do not count for GPA 
calculations. Credits appear as a transfer credit (T) on transcripts, 
provided that a minimum of C- is achieved in the course. Each 
professional and graduate program considers these transfer credits 
differently; some exclude transfer credits from GPA calculations, 
while others require grade conversions using a World Education 
Services (WES) evaluation. 

BHSc alumna Katrina Radassao, and BHSc students 
Christina New, Frank Chen and Allana Simon share their 
experiences about the MacAbroad exchange program below.

Katrina Radassao, BHSc (Honours), Class of 2015
Time of exchange: Winter 2014
Location of exchange: University of Leeds; Leeds, England

Why did you decide to participate in the exchange program?
I decided to go on exchange to challenge myself and explore new 
countries and cultures. The exchange program was an excellent 
opportunity to do this while fulfilling some of my elective courses.

What is the most important thing that you took away from the 
experience?
I think what I gained most from my experience on exchange was 
adaptability and independence. When you put yourself in a new 
environment alone, you are forced out of your comfort zone. I think 
this is valuable for so many reasons as you are able to develop a 

variety of inter- and intra-
personal skills in a short 
period of time. It’s like the 
first day of Frosh week in 
first year — new, exciting 
and frightening — but on a 
whole other level. Through 
the exchange program, 
you learn to learn with 
varying teaching styles and 
are evaluated in unique 
ways not typically seen in 
Western education (e.g. 
100% examinations). Also, 
because you are on your 
own in a new place, you 
are in full control of your 
experience. You get what 
you put into it. If you are 
open to making new friends, put yourself out there and you will! If 
you are willing to embrace the culture, you can! Explore and be open 
to every experience.

How did your studies abroad differ from your time at Mac?
My classes abroad were more lecture style, however, some utilized 
small group activities during lecture. Didactic learning is something 
not typically seen in health sciences courses. I think the biggest 
difference, however, were the evaluations used. Of my four courses 
abroad, two had 100% final exams. This was quite daunting at first 
but challenges you to manage your time throughout the term and 
self-study. 

Overall, would you recommend the exchange program?
Absolutely!

Christina New, BHSc (Honours), Class of 2016
Time of exchange: Winter 2015
Location: University of Limerick; Limerick, Ireland

Why did you decide to participate in the exchange program?
I love travelling and I love new adventures! I also completed an 
amazing exchange to France back in high school. But in all honesty, 
I never really considered a university exchange (and I didn’t believe 
I had enough time to complete one) until a friend of mine told me 
he was applying to study overseas in England, and I thought... well 
that sounds fun!

What were your expectations before travelling abroad? Did your 
experiences differ from your expectations?
For many months leading up to my exchange I had no expectations 
whatsoever. I think I had a sense of denial that it was actually going 
to work out and I was really going to fly off to Ireland for 4 months. 
Several weeks before my departure date, I remember getting a little 

excHanging StorieS on excHange: 
a glimpSe into macaBroad 
by Ashley Lam & Sofía Zhang-Jiang, BHSc (Honours), Class of 2018
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Imagine the possibility of engineering a T-cell to selectively target tumour 
cells, or altering the body’s own microbial community to prevent allergy 
and disease. These and other solutions to pressing issues involving 
immunity are explored in HTH SCI 1DT3 Discovering Immunology 
Today, a course available to first-year students that showcases current 
research being pursued by members of the McMaster Immunology 
Research Centre (MIRC). The course made its debut offering in the Fall/
Winter 2013/2014 academic year, with an enrolment of 85 students 
in BHSc, Life Sciences, and Arts & Sciences Programs. Now, with its 
burgeoning class size—there is currently a waitlist to get into the course—
1DT3 has evolved to include a series of presentations delivered by 
members of the MIRC, organized into three core themes—“The Immune 
System and Its Weapons”, “Immunity and Populations”, and “Misfiring 
of Immune Function”. 

A significant goal of 1DT3, says course coordinator Dr. Carl Richards, 
is to introduce students to questions driving work being pursued by the 
MIRC, while in the process piquing student curiosity about concepts in 
immune cell mechanisms. By exploring hot topics such as natural killer 
cells, oncolytic viruses, vaccination, and cancer immunotherapy, the 
course sets the foundational knowledge for current theories, ideas, and 
paradigms in immunology. Students will have the opportunity to work 
on practical skills such as referencing and critical appraisal of literature 
through creating annotated abstracts and discussing with lecturers during 
Q & A periods at the end of every class. Finally, in true BHSc fashion, the 
course will culminate in a group report and presentation that challenges 
students to apply the foundational knowledge they have gleaned 
throughout the course to tackle an immunological issue. 

Student sentiment toward 1DT3 has been positive. Many have cited the 
challenging, yet engaging and relevant immunological course content 
as a major source of their interest in the subject matter. Sally Li, BHSc 
(Honours), Class of 2018 remarks, “[Discovering Immunology Today] 
really opened my eyes to the different aspects of this field of research. 
While listening to researchers coming from different fields of immunology 
talking about their work, I truly learned to appreciate the versatility of 
immunology.” 

Students who developed an interest in immunology during 1DT3 
can pursue their passion further by enrolling in HTH SCI 3I03 
Fundamentals of Immunology in third year. Dr. Stämpfli, lecturer 
and course coordinator, describes 3I03, an introductory immunology 
course, as “a traditional didactic lecture based course, where we deliver 
immunology from the physical barriers, to innate protection, to adaptive 
immunity.” Dr. Stämpfli, whose own area of research lies in the impact of 
cigarette smoke on immune responses in the respiratory tract, has been 

involved with the introductory immunology course since 2000, although 
the course’s origin at McMaster University lies much farther back in 
time, during the early eighties. When asked about the changes that have 
happened while he has been involved with the course, Dr. Stämpfli says 
that “if we have done anything over the years, the one thing that is a clear 
development is that we have started to bring in an element of self-directed 
learning.” Many introductory courses run the risk of simply delivering 
facts and having students regurgitate them. The instructional format of 
3I03, however, mitigates this by having students apply the knowledge as 
much as possible. The most obvious component of self-directed learning 
is the group research paper and presentation, where students choose an 
article from the popular press reporting on some immunological concept. 
With the article as the focal point, students are challenged to deconstruct, 
assess, and ultimately come to a conclusion about whether the article’s 
reporting is immunologically justified, using principles that have been 
learned in class. The importance of this assignment extends far beyond an 
immunological context. “We know there’s a large proportion of students 
in [Fundamentals of Immunology] that will not go into grad school 
immunology. So if they can actually read a newspaper article and then 
interpret it, then we’ve achieved something.” 

Students enrolled in 3I03 can look forward to learning the language of 
immunology and understanding underlying concepts of T- and B-cell 
function within the innate and adaptive immune systems. As in 1DT3, 
lectures are delivered by multiple members of the MIRC, an advantageous 
set up because it allows content to be taught by individuals whose research 
focus directly coincides. Another strength of this course are the weekly 
tutorial sessions. Dr. Stämpfli remarks, “those tutorials are one of the 
reasons of the success of the course because the TAs are TAs that do 
research, they do their PhD’s or Master’s in immunology, so they actually 
know immunology, are excited about immunology.” 

Many students that have taken immunology courses at McMaster will 
agree that immunological concepts are indispensable in an academic 
setting, as well as in daily life. The course also provides valuable exposure to 
immunological concepts that one will inevitably encounter in a variety of 
career paths. “Frankly it doesn’t really matter in which direction you go—
if you go towards medicine you do need immunology. If you go towards 
research, you either end up in immunology or you will be using reagents 
relating to immunology for detection […]. Even in daily life, the very 
simple question—should you get vaccinated or not?—these are immune 
related questions.” While acknowledging his bias as an immunologist, Dr. 
Stämplfi passionately expresses that the domain is everywhere. “In this 
society and this generation that we live, you need to understand immune 
function—to me it is part of daily culture.”

Hacking tHe immune SyStem
By: Diana Chu, BHSc (Honours), Class of 2018

The current BHSc student’s relationship 
with both Facebook (FB) and 
LearnLink (LL) is evidence of  the fact 
that multitasking is possible: scrolling 
through your newsfeed and the recent 
posts on BHSc Student’s Only while 
debating group meeting times on FB as 
you reread your TA’s instructions in the 
course LL folder is a reality my laptop’s 
RAM (memory) has learned to accept.  
Positive academic outcomes and lively 
social interactions with peers are possible 
in our program because of the emphasis 
placed on collaboration and group 
dynamics. Social media platforms, like 
LL and FB, facilitate group cooperation 
because they allow us to build 
relationships with our colleagues online.

But have all social media sites been 
created equal?

The following excerpt is from a 
hypothetical, imaginary  and non-
existent screenplay from the BHSc 
Musical. 

ACT 1  Scene 1
Set in student dorm 

Enter enthusiastic first year BHSc 
student from Stage Right. He ruffles 
through the various paraphernalia 
he has collected over Welcome Week 
until suddenly he comes across the 
BHSc button that reads: LL is my 
FB. Confusion reads on the face of 
the first year student. What is LL?  
Will it replace FB? What does this all 
mean? Only time will tell. 

Exit, Stage Left 
End Scene 

In the spirit of full disclosure, I should 
confess: I do not consider LL to be my 
FB. In fact, when I first transferred into 
the BHSc Program, I avoided the LL 
icon on my laptop like the plague. I had 

no idea what I was doing. It has taken 
me months to decipher what the grey 
highlighted text on LL messages was, and 
several more months to find the unsent, 
spell check, and history functions on LL 
emails that my classmates kept bringing 
into conversations. It felt like I had 
just arrived at a Harry Potter movie 
set without reading any of the novels 
beforehand  and everyone around me 
was using words like Muggle-born, Dark 
Lord, and Expelliarmus in their everyday 
vernacular. I still wonder if and how the 
Instant Messaging icon on the front 
page of LL works and how one goes 
about searching through the mythical 
land known as ‘Archives.’ 

I do not think I am alone in thinking 
that navigating LL can sometimes be 
akin to finding a needle buried deep in 
a dark gothic forest. My fellow BHSc 
transfer students and I have routinely 
voiced frustration over LL while my 
non-transfer friends and upper year peer 
tutors seem to enjoy a rather healthy 
relationship with the software. When 
inquiry facilitators encourage us to use 
our LL group folders to communicate 
and display evidence, I find that groups 
with more upper year or non-transfer 
students are more at ease using LL as 
a primary means of communicating 
while my fellow transfer group members 
and I often repeat conservations that 
happened on FB onto our LL folder to 
accumulate evidence. I would not be 
surprised if more and more of my junior 
classmates share in my sentiment which 
is LL simply isn’t FB in terms of its ease 
of communication. 

Rest easy LL admirers, I have not written 
this article to bash your beloved. Quite 
the contrary, I think LL, particularly 
when contrasted with Avenue to Learn, 
has massive potential. LL offers students 
a private mailbox, access to course 
content, a reliable way to contact profs 
and TAs (and to keep track of whether 

or not they have seen your emails, that 
history button really comes in handy),  
course HELP folders to ask your peers 
content related questions under the 
supervision of TAs, the ability to meet, 
talk and interact with students in any 
year of the program, in addition to 
access to previous student’s feedback 
and relevant life advice. And the list 
continues. I am not even suggesting in 
this article that all these resources are 
not organized. In fact, sitting for 15 to 
20 minutes with someone who is well 
versed in the Wizarding World of LL 
makes one appreciate how valuable the 
years of student collaboration stored on 
the software really is.

I have written this piece to propose an 
intervention. Organizing mandatory 
information sessions for first years 
and transfers could really help bridge 
the gap between the LL admirers and 
those of us who do not know how to 
use it. If such a session already exists, 
perhaps as a community we could work 
on making them more accessible and 
more advertised. If we can facilitate an 
informed transition from FB to LL, the 
advice and conversations that end up lost 
on a class FB page can benefit students 
in the years to follow.

From an administrative point of view, 
I think a well understood and well 
utilized instant messaging (IMing) 
system within LL would greatly alter the 
student’s relationship with the software. 
Opening your inbox to find 30 new 
messages of your group members using 
LL to organize a meeting time is likely 
to have someone grabbing at their 
hair (or hijab) in frustration. A well-
integrated IMing aspect might make 
the transition from FB to LL easier for 
a new generation of BHSc students, 
and that in turn could make them more 
willing to learn the plethora of resources 
available to them. 

is ll really your fB?
By Safia Yusuf, BHSc (Honours), Class of 2017Class of 2016
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The Bachelor of Health Sciences (Honours) Program offers a 
variety of unique and exceptional learning opportunities in 
anatomy and physiology education. McMaster’s Education 
Program in Anatomy has received strong praise for the work 
done in the laboratory and classroom settings. Late last year, 
an in-depth three-part exploratory article was published by 
the Hamilton Spectator on McMaster’s Education Program in 
Anatomy entitled, “Body and Soul: Inside the Anatomy Lab” by 
Hamilton Spectator reporter, Jon Wells. BHSc students are in 
an excellent position to have access to these rare opportunities 
that are undoubtedly valuable to students interested in and 
passionate about the human body and the field of health care. 
The anatomy courses offered in BHSc vary in level of knowledge, 
focus, and content. These courses include: Human Physiology 
and Anatomy I/II (HTH SCI 2F03/2FF3), Biomedical Graphics 
(HTH SCI 3EE3), Human Pathophysiology (HTH SCI 4K03), 
Pathophysiology of Infectious Diseases (HTH SCI 4KK3), and 
Pathoanatomy (HTH SCI 4G03). These courses offered in 
anatomy education provide students with many opportunities to 
expand their theoretical knowledge and understanding, as well as 
to gain practical skills and experiences to reinforce their learning 
regarding complexities of the human body and pathological 
processes.

Human Physiology and Anatomy I/II 
(HTH SCI 2F03/2FF3)

The Human Physiology and Anatomy I/II courses provide 
introduction to and overview of the breadth and depth of 
anatomy and physiology knowledge through stimulating lectures, 
interactive laboratory time, and group tutorial presentations that 
allow students to dive deeper into the concepts and material. In 
2F03, students explore the principal organ systems including: the 
nervous, integument, musculoskeletal, and endocrine systems. The 
2FF3 course lets students examine the cardiovascular, respiratory, 
immune, gastrointestinal, and urogenital systems. The courses 
are taught by a diverse group of passionate instructors excited to 
share their expertise: Dr. Alexander Ball, Dr. Bruce Wainman, 
Dr. Thomas Hawke, Dr. Peter Helli, Dr. Ilana Bayer, Dr. Mark 
Inman, and Dr. Cale Zavitz. Many different types of learning 
environments and evaluation methods provide for a strong 
reinforcement of anatomy concepts. These learning experiences 
include lab quizzes, dedicated self-directed laboratory time, 
team based learning (TBL) exercises, and inquiry-style group 
presentations on a focused topic relevant to recently covered 
lecture material. The courses provide a multitude of stimulating 
learning environments to critically explore the topics in anatomy 
in great depth, providing an exceptional opportunity to BHSc 
students. Dr. Bruce Wainman, course instructor and director of the 
Education Program in Anatomy, states that, “In our introductory 
anatomy and physiology class students explore the inner working 

of the body by learning 
from expert lecturers, 
team-based learning 
sessions and laboratory 
experience with the most 
modern of physiological 
equipment and cadaveric 
specimens. It is a unique, 
and uniquely challenging, 
course.” 
Harry Chandrakumaran, 
BHSc (Honours), Class 
of 2016 and teaching 
assistant, finds that, “The 
Education Program in 
Anatomy is the most 
honest implementation 
of the core principles of the BHSc Program, including 
interdisciplinary, collaboration, problem-based learning and 
course feedback and evaluation. The department has a proud 
heritage of inter-professional education for students from a wide 
range of disciplines including midwifery, engineering, nursing, 
and medicine. The courses offer an unparalleled balance between 
professor instruction and student-directed education.” 

Furthermore, the opportunity and privilege of accessing the 
many resources available within the Education Program in 
Anatomy including human cadaveric specimens is humbling. 
Although the material may seem complex and challenging, the 
two complementary courses provide a rewarding and exciting 
educational experience to BHSc students distinctly different 
from other courses. The exploration and understanding of the 
human body is central to the field of health sciences, making it 
an essential educational component for the BHSc student. Dr. 
Bruce Wainman, states that, “The body in health and illness is the 
one unifying theme within all of health care and thus anatomy 
and physiology is the most central of all the health sciences.” 
Likewise, Harry Chandrakumaran also states that, “My favourite 
aspect of the course design is its approach towards education as 
a multiplatform experience. Between online module content, 
lecture podcasts, laboratory sessions, tutorial presentations, low-
stakes testing opportunities, OSPE examinations and an online 
specimen library, the opportunities for learning are unparalleled. 
I know that this spread of information can seem daunting but 
I believe that most students leaving the course come to realize 
the profound impact the course has had in their personal 
development. HTH SCI 2F03 and 2FF3 fall squarely within the 
category of “challenging but rewarding.” As challenging and as 
different these two paired anatomy courses are, 2F03 and 2FF3 
provide an unparalleled, valuable, and rewarding educational 
experience. 

Biomedical Graphics (HTH SCI 3EE3)

The Biomedical Graphics course, put simply, is a visual arts course 
for students in health sciences. The course is taught by Caitlin 
O’Connell and Jennifer Belanger from the Education Program in 
Anatomy. BHSc students that choose to take the course, embark on 
a journey to combine their knowledge in anatomy and physiology 
with elements of visual arts and design. The course explores the 
fundamentals of visual literacy, design concepts, and software 
(Adobe Photoshop and Illustrator). These topics and lessons are 
examined within interactive and engaging lectures and practiced 
during dedicated laboratory time. A significant emphasis of the 
course and overarching theme is of creating and understanding 
productive scientific communication through visual graphics using 
the concepts and skills learned in class. Moreover, to properly and 
effectively communicate scientific information through a visual 
illustration requires an understanding of design concepts, the 
material itself, and the intended audience. A diverse assortment 
of unique assignments and projects provides for an engaged and 
deep appreciation for sciences and the visual arts. Examples of 
coursework include, maintaining a sketchbook, rendering a digital 
representation of an anatomical specimen, a creative zine conveying 
a scientific concept, and a final concept poster incorporating many 
taught concepts and skills. 

As a past student in 3EE3, learning the theoretical background for 
graphic design proves to be extremely intriguing and eye-opening 
as a student in the health sciences, as we are often consumers of 
illustrations and graphical representations of scientific knowledge 
that is carefully crafted and created for the sake of our knowledge 
and understanding as students and learners. Even more exciting is 
to employ such concepts and skills in creative outcomes as a student 
in the course. The course itself is also an avenue for BHSc students 
to be more creative and artistic in the field of health sciences 
which has limited opportunities in the classroom setting to explore 
the visual arts. This is a unique course offered within the BHSc 
program that allows students to explore scientific communication 
and the visual arts through creative avenues that are underexplored 
in the hard sciences.  

Human Pathophysiology (HTH SCI 4K03)

The Human Pathophysiology course is an investigation into 
disease systems and a space for students to critically think and 
solve problems based on anatomy content learned in previous years 
and content introduced more deeply within the course itself. This 
course delves further into details of various body systems including, 
cardiovascular, musculoskeletal, renal, and endocrine systems. The 
lectures provide a review of the proper functioning systems and 
place a strong emphasis on the pathological mechanisms and signs 
of disease systems. The course instructor, Dr. Thomas Hawke, 
both teaches and invites guest speakers to lecture on specific and 
relevant topics, drawing from their personal expertise, to facilitate a 
discussion and deeper understanding of the topic area being explored 
in class. Students are provided laboratory and tutorial experiences in 
which content and concepts taught in lecture are reinforced within 
interactive labs with anatomical specimens and the occasional 
medical technology demonstration. The tutorial experience 

invites students 
to critically 
think and 
work in groups 
to provide 
diagnoses of 
clinical case 
study examples 
directly relevant 
to their studies. 
Students in 
groups are also 
tasked with the 
o p p o r t u n i t y 
to create their 
own pathology 
module on a 
topic of their 
c h o o s i n g , 
p r o d u c i n g 
an engaging 
e d u c a t i o n a l 
resource for 
other students 
to understand a 
specific disease 
system in more 
depth. With 
many guest lecturers with various expertise and different clinical 
and academic interests, students are exposed to a wide array of 
content providing valuable insight into the guest lecturer’s world of 
work. Dr. Thomas Hawke states that, “I personally like the clinical/
research based lectures.  Listening to experts in the field talk about 
their interests is really inspiring to me.  I also like the hands-on 
components (ultrasound and auscultations).  I feel these add a 
real practical appreciation to what we are teaching conceptually.” 
A diverse offering of educational experiences within this course 
provides a cohesive understanding and strong engagement of 
pathophysiology material: “This course offers so many different 
ways to learn about pathophysiology, from didactic lectures to 
solving case studies to hands-on labs to video module development - 
all so different but all very integrated. […] The student engagement 
is high and that is rewarding.  Seeing students become experts on 
particular topics in pathophysiology through the generation of the 
‘module’ is also a highlight for me.” When course content seems 
difficult or challenging, students may stray away from taking 
certain courses including anatomy and physiology courses. It is 
important to reflect and appreciate that such unique, rare, and 
exciting learning opportunities are available at our fingertips as 
BHSc students. It is a privilege to be offered these opportunities, 
but it is within our power to make the best use of our education. 
Dr. Hawke’s advice for students: “stop worry[ing] about the A+ and 
start enjoying your education.  These opportunities will be gone 
before you know it!” These anatomy courses are here for that very 
reason, to provide us, BHSc students, with amazing opportunities 
for our education – to challenge and encourage us to explore and 
take risks in areas of study we are interested in and passionate about 
prioritizing in our own learning. 

the Heart of anatomy and physiology education 
Within the BHSc (Honours) program
by: Yipeng Ge, BHSc (Honours), Class of 2016
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Andrew Perrella, also understands that, “This course is a staple 
of the health sciences program simply because it does what 
all effective BHSc courses do: integrates a bit of X, a bit of Y, 
with your only prior knowledge being a bit of Z, and then 
you go at it and fill in the gaps of understanding.” This course 
integrates students’ knowledge and practical skills in anatomy 
elegantly to allow them to further advance their understanding 
and build a strong appreciation for surgical specimens. 

The multitude of diverse learning opportunities in anatomy 
offered within the BHSc Program should be embraced 
and explored, and certainly not taken for granted. As these 
courses offer exceptional experiences and valuable unique 
educational opportunities for BHSc students. Dr. Thomas 
Hawke states that, “We really benefit from the diversity 
of educational opportunities that the Anatomy Education 
Program and McMaster itself have to offer.” Additionally, 
there are lessons from these anatomy courses that transcend 
all, which is a deep respect for the human body and 
cadaveric specimens for the purposes of educating BHSc 
students. Referring to the Pathoanatomy course, Andrew 
Perrella finds that, “The importance of respect is strongly 
emphasized by the professor and prosection assistants 
throughout the term. It is something we all must continually 
keep in mind as we enter a profession of healthcare, 
regardless of the path we choose. Our patients will have 
stories. Our clients will have stories.” The exposure to these 
types of educational resources and opportunities mentioned 
previously within the variety of anatomy courses offered 
are truly one of a kind and greatly commendable on the 
part of the Education Program in Anatomy and the BHSc 
Program. We, as BHSc students, are truly lucky to have the 
instructors that we do. Since instructors often acknowledge 
and take into consideration our goals and future directions 
as students and as professionals – instructors are always re-
evaluating the value of these courses to our education as 
students and future professionals. Dr. Tom Jackson stated 
that, “Pathology is one of the pillars of medicine.  The 
fundamental concepts that I introduce form the basis for 
future study and the practice of clinical medicine.” And Dr. 
Thomas Hawke finds that, “As an educator in the medical 
school, I am also able to take core concepts in anatomy and 
physiology (that we teach medical students) and translate it 
to 4K03.  This makes the material relevant and translatable 
to the goals of many of the students.” Visibly, instructors 
often transfer and apply their past experiences to their 
role as instructors in a way that provides value to BHSc 
students. Referring to the Human Physiology and Anatomy 
I/II courses, Harry Chandrakumaran, who has worked 
closely with staff and students in the Education Program 
in Anatomy, believes that, “The teaching faculty constantly 
refines the course design in response to student-generated 

feedback, a dynamic process that has produced considerable 
reform to the course structure. It is unsurprising to see 
faculty members in the lab assisting students well into the 
evening. The staff on their part ensure the educational needs 
of the program can be met by maintaining the lab facilities, 
preparing specimens to meet the specific educational goals 
of their students and offering direct support to students. I 
have nothing but gratitude for the department, a sentiment 
I know to be shared by many of my peers.” It cannot be 
understated, how fortunate and lucky we are as BHSc 
students to be in a position to be offered and to have access 
to intensely dedicated instructors and rewarding educational 
experiences. As a fellow student in the BHSc Program, I 
am extremely appreciative for these opportunities offered 
by the BHSc Program and the Education Program in 
Anatomy, which is only a small glimpse into the passion 
and dedication that exists within the BHSc community.
 

Harry Chandrakumaran, the 2015 
Anatomy Prize recipient “who in the 
judgement  of  the  Education  Program 
in Anatomy, has demonstrated 
excellence in Anatomy”.  

Photo with award recipient Harry 
Chandrakumaran, presented by Dr.’s Bruce 
Wainman and Alexander Ball. 

Pathophysiology of Infectious Diseases 
(HTH SCI 4KK3)

The Pathophysiology 
of Infectious Diseases 
course is designed to 
provide a look into the 
clinical, medical and 
pathophysiological 
aspects and 
fundamentals of 
infectious diseases. 
Such fundamentals 
discussed in the 
course include 
taxonomy, diagnostic 
m e t h o d o l o g y , 
epidemiology and 
virulence factors of 
pathogens and pathophysiological events and responses. 
This is explored within the context of different human body 
systems in the human host as a result of different infections. 
The course is taught by Dr. Padman Jayaratne, a medical 
microbiologist. Students are provided the opportunity to 
present on specific infectious agents and the associated 
diseases, develop clinical case presentations centered on 
organizing the relevant information to present to peers, and 
complete a project involving the creation of an educational 
module. The course is quite relevant to BHSc students 
interested in pursuing a career in the medical field, as the 
content provides breadth for the many microorganisms 
responsible for infectious diseases. Pauline Chang, BHSc 
(Honours), Class of 2015, enjoyed her time in the course 
and found that, “The course had really excellent content. 
We were given talks by some really knowledgeable and 
well known infectious disease researchers at McMaster. We 
learned about different types of infectious agents, different 
methods of transmission, pathophysiology of disease, etc. 
[…] I thought preparing tutorial and case presentations, 
and preparing the module was a really valuable learning 
experience. It’s very self-directed as you are given 
introductory lectures, but there is also a lot of filling in the 
gaps in terms of microbiology and pathophysiology when 
learning about different diseases/organisms.” The learning 
experience in this course was one that provided great 
significance and relevance to BHSc students passionate 
about the field of healthcare, as Pauline Chang recalls, 
“Overall I think the course is great for health sciences 
students, especially those interested in pursuing a career 
in the medical field!” This course provides a noteworthy 
exploration into the vast field of knowledge on infectious 
diseases and microbiology for BHSc students. 

Pathoanatomy (HTH SCI 4G03)

The Pathoanatomy course, taught by Dr. Tom Jackson, 
allows BHSc students to explore the anatomy, surgical 
approach, and etiology of pathologies from the context of 
an anatomical system. The course provides students the 
opportunity to prepare an educational surgical specimen 
from human materials, creating a practical, memorable, and 
valuable experience for students to develop their knowledge 
and passion for anatomy. The opportunity of working with 
human materials and incorporating group problem-based 
learning experiences, works to greatly benefit students in 
understanding anatomy and pathology by directly seeing the 
relevance to anatomy course content. The course emphasizes 
a balance of the knowledge of body systems, the skills 
involved with physically preparing a surgical specimen, and 
acknowledging and appreciating the privilege of working 
with human materials and building a deep sense of respect 
for the specimens. Group-based peer-to-peer learning is 
also embedded within lectures providing students with 
flexibility and the opportunity to take responsibility and 
control of their learning and interests in anatomy. Dr. Tom 
Jackson states that, “In this course, students are encouraged 
to follow their interests and afforded as much freedom as 
possible to do so.” The course offers dedicated laboratory 
time to provide students with the opportunity to acquire 
and practice dissection skills – keeping in mind the final 
product of the course is an electronic teaching module 
complementing the completed surgical specimen. Andrew 
Perrella, BHSc (Honours), Class of 2015, felt that “Taking 
pathoanatomy was both a privileged learning experience and 
a privileged learning environment […] BHSc is the only 
undergraduate program that I know of which allows students 
at the undergraduate level to prosect cadaveric material and 
my medical school professors will agree, there is no other way 
to learn the anatomy of the human body without immersing 
yourself. […] It is such an “active” and engaging way of 
learning that it is difficult to forget what you’ve learned 
after the course ends.” In other words, this course educates 
students on anatomy through an unmatched opportunity of 
practical hands-on experience through translating knowledge 
to practice by creating a surgical specimen from human 
materials. Dr. Tom Jackson explains that, “Anatomy is best 
learned in the lab.  Creating a prosection gives the students 
a deep understanding of the 3D relationships between 
structures that is very difficult to acquire from books alone. 
Each year, pathoanatomy students create museum quality 
pieces.” The structure of the course is designed to challenge 
and develop students for success moving towards the future 
from their studies in BHSc. Dr. Tom Jackson states that, 
“I believe it’s very important for success in medicine, the 
structure of the course itself encourages development of the 
“Four C’s”:  communication, critical thinking, creativity and 
collaboration, along with decision making.” While similarly, 



   
 C

om
m

un
ity

 P
eo

pl
e

   
 C

om
m

un
ity

 P
eo

pl
e

Community | June 2016   13   Community | June 2016   12 

I entered the 
Bachelor of Health 
Sciences (Honours) 
Program, probably 
much like many 
of my classmates, 
with the intent of 
pursuing a career in 
human medicine. 
However as I 
navigated through 
the wide variety of 
courses offered and 
was encouraged 
by many BHSc 
faculty to pursue a 
variety of personal 
interests, I started 

to realize there were so many other potential career paths 
available and the BHSc Program really allowed me to 
personalize my educational experience. 

I started the BHSc Program as a pretty shy and quiet individual. 
I still remember one of my first Health Sci days when Del 
[Harnish] told us that “hiding” in the BHSc Program wasn’t 
possible, and I remember being terrified in my first Inquiry 
session as I quickly realized Del’s words would be very true! 
Luckily, the Health Sci atmosphere was always very supportive 
and my peers were a constant inspiration for what we could 
accomplish both inside and outside of the classroom.  

I made the decision to move home and commute for my third 
year. There were multiple factors that led me to this decision, 
but I’m very grateful that the BHSc Program afforded me the 
flexibility to be able to do this. A big advantage (and surprise!) 
is that this decision had a significant impact on my career 
path. I adopted a puppy after moving home and unfortunately 
she became very sick within the first week. She was treated by 
our local veterinarian, an emergency clinic and ultimately by 
the fantastic specialty team at the Ontario Veterinary College 
(OVC). This experience opened my eyes to the wide skillset 
needed to be a veterinarian – not only are they a “GP” for 
routine/preventative care, but they also act as a pharmacist,  
surgeon, dentist, an internist, etc., depending on the case and 
the problem. I started pursuing a variety of volunteer activities 
to develop my application for the Doctor of Veterinary 
Medicine (DVM) Program at OVC, but I truly believe 
my experiences and skills from the BHSc Program made a 
significant contribution to my application being successful. 

After attaining my DVM degree, I completed an internship 
and then a three-year residency to become a board-certified 
veterinary cardiologist. I was initially drawn to cardiology 
in my first year at OVC because our cardiologist taught 
using a problem-based approach. I quickly realized how my 
perspective on learning had changed during my BHSc years 
as I was excited about this, rather than feeling scared and 
frustrated like I had in my first year Inquiry class and like how 
many of my peers felt when it was initially explained. One of 
the other factors that drew me to the specialty of cardiology 
was the strong role of interdisciplinary care. There is a 
constant challenge to provide high-level care for my patients, 
and much of what I am able to provide for my patients is 
based on human medical knowledge – from interpretation 
of echocardiograms, to Holter analysis and anti-arrhythmic 
therapy and even transvenous pacemaker implantations.  
There are only rare veterinary-based prospective randomized 
controlled trials (predominantly retrospective studies), so I 
am consistently referencing human studies and guidelines and 
using my critical appraisal skills to evaluate the literature that 
is available. This is particularly true when I am asked to assess 
and treat less common species such as meerkats, dolphins, tree 
kangaroos, etc. 
 
There are so many skills that I learned as a Health Sci that 
I continue to use on a daily basis – independent learning 
and evaluation of resources to explore various treatment 
options for my patients; self-reflection both personally and 
professionally for continual growth; communication skills in 
one-on-one interactions with owners to small and large group 
interactions with veterinary students, residents and local 
family veterinarians; and probably most importantly, time 
management to allow for work-life balance. 

As I’ve been writing this and reflecting back on my time in 
Health Sci, I feel so honoured to be an alumna of such an 
amazing program, and grateful to be a part of such an inspiring 
group of people. I have yet to come across anyone that shares 
such a passion for his or her undergraduate degree (aside from 
fellow Health Sci’s!). 

If I had it all to do over again, I would have strongly considered 
staying for my fourth year – especially with all of the amazing 
classes that are available now! My best piece of advice for 
current or future Health Sci’s would be to find what inspires 
you, take advantage of the opportunity to personalize your 
BHSc experience, and view every day and every experience 
as a learning opportunity. There are a lot of very interesting 
and inspiring people – learn from them, but do not compare 
yourself to them, create your own story to share with the world.

alumnuS profile: JonatHan della VedoVa
BHSc (HonourS) claSS of 2005

I’m not recommending this method 
necessarily to Bachelor of Health 
Sciences students, but I generally 
approach major life decisions thinking 
about what I will regret the most by 
not doing...if that makes any sense at 
all. The result has been a career that 
looks completely different than what 
I might have envisioned back in 2001 
when I started the BHSc Program, 
but I couldn’t be happier with my 
current work. I applied to medical 
school almost as an afterthought 
and then took the plunge enrolling 
in the charter class of the Northern 
Ontario School of Medicine when 
the opportunity arose. After that, 
the decision to pursue a residency in 
pediatrics was based purely on passion 
and interest. I almost got caught up 
in chasing after an urban, academic 
sub-specialty career but in retrospect 
that would have been a very poor fit. 
It took a discerning Program Director 
to help me hit the reset button and 
get back to my roots. I happily 
landed back in my hometown of 
Sault Ste. Marie working as a general 
consulting pediatrician with a mixed 
hospital and ambulatory practice. 
Being in a small city allows me to 
practice the full scope of pediatrics 
from developmental care all the way 
to intensive care, and really feel like a 
valued resource to my community. I 
draw so much energy and fulfillment 
from the amazing kids and families 
I get to meet on a daily basis, and 
the days really just zoom by. I fully 
recognize that opportunities don’t 
just create themselves and I give full 
credit to my family, friends, teachers, 
and mentors along the way for their 
guidance and support.

Up until BHSc I measured success 

by memorizing the right information 
and ticking the right boxes when it 
counted. It had never occurred to me 
that I could decide what information 
was important to know, what skills 
were important to have, and how I 
measured up to my own goals. At one 
point in fourth year a small group of 
us went to Del [Harnish] consumed 
with complaints about a particular 
course. In response he challenged us 
to design a new one, so we did. In 
the “real world” beyond BHSc, life 
is always more fulfilling when I make 
my own sandbox rather than play in 
someone else’s. 

In terms of advice I would say two 
things. First of all, undergraduate 
education is a rare opportunity in 
life to pursue genuine interests and 
round yourself out. There is plenty 
of time otherwise to learn the things 
you will eventually be paid for. As an 
undergrad, learning is literally your 
job. And the course calendar is a 
virtual menu of accessible knowledge 
and expertise you actually have the 
time for. Rarely will this fall into your 
lap later in life. I think if I could go 
back I would learn Italian or take 
some political science or play the 
violin. Following from that, stay in 
BHSc for the fourth year. It was the 
most formative year of my life: I was 
finally mature enough for everything 
to sink in, and I wasn’t restricted to a 
particular career path. 

Second, don’t be afraid to stick your 
neck out and engage in constructive 
conflict. I never intended to be an 
agent of change from the outset, but 
quite by accident wound up being a 
spokesperson for my class and that 
spiraled over time into eventually 

serving as the president of a 5,000 
member professional association and 
sitting at the boardroom table of the 
Canadian Medical Association and the 
Association of Faculties of Medicine 
of Canada. If you can articulate an 
opposing viewpoint respectfully, 
even from the wrong end of a power 
imbalance, you end up farther ahead. 
I continue to be amazed at the 
incredible power of students to get 
important things done. On balance 
you have miles more idealism, energy, 
and determination than anyone your 
senior.

This quote from Nellie McClung 
- who accomplished something 
rather significant - is my favourite 
because I often get entangled in 
worry about negative judgments. 
Reminding myself of these words can 
be marvelously un-paralyzing: 

“Never retract, never explain, 
never apologize. Just get the thing 
done and let them howl”. 
~Nellie McClung

alumna profile: aSHley JoneS 
BHSc class of 2006
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palsy who receive botulinum toxin treatment. At the end of my 
Masters graduate program, I am hoping to pursue a PhD degree 
and become a researcher in the field of childhood disability. 

We understand that you were the Valedictorian for the 
Faculty of Health Sciences Spring 2015 Convocation. What 
was this experience like for you? 

I am grateful for the opportunity to have been selected as the 
Valedictorian for the Faculty of Health Sciences, Class of 2015. 
This was an amazing opportunity that I will always remember. 

On Convocation Day, I was feeling nervous about presenting a 
speech in front of a large audience. I never would have thought 
that I would be selected as the Valedictorian. In my first year 
of the BHSc Program, I rarely spoke in my Inquiry class. I 
am usually pretty quiet, but the BHSc Program has helped me 
personally grow over the years. The numerous group projects, 
presentations, and Inquiry courses contributed to my ability 
to work with my peers and voice my ideas. In my upper years 
of the BHSc Program, I also became more involved with the 
community such as volunteering as a mentor for children and 
youth. 

While I was standing in front of that podium, it was a little nerve-
wracking because I was also sharing my story of overcoming my 
own personal challenges throughout university. English was my 
second language, so I am usually self-conscious of my ability to 
speak and communicate in English. However, I recognized that 
I was speaking on behalf of my graduating class, and we all 
overcame many personal and academic challenges. We should 
be proud of what we have accomplished over the years, and 
celebrate our successes together. Throughout my speech, I was 
thinking about how I was able to become the person I am 
today with the support of my family and community, which is 
a similar experience that I am sure that most of my peers had as 
well. I hope that even after graduation, my peers will continue 
to grow, learn, and share new knowledge. 

What advice would you give 
to current BHSc students 
trying to decide whether to 
pursue a graduate degree?

My advice for current BHSc 
students on whether to 
pursue a graduate degree 
is to think about their 
interests. For me, it took a 
lot of thought in making my 
decision to pursue graduate 
school because I was unsure 
which field of research I 
was interested in at the time. The research work conducted in 
graduate school takes up a lot of time and effort. When you 
are interested in your field of work, the work you accomplish 
becomes meaningful and important to you. I would take 
advantage of the opportunities to become involved in research, 
such as volunteering with a supervisor or taking Inquiry projects 
courses (i.e. 3H03, 4A09, 4B06) in the BHSc Program. aking 
advantage of the projects and assignments in academic courses 
would also provide an opportunity to explore your interests. 
I personally became interested in the topic of cerebral palsy 
when it was assigned as a group project in my third year Inquiry 
Child Health class. After reading about the management of 
cerebral palsy in children and adolescents, I took the initiative 
to contact researchers with expertise in this field to be my 
undergraduate thesis supervisors. After working on my fourth 
year thesis project, my interest in this population continued to 
grow, which led to my decision to pursue a graduate degree. 
Every student is different, but my main message is for students 
to take advantage of the opportunities that are available to them 
which could help with their decision about whether they are 
interested in pursuing a graduate degree. Sometimes, a simple 
interest in a topic can become your passion and motivation to 
pursue further learning.

Katja Linher-Melville joined the 
instructional team of HTH SCI 1I06 
Cellular and Molecular Biology last 
September. In our conversation with 
Katja, we explore her approach to learning 
and gain insight into her experiences as a 
teacher, student and researcher. 

Born in Austria, Katja moved to the United 
States at the age of eleven. She attended the 
University of Vermont with the primary 
goal of becoming a veterinarian. When this 
dream did not materialize, Katja moved 
to Washington D.C. to work for Senator 

Jim Jeffords as a legislative correspondent, 
addressing issues related to endangered 
species and the environment. Despite 
her enjoyment with her career in politics, 
Katja hoped to apply her BSc degree in 
Biological/Animal Sciences in her everyday 
work, and thus transitioned to working 
at the Institute for Genomic Research 
sequencing genomes of a variety of 
microbes. It was there that she developed a 
greater understanding of molecular biology, 
which ultimately sparked her desire to 
continue her education at the graduate 
level. Completing her MSc at McGill 

from learner to teacHer: inSigHtS into katJa linHer-melVille
by: Fizza Manzoor and Huaying (Helen) Zhao, BHSc (Honours), Class of 2017As we progress through the BHSc Program, we begin to think 

about our further educational and career ambitions. For 
many, the decision about what to pursue after BHSc can be 
a difficult one. We had the opportunity to speak with Linda 
Nguyen about her decision to pursue graduate studies, as well 
as her experience as the Valedictorian for the Faculty of Health 
Sciences Spring 2015 Convocation. 

Since graduating from the BHSc (Honours) Program, what 
have you been up to? 

Since graduating from the BHSc Program, Child Health 
Specialization, I decided to enter into the Masters in 

Rehabilitation Science Program at McMaster University. I am 
currently in my first year in the Masters program and recently 
finished my first semester. My graduate thesis supervisor is Dr. 
Jan Willem Gorter. 

Why did you choose this graduate program?

I was part of the first cohort of the Child Health Specialization 
and have always had an interest in acquiring knowledge about 
child health and contributing to the research field in this area. 
In my fourth year, I conducted my honours thesis project under 
the supervision of Dr. Ronit Mesterman (pediatric neurologist) 
and Dr. Jan Willem Gorter (pediatric psychiatrist) about goal 
setting in children and adolescents diagnosed with cerebral 
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My career path has been very non-linear.  
After graduating with my Bachelor of 
Health Sciences degree, I went to law 
school.  Once called to the bar, I quickly 
realized that a “traditional” legal career 
was not what I wanted.  I went back to 
school and obtained my Masters of Public 
Health, with a focus on the relationship 
between law and public health.  For 
several years, I worked as an advocate for 
vulnerable children and youth involved 
in the child welfare system.  While in this 
role, the opportunity arose to spend a year 
with the British Columbia (BC) Coroners 
Service.  During this year, I worked as a 
front-line Coroner, conducting medical-
legal death investigations.  This ultimately 
lead to my current position as Regional 
Coroner, managing investigations and 
day-to-day operations in BC’s Fraser 
Region.

I have always been naturally inquisitive 
(some would say nosy) and interested in 
people’s stories.  As a Coroner, you are 
legally mandated to ask questions and to 
collect, assess, and analyze information 
from a variety of sources in order to 
determine the cause and classification 
of an individual’s death.  While death 

investigation is challenging, and certainly 
not for everyone, I cannot think of a more 
interesting career.  As the job requires an 
understanding of both law and health, 
I get to draw on different aspects of my 
background on a daily basis.

In British Columbia, Coroners are not 
required to be physicians, but instead 
come from a broad range of medical, 
legal and investigative backgrounds.  
The BHSc (Honours) Program shaped 
my approach to assessing and tackling 
complex problems.  I learned to ask 
questions, think critically, and be creative 
in my problem-solving approach - all 
skills that are highly relevant to a career 
as a Coroner.

Additionally, the BHSc Program taught 
me to consider health issues from a 
variety of perspectives - from individual 
pathology to health systems and the 
broader social determinants of health.  
An examination of all of these factors can 
be relevant when determining what has 
caused or contributed to an individual’s 
death.   
 
Don’t feel that at eighteen years old you 

have to have everything figured out.  
Don’t be afraid to take risks and try 
different things. Your career path doesn’t 
have to be perfectly set out when you 
start (or finish) university.  Be open to 
opportunities and know that it’s never 
too late to try something new.  
 
I’m very proud to have been part of the 
inaugural BHSc class.  It’s exciting to see 
how the program has grown and to know 
that graduates of the program have gone 
on to do so many amazing things.

alumna profile:  Brynne redford
BHSc claSS of 2003

alumna profile: linda nguyen
BHSc (HonourS) claSS of 2015, cHild HealtH Specialization
faculty of HealtH ScienceS Valedictorian, Spring 2015 conVocation
Compiled by: Sarah Cino, BHSc (Honours) 2017 & Emily Cino, BHSc (Honours) 2018
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Narmeen Haider’s friendly smile quickly sets students in her HTH 
SCI 2DS3 course (The Complexities of Disease States in Developing 
Countries) at ease. Not one to pay attention to the hierarchy between 
student and teacher, she radiates approachability. Always willing 
to engage with her students, she can be found out in the hallways 
carrying on animated discussions after class or in meetings encouraging 
students to explore interests kindled by course work. One senses 
that she understands what it is like to be a BHSc student, and more 
importantly, what type of support students need in order to flourish. 
Thus, it comes as little surprise to learn that she is indeed a BHSc alumna.  

Reflecting on her path both before and after the BHSc Program, Narmeen 
emphasizes that although it is easy in retrospect to form a cohesive 
narrative from her experiences, she had also grappled with the uncertainty 
to which many BHSc students can relate. Even her decision to attend 
the BHSc Program sprung from seemingly serendipitous circumstances. 
She unabashedly admits to being the classic overachiever in high school; 
after graduating from her close-knit high school in Dallas, Texas, she had 
intended on attending an Ivy League university. However, when she had 
the opportunity to tour these universities, she found them far from the 
warm and inviting learning environment that she had grown accustomed 
to in high school. Around this time, she visited a cousin who attended 
McMaster. Here, she fell in love with both the campus and the people. 
She recalls simply wandering into the BHSc office and being able to strike 
up a conversation with members of the BHSc team. The philosophy 
underlying BHSc and its implementation into the curriculum immediately 
resonated with her. By graduation, she was delighted to accept an offer to 
the BHSc Program, which was, in fact, the only program she applied to.  

Narmeen describes herself as, more than anything, stumbling into the 
Global Health Specialization of the BHSc Program. Her family came 
from Pakistan and whenever she visited, she would receive a stark 
reminder of the disparities in our society. These experiences translated 
into an inclination to find a profession that would enable her to benefit 
a larger population. Initially, she considered a career path in medicine. 
Yet, exercising the self-awareness that BHSc aims to cultivate in its 
students, she realized by second year that this was not her best-suited 
career path. Fortuitously, the Global Health Specialization happened 
to be introduced that year. Throwing caution to the wind, she, without 
knowing much about the field, joined the first cohort of the Global 
Health Specialization. Again, she was fortunate that as her interest 
in global health grew, so did the range of courses offered through the 
specialization. These courses proved formative as the interdisciplinary and 
macro-approach to health helped her realize a future in global health. 

After graduating from BHSc, she completed a Masters in International 
Health Policy at the London School of Economics. As a government 
affairs and policy intern at Johnson & Johnson and project manager 
at Incentives for Global Health, she solidified her interest in bridging 
public and private sectors. Her current position as an Associate with 
Global Health Strategies, a for-profit consulting company that works 
with non-profit organizations, falls squarely within that domain. 
Whether facilitating in-class discussion or crafting innovative 
assessments, Narmeen’s passion for global health is clearly reflected. 
What appeals to her most is the dynamism of the field. One moment 
she can be managing a project on innovation, and in the next, she is 
working on climate change. It is a field that transcends sectors. In some 
ways, it bears resemblance to emergency medicine; the issues that one 

encounters each time ranges vastly. And within the field, she is most 
passionate about access to medicine. The irony is that highly-effective 
interventions and treatments often remain inaccessible to those that 
need them the most. This proves consistent with her passion for uniting 
disciplines; access to medicine is a complex function of variables ranging 
from infrastructure to international development and economics. 

In a course that is designed to wet the students’ feet in the ocean of 
global health, some of the class’ favourite moments are when Narmeen 
shares her own experiences. It is rare to have access to someone immersed 
in a field that students can only imagine through readings or lectures. 
Descriptions of her experience collaborating with major organizations 
such as the World Health Organization, Bill & Melinda Gates Foundation 
and the Clinton Foundation render these seemingly remote entities 
tangible and often fallible.  It is surreal to hear about the launch of the 
game-changing UN’s He For She campaign or Global Citizen Festival 
celebrating the Sustainable Development Goals from the perspective 
of someone present and actively involved. These anecdotes serve to 
inspire and excite students about the expanding field of global health. 

Upon reflection, Narmeen most appreciates that beyond simply acquiring 
knowledge, she was able to acquire skills during her time in the BHSc 
Program. While she may not remember the name of all the appendages 
from the Anatomy course, she certainly does remember being challenged 
to think and learn differently in Inquiry. Thus, she regards the BHSc 
Program to be ahead of its time for its focus on skill-based learning. She 
considers the agility and flexibility of BHSc students as an under-rated 
key to success in the marketplace for BHSc students. Her own experience 
of working across 4 major industries-non-profit, academia, consulting 
and private sector within a timespan of 3.5 years is a testament to the 
ability of BHSc graduates to consistently adapt their skillset. When 
considering her career path thus far, Narmeen notes that a common 
vein throughout her career is a willingness to move beyond her comfort 
zone. This confidence stems from her time at BHSc, during which she 
was constantly immersed in new environments and challenged to thrive 
in them. Again, she identifies Inquiry as a prime example; her ability to 
learn to flourish in the Inquiry model built a self-trust that she could 
accomplish anything. This mentality has carried through to influence her 
career. For example, at Global Health Strategies she specializes in advocacy 
and communications, which entails a drastic transition from her previous 
job. She went from not even having Twitter to managing a social media 
campaign. The love of learning nurtured by BHSc is evident in Narmeen, 
as she describes with enthusiasm her steep learning curve on this job. 

When asked if she wishes she had done anything differently during her 
time in BHSc Program, Narmeen offers something that she was glad to 
have done instead. She highly encourages students to complete all four 
years of the BHSc Program. Instead of speeding through the program, 
take the time to absorb as much as possible. Make the most of every 
year and make the most of the program as a whole, which includes 
using the final year to tie one’s learning together. One would be hard-
pressed to find a more enriching environment. It is precisely this final 
point that defines the BHSc Program for Narmeen. As a former student 
and current instructor, she can attest to the incredible investment made 
in the students by all those involved with the BHSc Program. Thus, 
it comes to a full circle for Narmeen Haider, who can now contribute 
to the very program that equipped her to make these contributions.  

University in the Department of Animal Sciences, Katja learned 
about cloning, genome studies and identifying single-nucleotide 
polymorphisms in a population. After graduating in 2000, she 
moved to Boston and joined an endocrinology research team at 
Harvard Medical School to investigate the relationship between 
the gonadotropin hormone releasing receptor and fertility 
in women.  After a year, she joined Ariad Pharmaceuticals 
to develop gene therapy platforms and acquire a greater 
understanding of drug discovery and medicinal chemistry. “My 
progression in my career bounced around a lot, but the common 
thread was that I was interested in science,” Katja remarks as 
she reflects on her diverse experiences in scientific research.

Later, Katja moved to Canada and joined a McMaster research 
group investigating the development of a dendritic cell-based 
vaccine against oral melanoma in dogs. A year later, she started her 
PhD in stem cell research, admitting that it was “one of the greatest 
accomplishments of [her] life”. Her doctoral work focused on 
characterizing a primordial germ cell formed from skin cells using 
porcine models. Upon completion of her PhD in 2009, Katja sought 
opportunities for postdoctoral fellowships. “I was not sold on being 
faculty or a professor because I never really knew what I wanted to 
be when I was growing up. Logically, if you want to go on and start 
your own lab, you would continue in the same field of research, keep 
building on it, and become very focused and knowledgeable about 
one subject matter. But that did not sit well with me at the time.” 

Starting her postdoctoral fellowship with Gurmit Singh at McMaster 
University, Katja investigated the role of prolactin in the metabolism 
of breast cancer cells. Her unique and diverse research experiences 
proved to be invaluable to the research team, as she combined her 
passion for endocrinology, background in reproductive biology 
and experience in stem cell research. Throughout her postdoctoral 
work, the direction of Katja’s research has taken a few diversions 
and turns “you start with a spark of an idea, and you start 
researching it but there are always very interesting ‘side-things’ 
that come out of it”. Presently, she continues to investigate the 
cellular pathways in prolactin signalling, examining regulation of 
the target at the levels of gene expression, protein and function. 

Katja transitioned into teaching a few years ago, first supporting 
Jennifer Robertson, a former instructor, and later as an instructor 
in Fall 2015, excited at the prospect of challenging herself and 
developing her teaching experience. To spark the BHSc first 
year students’ interest in cellular and molecular biology, Katja 
introduced elements from her ongoing research such as system xc 
to provide real-life context to the course material. “I wanted to 
show them a cell membrane transporter and all the ways it can be 
targeted and regulated from its gene to expression,” she explains. 
From the system xc example, Katja hopes students understand 
that the seemingly ‘abstract’ concepts presented in 1I06 are 
applicable to a diverse range of molecules. With an accomplished 
research background, she additionally strives toward conveying 
the rewards and challenges of scientific research to students. 
“Research requires perseverance and creative thinking outside of 
the box. It is important to be open-minded...to go beyond the 
dogmas taught in courses,” Katja reflects. Over the past decade, 
many novel discoveries such as epigenetics and microRNAs 

have emerged and transformed our understanding of the cell. 
From her teachings, Katja aims to inspire students to continue 
learning cellular and molecular biology beyond the course, 
which she stresses, presents only a snapshot of this field of work. 

For Katja, one of the most striking features of the course was 
the problem-based approach to teaching and learning. Her own 
education consisted of the traditional lectures and multiple choice 
tests most people associate with science majors. Other than the 
occasional onsite trip in her animal science courses, Katja has never 
experienced this pedagogy as a student. “It is quite fantastic,” Katja 
reflects on her experiences with the problem-based structure of the 
course. “It is preparing students to problem solve- an invaluable skill. 
In a way, 1I06 really reflects research. We have to consider multiple 
possibilities, troubleshoot, and brainstorm potential experiments.” 

New to teaching, Katja experienced many ‘firsts’ as an 1I06 
instructor from lecturing a class of 200 to preparing educational 
resources, such as slides, for students. Despite an initial apprehension 
towards the challenging nature of the task ahead, she was able to 
derive a memorable experience by focusing primarily on presenting 
the information in an interesting manner to excite students. Over 
time, she has grown accustomed to teaching. “It feels more laid 
back and fun now,” Katja explains her changing perspective.

Busy with teaching and ongoing research, finding work and life 
balance is an ongoing challenge for Katja.“Science really engulfs you. 
I would think about it 24/7 and even dream about my experiments,” 
she describes her times in graduate school. Devoting the majority of 
her time to research, Katja finds it difficult to explore her personal 
interests, though she continues to dedicate time to the people and 
pursuits that are important to her, especially her daughter. “She 
makes me feel young at heart and spending time with her is my 
greatest passion,” Katja explains. Outside of spending time with 
her family, she loves reading science fiction books, particularly 
novels by Margaret Atwood and Ursula Le Guin. Science fiction 
challenges her to think of science in different ways, especially from 
a social perspective. Moreover, Katja enjoys gardening and grows 
her own vegetables: “I am passionate about gardening and getting 
my hands in the dirt...planting things in spring and running to the 
garden to see what has popped up.” She has plans for future pursuits 
as well, including skydiving and learning how to shoot a target. 

Reflecting on her personal research experiences, Katja found 
her adaptability and openness to changing research directions 
to be a personal asset. By not limiting herself to one subject, 
Katja’s wider knowledge has allowed her to excel in a multitude 
of research environments. Her advice to students is to be open-
minded about future career paths. She encourages students 
to consider all potential possibilities, ranging from traditional 
scientific careers to interdisciplinary studies. “There is so much 
more to explore. Be creative and don’t put yourself in a box. In 
fact, don’t be afraid to make your own [career],” Katja elaborates. 
From our insights into her philosophy on life, you simply cannot 
go wrong with keeping your options open. We look forward 
to Katja’s involvement in the BHSc (Honours) Program, and 
hope that we may continue to learn from her experiences as an 
accomplished researcher, dedicated educator and avid learner. 
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narmeen Haider – BHSc (HonourS) alumna
claSS of 2011
By Tiffany Got, BHSc (Honours), Class of 2018
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Could you describe your journey to the position you 
are in today?

I grew up in a rural area just outside of Kitchener. Initially, I 
really wanted to go into medicine, specifically at McMaster, so 
I did my undergraduate degree here. I did my major in biology 
and my minor in philosophy. Del was actually my instructor 
for second year cell biology and fourth year virology! I applied 
for medicine the first year I was eligible; I got interviews and 
was waitlisted, but I did not actually get in. So I came back 
to do a fourth year, and did my thesis with Manel Jordana. I 
had a really really fantastic experience working in his lab and 
I realized that I didn’t want to go into medicine right away, if 
at all. Instead, I wanted to pursue an academic path. After I 
finished my PhD I had a few months before starting my post-
doc during which I had the opportunity to teach in the BHSc 
program, facilitating first year inquiry and teaching in the 4Y03 
“Science, Culture, and Identity” course. To me, BHSc was a very 
energizing community of teachers and scholars that I definitely 
wanted to be a part of! 

Then I went to UCLA to do a post-doctoral fellowship looking 
at the effects of air pollution on allergy, and although I was 
planning to do a postdoc for a number of years, I applied for a 
faculty position at a new medical school opening in Sudbury and 
Thunder Bay, and became one of the first group of faculty at the 
Northern Ontario School of Medicine (NOSM). NOSM has 
had a transformative and significant impact for the communities 
it serves, and it was really exciting to be part of that. I was there 
for ten years and was very happy. However, when I saw the 
opportunity for the position of Assistant Dean of BHSc open 
up, I decided to apply, and the stars must have aligned...

Were there any specific lessons in undergrad that 
influenced your transitions?

Like many BHSc students, I came into my undergrad with a very 
specific aspiration - medicine. Something that I learned from my 
experience of the med school application process, not getting in 
and coming back to finish my degree, was that sometimes those 
moments in their immediate experience feel like a failure are 
actually opportunities to reorient and consider new possibilities 
that are sometimes much better than you had hoped for! 

Another thing that I learned was the value of doing course work 
in something other than your major. My minor in philosophy 
has really influenced me as a scientist and as an educator. It gives 
me alternative perspectives from which to view my work. At the 
time it was just a decision to follow something I was interested 
in, but it has proven to be extremely valuable. And I think that is 
true of anything that we have that kind of affinity for; it is worth 
pursuing even if we can’t imagine at the time what purpose it 
might serve. 

How would you recommend we approach uncertainty?

What I want to convey from my perspective having taught in 
a medical school for the last ten years is to remove the time 
pressure. When I look at the students that came through NOSM 
in the first few years, a minority came straight out of undergrad. 
Experiences between undergrad and medical school enriched 
students in a way that made them not only better suited to 
medicine, but also more whole as individuals. 

We sat down for an engaging discussion with Stacey Ritz, our new Assistant Dean. Exploring her unique path 
to BHSc, her extensive experience with problem-based learning as well as her personal academic interests gave 
us an opportunity to learn about and from the newest member of the BHSc (Honours) Program. From her 
use of a standing desk to how she dealt with uncertainty in her path, to her top picks for your summer reading 
list, Stacey provided the BHSc community with many interesting takeaways.

Were there any key mentors that influenced you as a 
student and professional? 

Manel, who is both an MD and PhD, was very influential 
professionally. One of my most decisive moments was a 
conversation I had with him after I had been in his lab for a few 
months and was asking for a reference letter for medical school. 
When I told him my reasons for wanting to pursue medicine, 
he replied, “I don’t think medicine is going to be as interesting 
as you think it’s going to be.” He thought that my character, 
interests, and motivations were more suited to an academic 
career. And 99% of the time, I think he was right. 

Personally, my Grandpa is a big influence on me. He is 90 years 
old now and we’ve been close my entire life. He never finished 
high school but is probably one of the most learned people I 
know. He is the epitome of a self-directed learner, having 
educated himself in astronomy, meteorology, history, and many 
other subjects. Right now, he’s planning his next book, learning 
how to cook for himself, and wants to travel and try new cuisines. 
I hope I always have that thirst to stretch myself, try new things 
and learn more like he does. 

What was your first exposure to and impression of 
Problem-Based Learning (PBL)? 

My first exposure to PBL learning was as an undergraduate, in 
several courses including genetics, cell biology and immunology. 
Facilitating first year inquiry was my first exposure to inquiry-
driven PBL, and the PBL philosophy is also used at NOSM. My 
first impression involved a sense of disorientation. How was this 
supposed to work? What am I supposed to do? It was challenging 
to figure out what I needed to know or when I was done. It 
definitely takes a shift in mindset, and changes the way you tackle 
the problems and how you frame your approach to learning in a 
way that is very relevant for the way we are actually called on to 
do things in the world outside the classroom. We have to be able 
to take what we know and apply it to real things and to make 
those decisions for ourselves. It took some time to figure out that 
it wasn’t about getting the right answer and that was okay. There 
was also some frustration because it takes longer and is more 
challenging. Overall, you have to invest a lot more in PBL and it 
takes some time before we start to really appreciate how that pays 
off. It pays off in the kind of knowledge that you build and the 
skills that you develop. 

Do you have any goals for the program, and for yourself 
in this new role?

My vision is to identify and pick up on the things that are so core 
to our identity and ensure that those stay prioritized and central, 
while thinking about how we can take things to the next level. In 
my perspective, those core things include inquiry, the emphasis 
we have on student centeredness, and of course, interdisciplinary 
education. I have my own ideas of course, based on my own 
expertise and experience, and there is really good energy and 

ideas among the instructors in the program, and I see my role as 
tapping into all of that insight and experience regarding what we 
want to do next, collectively.

Could you describe your personal academic interests?

My own interests include gender in health and science, as well 
as critical pedagogy.  While I was doing my PhD, I realized that 
health and medical research hadn’t generally done a good job of 
accounting for gender and sex; I really felt passionate about this 
issue as a feminist. In response, I started doing some theoretical 
work on what it might mean to meaningfully address sex and 
gender issues in laboratory-based research, and that’s been a big 
part of my scholarship in the last few years. 

Critical pedagogy is important to me as an educator. It is an 
approach that recognizes that it is not about what we know per 
se., but, it is more about what we do with what we know, and 
even how we understand what knowledge is. Critical pedagogy 
connects knowledge and power. Henry Giroux, a professor here 
at McMaster, describes the goal of critical pedagogy as “producing 
citizens who are critical, self-reflective, knowledgeable and 
willing to make social judgments and act in a socially responsible 
way”. I like to challenge people to think about not only what 
to do with knowledge but also whose interests will be served by 
your knowledge and your actions. This approach helps us to be 
more responsible and accountable for our actions and achieve 
things that we think are really worthwhile.

What’s your biggest advice to our generation? 

Having goals is important because it helps to orient you to what 
is important to you, but try not to be slavish to them. When 
we’re too single-minded in pursuit of a goal we tend to invest 
our energy in what we think will get us to that goal, and miss 
opportunities to invest in ourselves as whole people, and risk 
letting a lot of worthwhile things pass us by as a result. I think 
it’s captured well by Joseph Campbell, who said, “We must be 
willing to let go of the life we have planned, so as to have the life 
that is waiting for us.” If you orient yourself to a goal that has 
resonance for you, and build toward it, then even if you don’t 
achieve the goal itself you will position yourself well to take up 
opportunities you might never have imagined existed that are 
more exciting and fulfilling than the original goal.

getting ritz-y WitH Stacey: 
an interview with the new assistant dean of the BHSc (Honours) program
by Alexandra Kilian and Sarah Saliba, BHSc (Honours), Class of 2017

STACEY’S BOOK LIST: 
•	 Delusions of Gender - Cordelia Fine
•	 On Immunity - Eula Biss 
•	 A Fine Balance - Rohinton Mistry
•	 Pedagogy of the Oppressed – Paolo Freire
•	 Why Be Happy When You Could Be Normal?  - Jeanette Winterson

•	 Where We Stand: Class Matters – bell hooks
•	 The Blue Castle – L. M. Montgomery
•	 1Q84 – Haruki Murakami
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Most BHSc students are familiar with Hartley Jafine’s coveted 
courses, HTH SCI 2AE3 - Artistic Explorations of Community 
Issues, and 3CC3 - Theatre for Development. However, not all 
of us know about the research that goes on within this field. We 
sat down with Hartley to talk about research in the field of health 
humanities, how BHSc students have been involved, and his own 
journey within the field. 

How would you describe your research?

The biggest umbrella term for my research is the field of health 
humanities, but more specifically the merging of applied drama 
and health science education. My work looks at how theatre 
and the arts can be used in health education, whether it be at 
the undergraduate or professional training levels. Originally, 
my research focused on how theatre and the arts can be used 
to develop core skills, communication, empathy, perspective 
and collaboration - how theatre could be used to help develop 
personal identity. As I’ve navigated through the field, I’ve looked 
at, in addition to those pieces, how theatre can be used to develop 
creativity, resiliency and comfort with ambiguity. Ultimately, how 
theatre can be harnessed for promoting well-being and positive 
mental health.

What are you currently working on?

I just finished a two-year project at Baycrest Hospital. The focus was 
using theatre as a way to develop inter-professional competencies 
within interdisciplinary healthcare teams. Currently, the majority 
of the health humanities research on applied drama is centered 
around medical students, but much less in the clinical sphere. 
I, in conjunction with another arts-based educator, developed 
one day workshops for healthcare teams to examine how theatre 
and improv can foster an understanding of group dynamics. It is 
built on four key competencies: communication, collaboration, 
empathy and perspective, and power and status. The intention 
is to continue every six months with a one-hour workshop 
to sustain continued engagement in play. Another one of my 
interests is looking at physician and medical student burnout. 
Lastly, my work also researches the benefit of offering humanities 
within health education at the undergraduate level. Currently, 
much of the health humanities courses exists at the post-graduate 
level (medicine, etc.), but I believe there is value in offering the 
humanities within health education at the undergraduate level so 
that it is a common thread throughout one’s education. I am proud 
that in the BHSc (Honours) at McMaster, we have several arts-
based courses offered by several facilitators, at the undergraduate 
level.

How have students been involved with your work?

Students have been involved at a variety of levels. They have done 

a 3H03 or thesis project with me, being involved in research and 
devising original theatre pieces for the McMaster and Hamilton 
community. I’ve also co-facilitated workshops for a medical 
audience at conferences with BHSc students and medical students, 
including those that have graduated from BHSc. 

What are some pressing issues that you are interested in further 
exploring?

At the forefront for me is burnout at all levels, whether it be 
undergraduate health sciences, professional health sciences 
training or clinical environments. The question we rarely ask as 
a society is “who cares about the health of the healer?” Society 
unfairly places many expectations on our health care workers. 
There is the expectation of perfection, an idea that health care 
workers cannot make mistakes. Yet, medicine is as much of an art 
as it is a science. Unless you have a diagnostic tool that can prove 
something conclusively, you live in the world of uncertainty. You 
are listening and making conclusions based off an interpretation, 
the same way that one might interprets a poem. This is a different 
process that requires a different type of approach.To address the 
burnout conversation, theatre and improv can be used to curb the 
discomfort with uncertainty. Developing comfort with ambiguity 
can reduce the stress of feeling as though something is wrong 
if one is unsure. Ultimately, arts can help build well-being and 
resiliency with our healthcare workers.

Have there been any findings that have resonated with you? 

Traditionally a question that is frequently posed has been, “what 
can the arts offer the healthcare?” I think one thing that has stood 
out to me is the question, what can “healthcare offer the arts?” I’ve 
started to contemplate what art can learn from health, instead of 
treating the relationship between the two as a one-way street. 

How did you first become involved in this field?

It started with theatre. I had always thought that I was going to 
be an actor. However, in my 4th year undergrad, I was introduced 
to the work of Augusto Boal, the theatre of the oppressed and 
applied theatre. From there, I completely changed directions. 
While initially acting was always a part of who I was and what 
I wanted to do, once I learned about the power of theatre 
beyond entertainment, I became fascinated by how I could use it 
differently. I decided to attend graduate school for applied drama. 
There, I thought about what I wanted to do. Education has always 
been an interest for me. Healthcare as well, based on my own 
experience of illness within my family. I sought a way to merge 
these interests with drama.

I first heard of the field through the Clod Ensemble, a theatre 
company in the UK. They’re partnered with the Queen Mary 

All the World’s A stAge: 
applied drama WitH Hartley
Compiled by: Sarah Saliba, BHSc (Honours), Class of 2017 & Tiffany Got, BHSc (Honours), Class of 2018

Medical School to offer the program Performing Medicine, 
which trains medical students using theatre. Suzy Wilson, 
director of the Clod Ensemble, remarks that medical students 
spend a lot of time doing things to other people’s bodies, 
without gathering an understanding of their own. If we refer 
back to the idea of medicine as a performance, this program 
uses that framework to consider how body language, tone and 
gesture influence patient care, in terms of patient interaction. 
Ultimately, it explores how one can care for patients better. This 
was my first introduction to the merging of the two fields in 
health humanities.

So everything came together when I thought about the fact that 
if medicine is a performance, how would it be performed? How 
could theatre be used as a way to help that performance?  Then 
I started thinking about how theatre can be used to enhance the 
skills needed for any job. The key phrase I keep coming back 
to is that “theatre skills are life skills”. Any skill that you would 
need to be a good healthcare professional is also one that would 
serve you as a lawyer, teacher, bus driver, or anything else. The 
question is how can we use theatre to enhance the performance 
of those professional roles?
 
What are some challenges that you’ve faced within this field?

I’ll touch upon three challenges.

First, money. Even though there is now more funding for this 
field than there ever was, it is still challenging. Oftentimes many 
people love the concept, but the phrase that we hear quite often 
is, “Can you do this for free?” There seems to be a belief held 
by some that artists work for free because there is a perception 
among some that there is no expertise in the arts and/or artists 
will work for the exposure.

Second, proof of concept and evaluation. Health is often 
evaluated by quantitative measures that may not be as pertinent 
to the arts. One of the best models that exist was created by 
Alan Bleakley, who developed a new medical school curriculum 
at Plymouth University that embeds the humanities as a core 

component in medical education and uses rubrics from the 
Faculty of Arts for evaluation. The program understands that 
the arts should be evaluated from that lens.
Third, legitimacy. This is certainly not universal as many health 
science programs have a humanities component/advocate, but 
there can be a questioning of one’s status or credentials. Since 
artists don’t necessarily hold different degrees, their artistic 
expertise can sometimes be perceived as less useful.

How has this research impacted you personally and 
professionally?

This work has motivated me to keep moving forward. First, seeing 
the students engage with a theatre course or experience fuels 
my fire; I love working with BHSc students and this program. 
Second, whenever I tell someone what I do or where I work, the 
person replies, “Oh I know a doctor who could use your help!” 
Lastly, from my experiences our health care professionals are 
struggling with burnout. And this proves that this work needs to 
be done. The fact is that everybody, no matter who you are, will 
encounter the healthcare system at some point. Thus we need 
to create a culture of care that prepares the healthcare team. In 
sum, the work has also shown me there is still a lot to be done; 
the fun is to figure out how best to implement these changes. 

Looking to the future is there anything specific you want to 
see done within the field?

I want to disseminate the information - to promote it within 
the community, at a university level and a society level. At the 
university level, building health humanities into the curriculum 
is a goal that I’ve already touched upon. At a clinical level, a lot 
of the training programs exist as a “one and done”, but I want 
to promote a sustainable model. In part, we must establish a 
“train the trainer” model - training people in the space so that 
the work can continue even when the trainer is not there. This 
way it would be built into the culture rather than having it just 
be a one off thing that people do. And in terms of what I want 
to do, I would like to keep creating art that encourages dialogue 
and reflection, don’t we all?
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Nine years ago, a group of creative Health Sciences students 
formed a space for students with a passion for music or theatre 
to share and play within an artistic realm. Since then the Health 
Sciences Musical (HSM) has grown into a very prominent 
and tight knit community within the BHSc (Honours) 
Program, with close to 100 students participating as part of 
the executive team, cast, chorus, band, choreography team, 
musical arrangement team, stage and props crew, promotional 
team, and writing committee. The entire production is run 
by students, from writing the full script, to fundraising, to 
bringing the whole production to its feet. Over the course 
of the year, these students put a significant amount of hours 
into making this show happen. Being able to portray common 

community themes through extravagant musical numbers, 
HSM has become one of the most anticipated student-run 
events in the program. Every year it has a profound impact on 
both the BHSc and greater Hamilton community, as all profits 
go to a local charity as well as to the BHSc scholarship. This 
year the profits supported Art Forms, a program that provides 
Hamilton youth who are “on the fringe” with opportunities 
to explore a full array of creative pursuits - similar to how 
HSM has allowed our students to indulge in and explore their 
creative sides. The show takes place during the spring every 
year; we welcome students, staff, friends, alumni, parents, and 
residents of the McMaster and Hamilton community to sing 
and dance with us as we take a journey into an alternate world!

A few inspired individuals initially crafted the BHSc Charity 
Fashion Show as a 4X03 initiative in 2004, but it has enthralled 
the entire BHSc community over the last decade and beyond. 
Thanks to the creativity, commitment and dedication of the 
250+ students involved, we were proud to present the 11th 
annual BHSc Charity Fashion Show “A Stitch in Time” on 
March 5th at McMaster University’s Convocation Hall for the 

first time (previously held in CIBC Hall). Our extraordinary 
executive team, student designers, fundraisers, set designers, 
choreographers and models all came together on this night to 
put together a show that truly reflected their time, dedication 
and hard work. All proceeds from the show go towards the 
BHSc Scholarship and Camp Trillium, a year-round camp 
that brings children with cancer and their families together.
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deBunking tHe proJect courSeS
By: Sarah Cino, BHSc (Honours), Class of 2017 & Emily Cino, BHSc (Honours), Class of 2018

Every student in the BHSc (Honours) Program is required to 
complete a project course during their time in the program, 
yet project courses may seem daunting for many students. 
To elucidate some of the facts and myths about BHSc project 
courses, we spoke with BHSc office staff, Ghazaleh and Andrea. 
We also spoke with two BHSc students to gain an understanding 
of their firsthand experience with project courses. 

The first step in the process of completing a project course is 
choosing a topic. Although this step can be overwhelming, 
Andrea points out that “choosing a topic of research and 
securing a supervisor is all part of the learning process for project 
[courses].” She also encourages students to use project courses 
as an opportunity to explore topics that are of personal interest. 
After choosing a topic, the next step is finding a supervisor. 
According to Ghazaleh, Level II students should begin searching 
for a HTH SCI 3H03 supervisor in the spring of second year, 
and Level III students should begin searching for a thesis and/or 
senior project supervisor in the spring of third year. She also adds 
that “the longer you wait, the less opportunities will be available.” 
However, it is still possible to secure a supervisor closer to the 
start of the project course, though it is important to be mindful of 
the process of ethics approval, which can take weeks to occur. If 
you need help with your project course, look first for resources on 
LearnLink in your respective project course folder, which can be 
found at: Courses > BHSc (Honours) Program > BHSc Project-
Thesis Courses. If, after visiting this folder, your questions still 
remain unanswered, Andrea and Ghazaleh explain that they are 
always happy to help. 

Andrea and Ghazaleh also shared some common misconceptions 
that students have about project courses, explaining that project 
courses are much more flexible than students often believe. 
Although 100 hours is the general minimum number of hours 
for a 3-unit project course, this minimum is flexible, and many 
students work beyond this 100-hour limit. However, if the 
time spent on the project is significantly beyond this minimum 
number of hours, additional units can be added to the project 
course, including HTH SCI 4D03, 4W03, and 4B06. The 
time-frame for completion of project courses is also flexible; for 
example, 3H03 can extend beyond a single semester, and project 
courses can be completed over the summer. Project courses can 
also be completed outside of McMaster or even outside of the 
Hamilton community. Something to consider when choosing 

a project outside of McMaster or Hamilton is convenience; if 
you are commuting, commute time will not count towards your 
hours. Working on a project far from the study’s main location is 
also possible, but communication barriers should be taken into 
consideration. 

We also spoke with a few students to understand their unique 
project course experiences. Lisa Ros-Choi, BHSc (Honours), 
Class of 2017, and Ashley Eom, BHSc (Honours), Class of 2018, 
share experiences that demonstrate the flexibility of BHSc’s 
project courses, as well as the breadth of experiences students can 
have. 

Lisa Ros-Choi, a third year mainstream student, completed 
HTH SCI 3H03 research in chemical engineering at York 
University under the supervision of Dr. William Pietro, where 
she was responsible for designing and fabricating a reactor that 
would synthesize specific novel nanoparticles through a reduction 
mechanism. She mentions that “[she] was intimidated at first, 
since there was a huge learning curve to the project.” Nevertheless, 
Lisa says that she appreciated the opportunity to try something 
completely different from what she had been learning in her 
coursework. 

Ashley Eom, a second year mainstream student, completed her 
HTH SCI 3H03 during her second year with Dr. Alison Fox-
Robichaud at the Thrombosis and Atherosclerosis Research 
Institute at the David Braley Research Institute. Her research 
project involved work in a wet lab, as well as piloting a clinical 
research study. She was able to work on projects ranging from DNA 
isolation and Protein C ELISA to helping with applications to the 
Research Ethics Board, and she admits that it has been rewarding 
to experience these interconnected aspects of the research process 
in the lab. Ashley goes on to advise students that wet lab research 
is not as isolated and as individualized as many believe. She 
mentions that labs are very collaborative environments; you may 
learn about other lab members’ studies, shadow their lab work, or 
help with other experiments in additional ways. As Ashley states, 
“it is a very mutually-dependent environment that fosters peer 
collaboration and self-directed learning -the essence of BHSc!”

From speaking with all of these individuals, it is evident that 
project courses are extremely flexible and serve as an excellent 
opportunity to explore your personal interests. 

HealtH ScienceS muSical 2016
By: Namita Deodhare, BHSc (Honours), Class of 2016

BHSc cHarity faSHion SHoW 2016
By BHSc Charity Fashion Show Co-Chairs: Nini Nguyen, BHSc (Honours), Class of 2017, Allison Gemmill, BHSc 
(Honours), Class of 2017 and Deanna Morra, BHSc (Honours), Class of 2016
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As much as it is a cliché, we are often told that our four years of 
undergrad is not just about academics. In fact, students can make their 
time memorable and enjoyable by partaking in pursuits outside of the 
classroom. From Welcome Week Faculty Night to Formal to the Variety 
Show, the BHSc (Honours) Program offers a wide range of social events 
throughout the academic year for students to connect and engage with 
one another. BHSc students love social events; photos, laughs, and 
their conversations prove it. Thanks to the hard work and effort from 
the Bachelor of Health Science Society (BHSS)’s Social Coordinators 
and Social Committee, events come alive. I sat down to talk with Kim 
and Evan, this year’s Social Coordinators, to discuss their planning 
process, insights on student engagement, and opinions on stress and the 
importance of social events. 

Why were you interested in a position as BHSS Social Coordinator?
Kim: I’ve always been planning events since high school, and I thought 
this would be a good way to use these skills in a different environment. 
As well, I just find [the planning of social events] fun, and it’s really 
nice to see the [BHSc] community come together. It’s important to give 
students a break from academics. 
Evan: Similar to Kim, I did a lot of event planning in high school, and I 
was involved in many of the events- especially those in the social aspect- 
so I wanted to continue that in university. I also wanted to get involved in 
something that is less on the academic side of things, and something that 
is more about bringing [our program] together in a social environment 
where people can forget about the things they usually stress about the 
most which tends to be school. 

What do you think is the best part of planning social events? 
Kim: I think [it would be] the creativity. For example, planning BHSc 
Formal was really fun, because we got to be creative with themes, and 
like Evan said, it was like planning my own wedding! We also had the 
chance to go to different places in Hamilton and visit different venues. 
Evan: And obviously, the results as well. Even though we were stressed 
on the day of the event- making sure everything is running fine- it was 
really nice to see everyone having fun and enjoying the results and effort 
we put into the planning.
Kim: I definitely think that’s one of the main outcomes I like as well- the 
end result.

In what ways have you tried to increase student engagement in social 
events, and what struggles did you face?

Kim: Increasing student engagement was really difficult, even for things 
like social events. Formal is a bit of a different story, because we’ve always 
had a great turnout every year. BHScary is also a great turnout. But for 
newer events like the Variety Show, it’s more difficult to have student 
engagement. 
Evan: Compared to previous years, something that we tried to do 
differently this year was in choosing the timing of social events. One 
event that stood out as an example was BHScary. In the previous year 
(2014), there was a low turnout because of the timing of everything. 
However, the fact that we had a fall reading week this year (2015), 
we were able to arrange it better to work around students’ schedules. 
As well, it was important that we work together with other BHSS 
executives, such as the Year Reps and Academic Coordinator, to figure 

out when other events were held and when most students had midterms 
and assignments due, so that we could schedule our social events around 
these commitments to avoid conflicts. That way, [social events] are more 
rewarding for students because they can come to the event without 
worrying about other things. 
Kim: Another tip we have for future Social Coordinators is to have face-
to-face contact. Social media these days is becoming quite overwhelming 
with all these events and advertisements that pop up in newsfeeds…it’s 
exhausting. So I think it’s important for BHSS and Social Coordinators 
in particular to go out of their way to speak to students face-to-face, 
talking about events and meeting them in person. I just believe it’s super 
helpful to connect an event directly with the faces of the people who are 
planning and running the event, rather than relying on just one method 
of communication. 
Evan: I agree. That way, students are more inclined to talk to us, and 
ask us questions about the events and about ways in which they can get 
involved.  Students this year associated Kim and I with the events that 
were going on, and so they were willing to come forward and ask us 
questions in a face-to-face setting. 
Kim: Unfortunately, it’s mostly our Social Committee, comprised of a 
small group of individuals from every year, giving us feedback. But we 
would love to hear from others. For instance, if someone would like to 
see an event happen, we would love to hear suggestions that could be 
considered for next year. 

Have you felt that social events help to reduce stress and promote 
mental health among BHSc students? 

Kim: I wouldn’t say the events directly promoted mental health, though 
that would be a great addition because it is a prevalent issue among 
students. However, just being able to go into an environment that is 
not a classroom and remove yourself from your space for a little while, I 
think, is really crucial. 
Evan: [Social events] really give students an outlet. Sometimes, they 
are like: “Ugghh, I have all this work,” and they feel like they are at 
a loss on what to do with themselves. For me personally, I’m a pretty 
indecisive person, and so I would be more willing to take breaks if there 
are planned events and opportunities, rather than someone telling me 
that I can do whatever I want. 
Kim: Also, when people say “get involved,” there is an underlying tone 
that you have to organize or create something. But realizing that it is 
okay to just go somewhere and have fun, hang out with your friends or 
even faculty, or grab some food, is really important. 

What are your favourite events this year? 

Kim: Is it cliché if I say Formal? (laughs) I love Formal! But the 
Variety Show was actually very nice this year, because it gave students 
a chance to hang out with a lot of facilitators and faculty that we don’t 
often see. It was a very different and very intimate event.
Evan: Yea, the Variety Show was definitely the most interesting for 
me, because we don’t often have the chance to connect with faculty 
outside of an academic setting. It was nice to hang out, grab food, 
talk about the BHSc Program or just about life in general. It was a 
good way to reconnect, or even connect for the first time. 

When was the last time you thought about how you communicate 
on a daily basis? Was it after an argument with a friend? A 
misunderstanding with a professor? A memorable interview 
experience? Unfortunately, communication skills are often taken 
for granted and people do not think about their strengths and 
weaknesses in communicating nearly enough, which is funny 
because it is a skill we have to use every day of our lives. Luckily for 
us, communication skills are considered a worthwhile investment by 
McMaster University, especially in the Bachelor of Health Sciences 
(Honours) Program and other health professional programs. 

As one of the few undergraduate programs that places emphasis 
on the teaching of communications, the HTH SCI 3S03: 
Communication Skills course was pioneered in 2003 by Carl 
deLottinville. We had the opportunity to talk to Carl about the 
course’s development, his role as a facilitator, and his thoughts on 
the importance of communication skills. 

Carl’s training as a social worker exposed him to many patient 
interactions through which he gained much of his knowledge 
and experience in communication skills. In HTH SCI 3S03: 
Communication Skills, students have the opportunity to interview 
standardized patients with diverse demographics and personal 
narratives. Students are taught to interview with an evidence-based 
framework with specific tasks to focus on, and are given tailored 
feedback from a small group of peers, peer tutors, and instructors. 
The combination of learning through research, feedback, and 
practice allows the students to get a glimpse into how effective 
communication looks and sounds. The course was developed 
to teach these skills in an environment in which students are 
encouraged to take risks without the fear of negatively impacting 
real patients. In fact, instead of stating that students may make 
“mistakes”, Carl prefers to see these as “learning opportunities”, in 
which students are given exposure to the value of developing good 
communication skills and building on their skill sets. 

Carl says that while communication skills are important in every 
realm of life, including in the media, he focuses on communication 
skills in the professional context. He noted that the majority of 
health care educational programs now include communication as a 
core competency in their curricula.

If Carl could teach any student one thing about communicating, it 
would be that “the relationship that you develop with the patient 
or a client is paramount. Everything you do is based on the quality 
of that relationship.” Without establishing warmth, compassion, 
and respect in a relationship with the patient or client, it will not 
matter how skilled an interviewer is in asking the right questions at 
the right times. The ability to communicate effectively will always 
be enhanced when you strive to build and maintain a trusting 
relationship.

The Communication Skills course will undoubtedly leave students 
with new knowledge and techniques for communication, but one 

cannot expect to be an expert in 
communication after just four 
months. Carl humbly says that 
despite his lengthy career in the 
Department of Psychiatry and 
as an educator, he continues 
to learn something helpful 
every day from his peers and 
students about how to improve 
his own communication 
skills. He emphasizes that 
communication is a skill which 
we will always be improving, 
and that there is always more 
to learn. It is important that 
students keep this in mind after they have finished the course and 
continue practicing this widely transferrable skill. 

Aside from the HTH SCI 3S03 course, there are other opportunities 
at McMaster for students to polish their communication skills. A 
club called Medicine and You runs two annual workshops that use 
simulations with standardized patients to develop these skills. The 
“Communications Workshop” in the Fall Term and the “Clinical 
Simulation Workshop” in the Winter Term facilitate the skill 
development of 60 students. In the “Communications Workshop”, 
participants play the role of a peer counsellor or social worker. 
The goal is to establish a trusting relationship with the patient, 
understand the patient’s perspective and problems, and reach an 
agreement. The workshop facilitators encourage students to use 
evidence-based frameworks of communication such as those taught 
in the HTH SCI 3S03 course, and to experiment with different 
interview/communication techniques. Using standardized patient 
actors is important, as it creates a low-risk environment for both the 
interviewer and interviewee. The “Clinical Simulation Workshop” 
takes the role-playing to a more advanced level. The participants 
take on the role of general physicians conducting appointments, 
and the ultimate goal is to determine the patient’s diagnosis. The 
pressing task of gathering enough clinical data for a diagnosis 
causes many participants to neglect using strong communication 
skills, a problem many real physicians face. The club Medicine and 
You hopes that through these workshops, students will gain an 
appreciation for communication skills and give them the confidence 
to apply the skills they learn into their daily lives or future careers. 

Communication is such an integral part of our lives, and so prevalent 
in everything we do, that we may not even think about what it 
encompasses. We asked Carl if he could define communication in 
just one sentence. He left us with this and we’ll leave this with you:

“I’ve learned that people will forget what you said, 
people will forget what you did, but people will never 
forget how you made them feel” - Maya Angelou.
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If there is one thing that every BHSc student struggles with 
in first year, it would be inquiry. 

Many first year students are puzzled by the tutorial rooms 
with circularly arranged seats, and they are often frustrated 
and confused by the “strange” questions, ranging from “How 
do you feel” to “What do you think?”. Even as they ask 
questions to upper years or facilitators in hopes to finding 
the “answer”, students are typically told, “We can’t tell 
you” or “You’ll find out later!” As a result, students resort 
to speculating, making misguided assumptions that shape 
their perception of inquiry. Observing this trend every year, 
I interviewed Margaret Secord, a HTH SCI 1E06 (Inquiry) 
facilitator and Course Coordinator, to clarify misconceptions 
and to address questions that students may have. 

How do students typically react to inquiry in first year? 

 “We go through phases. In the very beginning, total 
bewilderment. And then frustration, once the reality starts 
to set in that we are not giving them answers. For some 
students, usually around [March], they start to better 
understand the significance. Especially as they start working 
on UNSIN projects, they begin to understand the value 
of peer collaboration, learning how to do the research and 
begin to accomplish the 6Ps (personal awareness, problem 
identification, problem solving, professional communication, 
peer collaboration, peer/personal evaluation).” 

Why do facilitators and the office refrain from revealing 
information about inquiry to incoming first year students?

“It’s because we can’t predict what it’s going to look like. It’s 
student dependent and also class dependent. We don’t go in 
with an agenda other than for people to experience the 6Ps 
and to have opportunities to grow and develop within the 
context of those 6Ps. So I can’t even tell you what’s going to 

happen in any given class. Even if we do a structured activity, 
say, an SP interview, I can’t predict how that’s going to 
unfold. What you are going to take away from that [activity] 
is different from what the students beside you will take away. 
I just have no idea how it will unfold because it’s problem 
based, self-directed. Similarly, class discussions will be shaped 
by what the class wants to talk about. If the class wants to 
talk about their stress levels, we’ll go for it! Why not? Now, 
there are differences in facilitators. There is a range. But 
we have some core values, which reflect the 6Ps embedded 
in this course. These are the things we think are the most 
important for students to take away from the course. Even if 
you take something as concrete as information literacy skills, 
for example, some people come in knowing only how to use 
Wikipedia, right? Others come in with Google Scholar. So 
we can’t say everybody is going to get to a particular point. 
All we can say is no matter where you start from, there is 
somewhere we are going to go together.” 

Why do you think students tend to compare their inquiry 
class to that of other’s? How would this help or impede 
the shaping of their own inquiry experience? 

“This issue is complex, but personally, I think part of it 
revolves around the fact that there is uncertainty in this 
course. And we tend to bring in structure or have the strong 
magnetic pull to bring in structure when it’s not there. I think 
the other piece is just their natural tendency because it’s sort 
of mysterious and we are not used to taking initiative for our 
own learning. We are used to… the norm: in high school, 
every class learned the same things in chemistry, for example. 
It’s not quite the same. Yes, there are some core things such 
as benchmarking. But even then, that’s going to vary. Your 
articles are not going to be the same.  The fundamental 
big picture is ‘Are people using their information literacy 
skills? Are they using their collaborative skills? Are they 
communicating professionally?’ 
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demyStifying inquiry
interview with margaret Secord, HtH Sci 1e06 inquiry facilitator and course coordinator
By Steven Cho, BHSc (Honours), Class of 2018

Inquiry is supposed to teach students real life situations.  
However, some students wonder if in real life, people 
would ask them “Are you comfortable?” How do the 
facilitators feel about this?  

“They might ask you. But what we are hoping is that when 
students graduate and go out there, they do some of that in 
their groups. Students do it in their clubs across campus. I’ve 
had many conversations with students about taking this in 
their club scenarios. Especially in fourth year (peer tutors), 
they are more acutely aware and it’s much harder for them 
to not do it that way. I am not saying that it’s ideal when 
students are out there, but it’s an important piece. Because 
the other perspective, I think, is, when I turn things around 
in the beginning and say ‘What do you think’ people get 
really frustrated. But personally, the only way students are 
going to get there is through frustration. The other message 
I’m giving them is ‘I know you can do this.’ If I tell you the 
answer, I’m implying that they aren’t swift enough to figure it 
out on their own. But I have the confidence that students will 
get there. If students can’t get there on their own, they will 
use their peers and resources. They think that we are holding 
back on purpose. But that’s because of how people have been 
indoctrinated with norms and expectations suggesting that 
the teacher is the expert, the sage on stage. No!” 

In inquiry, students are told that they will be evaluated 
differently. Yet, they are fixated about the grade they 
would receive. Where does this tendency come from? 

“Grades are currency. Students need the grades in order to 
move on to the next level. No matter what that level is, they 
need the grades. I wish we didn’t have grades. I really do. 
But at this point, we are in isolation. The rest of the world 
requires you as students to have grades.” 

What kind of trend do you observe in students as they 
progress through the years in terms of how they perceive 

inquiry?  

“Especially in fourth year, especially when they become peer 
tutors, it starts to make sense to them. Not right away. But 
they eventually start to see the pedagogy and they start to 
understand the value of what the course has to offer. Some 
people recognize it earlier. But it gets reinforced even more 
in fourth year.”

How did facilitators design inquiry in the beginning? 

“We worked as a group. When we first started, there were 6 
or 8 of us in the very first year. We used to meet every week at 
7am on Thursday mornings. We didn’t have a plan. We just 
went with what the students brought us. After that first year, 
we had a retreat and we sat down together. We asked, ‘What 
do we want the students to really look like at the end of their 
fourth year?’ We used inquiry to develop inquiry. That’s why 
we value this method of teaching and skill development. We 
have to practice what we preach. I’ve been doing this since 
the very beginning. I would say that we have gone through 
phases but we never wanted to get so tired of it or that it 
becomes routine. Absolutely not. No. We have to keep asking 
ourselves, what are we doing, how is it working? If it’s not 
working, how can we change it?” 

Is there any advice you would give to first year students 
in respect to the difficulties or confusions they may face 
in inquiry? 

“Have the faith and the courage to work through it. To 
experience the frustration…what comes out from that other 
side of frustration? People are going to experience it in 
different degrees. They have to believe. We can’t tell them. 
That’s why I think senior students are testimony to the fact 
that students do survive it.  Everybody takes something away. 
The 6Ps … are there for a reason.” 
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making a mark on tHe community
Interview with Maxwell Tran, BHSc (Honours), Class of 2017
By Stephanie Cheon and Valerie Cui, BHSc (Honours), Class of 2017
BHSc students are no strangers when it comes to engaging in the 
community. Maxwell Tran, BHSc (Honours), Class of 2017 is the 
founder and executive director of Ink Movement, a non-profit 
organization that is run by youth, for youth. Curious to learn more 
about his journey, we asked Max to share his experiences and advice 
for those who aspire to make a difference in their community.

What is Ink Movement?

Ink Movement aims to promote creative expression among youth 
by organizing book publishing projects, workshops, conferences, 
and other innovative approaches to experiential arts education. 
As well, it helps emerging artists find, and showcase, their unique 
voice. To date, Ink Movement Canada has published four books 
featuring the writing, visual art, and photography of youth. Ink 
Movement has expanded to three cities (Mississauga, Hamilton, 
and Montreal), raised over $22,000, and developed over 20 
community partnerships. Here in Hamilton, Ink Movement is 
partnered with McMaster University, Hamilton Arts Council, 
Hamilton-Wentworth District School Board, Bryan Prince, and 
others.

What first sparked your interest in starting Ink Movement?

I was motivated to start Ink Movement because I loved writing 
while I was in high school in Mississauga. I wrote poems, short 
stories, essays (yes, essays), pretty much anything and everything. 
Writing was a catharsis for me. It was an outlet for me to reflect 
on what happened during the day, understand the events around 
me, explore my thoughts, and dream up new possibilities. I 
talked to a couple of friends who also understood the power of 
the arts, essentially lamenting the lack of opportunities. If you 
were a student interested in business, you could join DECA 
(Demonstrating Excellence Celebrating Achievement), enter a 
case competition, apply to Summer Company, etc. If STEM 
(Science, Technology, Engineering, and Mathematics) was more 
your thing, you could compete in science fairs, write all sorts of 
contests, attend SHAD (formerly Shad Valley), and so on. But 
if you were an aspiring artist, or even if you liked the arts, there 
was no ecosystem to encourage your development. There were 
few institutions dedicated to helping youth succeed in the arts, 
and as a result, minimal opportunities (especially for publishing), 
resources, and community. Ink Movement has helped alleviate that 
to some degree, but there is still much more that should be done.

Were there any challenges that you faced in the organization’s 
initial stages?

Funding was a huge challenge during the initial stages. We had 
this ambitious idea of publishing a book that would feature 
young writers, artists, and photographers from across the city. 
Unfortunately, we had a total of $0 at the time. The other issue 

was that we had no idea where to even start looking for funding. 
What do you do when you’re lost and have no idea where you 
are? You ask someone who might be able to point you in the right 
direction. That’s a fairly apt analogy, because with no concrete 
plan of action, we simply asked everyone we could to help guide 
us. For example, I sent out emails to eleven City Councillors in 
Mississauga, explaining Ink Movement and the plan for the book. 
I said, we’re a group of motivated high school students wanting 
to organize this project for the community, but we don’t have any 
money to make it happen. Can you please help?

Only one Councillor responded, but that was all we needed. He 
connected us to the City of Mississauga’s Culture Division. We 
partnered with them to produce the inaugural Mississauga Youth 
Anthology. Now, I say that in one line, but that book was the 
culmination of hundreds of hours of hard work from a dedicated 
team of editors, graphic designers, and volunteers. Afterwards, we 
had a launch party at the Art Gallery of Mississauga where we 
invited all thirty of the contributors. There were book readings, 
signings, and it was a celebration. It was truly a great night. The 
artists were so happy to be there, immensely grateful for the 
opportunity that we had provided them. They were mingling with 
the media, signing books for newfound fans, talking to each other 
– I was just grateful for the opportunity to share in their success. 
For once, the spotlight was on the artists.

To what or whom would you attribute Ink Movement’s success?

I would attribute much of Ink Movement’s success to my family, 
friends, mentors, community partners, and Ink Movement’s 
volunteers. My family members, especially my parents, have 
supported me and Ink Movement from day one. I remember 
in grade 12, I was trying to juggle school, volunteering, and 
publishing a book – not the most typical load of activities for a 
high school student, but my parents drove me to meetings with 
community partners and made sure I ate (otherwise I think I 
would have forgot). My friends are a sounding board for all of the 
problems that we have run into with Ink Movement, especially 
during the initial stages. Many of my friends have joined the Ink 
Movement team at some point or come out to our events, which 
I’m really appreciative of. I would also like to name some of the 
mentors that have supported my growth, including Kingsley 
Hurlington from SHAD@McMaster; Mahshid Sarsangi from 
the Peel District School Board; Paola Poletto, Carmen Ford, and 
Kathryn Garland from the City of Mississauga’s Culture Division, 
Tina Chu (formerly at the Art Gallery of Mississauga); Heather 
Brissenden (formerly at the Mississauga Arts Council); Stephanie 
Vegh from the Hamilton Arts Council; and Margaret Secord and 
Sarah Glen from the BHSc (Honours) Program. They have all 
changed my perspective on leadership, the arts, and/or life in some 
way, shape, or form. 

Next, I would like 
to acknowledge 
the assistance of 
Ink Movement’s 
c o m m u n i t y 
partners because 
we would not be 
where we are today 
without them, 
especially partners 
who have supported 
us financially, given 
us a place to meet, 
and published our 
books. Last but 
certainly not least, 
I would like to 
give a shout-out to 
Ink Movement’s 

amazing volunteers in the past, present, and future. It never 
escapes me that they could have spent their time doing anything 
else, especially as students, and yet they chose to use their time, 
skills, and energy to contribute to the organization, for which I 
am very thankful.

What do you envision the future to be for Ink Movement?

I would love for Ink Movement to expand across the country, 
for more chapters to spring up from coast to coast. With that 
being said, my perspective on expansion has changed a lot in the 
past couple of years. I used to push for it…Now, I understand 
that there has to be a desire from the community to bring 
Ink Movement there. There are many communities that lack 
sufficient art programming for youth and would benefit from 
having a group like Ink Movement, but we shouldn’t impose 
our perception of community needs on the community. I’ve 
also learned that there shouldn’t be a rush to scale (probably 
different for a startup). I want Ink Movement to scale at a pace 
that we are comfortable with. There’s no point of expanding to a 
new location if we aren’t ready to fully invest in and support the 
growth of that chapter. I realize that this answer may not fully 
address the question, but in short, I envision growth for Ink 
Movement at a rate that we can accommodate. 

How can students get involved?

There are lots of different ways to get involved with Ink 
Movement. First off, I would say to follow us on social media 
(Facebook, Twitter, Instagram) because we are constantly sharing 
opportunities in the arts that youth may benefit from. Whenever 
we collect submissions for a new book, for example, we advertise 
on social media. There are external postings, too, including job 
postings, publication opportunities, events, etc. If you’re not 
on social media, you can join the mailing list on our website 
at www.inkmovement.org. Secondly, we’re always looking for 

dedicated volunteers. In the summer, we will be recruiting for 
our executive team in Hamilton. If you’re interested, we will be 
releasing the news on our website and social media. We would 
love for you to join the movement.

What have you learned from this experience?

That’s a tough question to answer, because what haven’t I learned 
from this experience? I have learned a lot about leadership, for 
one. A positive side effect from starting Ink Movement is that 
it has provided a lot of leadership opportunities for students. 
I’ve been privileged to mentor and witness the growth of many 
young leaders, some of whom have already gone on to do 
incredible things outside of Ink Movement. Through the people 
I’ve worked with, I’ve learned that leadership comes in many 
different forms. You don’t need to be the most vocal person to 
be a strong leader. You don’t need to have the answer to every 
question, which is something that I’ve learned about my own 
leadership. I would say the common thread between all of the 
leaders within the organization is a commitment to the cause, 
commitment to the people, and a willingness to learn. There are 
tons of other things besides leadership that I’ve learned, but I’ll 
leave it at that for now because clearly I talk too much.

What impact can students have in the community? Do you 
have any advice for students who want to engage more with 
their community?

A huge impact. I think the impact students can have, and do 
have, in the community is often understated. We’re part of 
the community. This means that when we notice problems in 
our community, we should take action to address them. It also 
means that we’re uniquely positioned to address issues that we 
face as youth. I might be naïve but I don’t think anything is 
impossible – when we join forces with each other and with 
other members of the community, we can tackle any problem 
we set our minds to.  My advice to students who want to engage 
more with their community is to simply participate in the 
community. Talk to your neighbours. Talk to other people in 
the community, whether it’s at your school, park, community 
center, etc. Go to community meetings. Volunteer. Play sports 
in the community. Read the local news. Once you feel a sense of 
connection to the community, I think you’ll have a better idea of 
local perspectives and issues, which will inform how you might 
want to engage. I would also highly recommend taking HTH 
SCI 3DD3 – Engaging the City! 

Max’s involvement in Ink Movement is just one of the ways 
Health Sciences students are contributing to the community. 
We hope that his story inspires those of you who want to 
do something around the city, be it volunteering, starting a 
business, or conducting community research, to go out there 
and leave your mark.
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The 2015 publication of the BHSc newsletter introduced the 
MentorMatch program to our community: a collaboration 
between the BHSc (Honours) Program and the Student Suc-
cess Centre.  MentorMatch is a unique program that pro-
vides formal mentorship to students. The mentees are Level 
III BHSc students who are matched with a recent BHSc 
alum with whom the mentee shares similar career and aca-
demic interests.  The mentor serves as a role model who col-
laborates with their mentee on what they might encounter 
in their field of interest, provides them with the opportunity 
to make real-world connections and explore career possibili-
ties. In this article, we share the testimonials of some of the 
mentees and mentors who have taken part in the program. 

I became involved in the MentorMatch Program after learn-
ing about the new initiative in third year. I was interested in 
participating, because I was approaching graduation and was 
interested in medicine, and felt that having the chance to con-
nect with someone who had once been in my shoes would be 
beneficial. I was matched with a lovely family physician who 
had just finished her residency. She took a non-traditional 
path to medical school, so it was great hearing about her jour-
ney and stories from her medical school and residency career. 
This was a unique perspective for me. I had previously chatted 
with students who transitioned directly from BHSc to medi-
cal school. I also appreciated learning about her experiences 
in residency and the beginning stages of practicing as a li-
censed MD. Most often, the exciting and rewarding pieces of 
medicine are highlighted. However, my mentor talked about 
the current difficulties establishing a family medicine prac-
tice in Ontario and the extensive amount of work she brings 
home. It was important for me to hear about both the pros 
and cons of pursuing this type of career which made me think 
about all of the different roles that it encompasses. I would 
recommend MentorMatch to other students as a way to gain 
a different perspective on their current career considerations 
and to learn about someone else’s journey, which can be full 
of twists and turns, which led them to their current career. 
-Megan Schlorff, Mentee

“Being a mentor in the MentorMatch Program was far more 
than sharing useful strategies to a learner; it was opening 
myself up to new perspectives, understanding how to tai-
lor resources to a given context, and learning about one an-
other. Perhaps the most rewarding aspect of my mentoring 
experience was realizing how much there was to learn from 
my mentee and how they approached some of the same 
challenges I approached, but very differently.”
- Arnav Agarwal, Mentor

“I decided to become a mentor because the job market for 
nurses is so tight that I wanted to be able to help a fellow 
graduate obtain the tools to get them employment. I was 
excited to receive emails and skype with my mentee because 
it allowed me to share their successes. I would recommend 
it. It was rewarding and allows you to give something back 
to the Mac community.”
- Danielle Butler, Mentor

As a third year BHSc student, I was faced with many dif-
ficult choices for my future. Having a mentor to reach out 
to for insight on career choices, how to approach decision 
making, and how to deal with uncertainty was incredibly 
valuable. My experiences with MentorMatch have also en-
couraged me to continue developing my own mentorship 
skills. 
-Matthew Jessome, Mentee

“I wanted to become a mentor to give back to the BHSc 
Program and to connect with a current student. My men-
tees impacted me by giving me with a chance to reflect on 
the strategies I use to achieve my goals. I would definitely 
recommend this program to BHSc alumni who would like 
to connect with a current BHSc student and give back to 
our program.”
- Ilya Mukovozov, Mentor

BHSc Community neWSletter team
Editors/Writers Teresa Basilio, Nicole Chau, Stephanie Cheon, Steven Cho, Diana Chu, Emily Cino, Sarah Cino,

Valerie Cui, Yipeng Ge, Tiffany Got, Alexandra Kilian, Ashley Lam, Yung Lee, Fizza Manzoor,  Stash Nastos, 
Andrea Phair, Sarah Saliba, Yenah Seo, Safia Yusuf, Sofia Zhang-Jiang, Helen Zhao 

Design Andrea Phair

A special thank you to the faculty, students and alumni 
who shared their experiences and stories!

mentormatcH: connecting StudentS WitH alumni
by Safia Yusuf,BHSc (Honours), Class of 2017


