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CONNECTION & CONNECTEDNESS
I’m a bit sentimental sometimes, and convocation often brings 
it out in me.  This year’s May Convocation was especially 
poignant for me for a few reasons.  For one thing, most of 
those in the Class of 2019 began their BHSc Journey at the 
same time that I did, back in September 2015 – my first day on 
the job was their first-year canoe trip – and I felt very fortunate 
to have witnessed their trajectories from that first day through 
to graduation.  Another significant element for me was noting 
that this was the first class to graduate since the death of Del 
Harnish, who had led the Program from 2000-2015 and was 
the person most responsible for shaping and sustaining the 
unique character that defines BHSc.  So it was bittersweet to 
symbolically launch another class of Health Sci grads without 
him here as part of it; yet at the same time, I felt a quiet 
confidence that his legacy would continue through all of you.

Thinking about these things in juxtaposition, and at the 
transitional moment of graduation, had me contemplating the 
ways that we become marked and changed by our interactions 
with one another.  People change us, make us who we are, 
and they stay with us – and not just figuratively.  Our brains 
are plastic, and neurons form new connections, remodeling 
their networks in response to our experiences.  Our bodies are 
constantly incorporating molecules from the world around 
us, and chances are good that at least one of the molecules of 
oxygen I’m breathing right now passed through you too at some 
point (and probably also through a T Rex, Neil Armstrong, and 

Beyoncé too).  And chaos theory suggests that every action, no 
matter how tiny, can trigger a cascade of unpredictable effects.  

And so when a BHSc grad introduced me to a song from 
the musical Wicked (called “For Good”) a few years ago, it 
triggered a similar resonance for me because it also speaks to 
that sense of interconnectedness that I find so profound.  In 
it, the two main characters, witches Elphaba and Glinda, are 
saying their farewells to one another, and sing these lyrics:

“So much of me is made of what I learned from you…
and because I knew you, I have been changed for good.”

They repeat the lyric “I have been changed for good” a number 
of times, but for most of the song, the precise meaning is left 
ambiguous:  does it mean “I have been changed permanently”, 
or “I have been changed in positive ways”?  Happily, at the 
song’s end, the witches clarify that they mean both when they 
sing “I do believe I have been changed for the better.”  Certainly 
when I look back and reflect, I feel that I have been changed 
both permanently and for the better through my experiences 
in the BHSc Program, with the inimitable Del Harnish, and 
with all of you.
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The Bachelor of Health Sciences (Honours) Program 
Scholarship was established in 2004 by students, 
alumni, faculty, staff and friends.  This scholarship is 
awarded to BHSc (Honours) students who have made 
significant and meaningful volunteer contributions to 
the Hamilton and McMaster University communities.

The scholarship recipient for 2018 was Owen Luo, 
Class of 2019.  

Owen is also the recipient of the 2018 Chancellor’s Gold 
Medal, which will be presented to him at the Spring 
Convocation.  Established in 1938. To be awarded to the 
student who has completed the penultimate year of any four 
or five-level program at the most recent spring review, and 
who ranks highest in scholarship, leadership and influence.

Throughout his undergraduate education in the BHSc 
Program, Owen has continuously transformed his 
scholarship into tangible social change. Starting from his 
first year, Owen has utilized mouse models to investigate 
pediatric neurodevelopmental disorders with Dr. Jane 
Foster’s supervision. His work exploring the etiology 
and management of early-life mental disorders has been 
featured in scholarly publications such as Behavioural 
Brain Research and conference presentations. Owen has 
complemented his research with compassionate care. As an 
Autism Developmental Services Worker at Woodview Mental 
Health and Autism Services, Owen facilitates evidence-
based social skills therapy groups that help children with 
autism spectrum disorder develop and retain friendships. 

Owen also leads and aids initiatives that aim to promote societal 
physical health. Informed by his experiences as a neighbor to 
a patient requiring a stem cell translation, Owen co-founded 
The McMaster Stem Cell Club in his second year to encourage 
other students to register as stem cell donors. To date, his 

team has contributed 837 registrants to the national stem cell 
registry –each with the potential to transform outcomes for 
patients in need of stem cell transplants. Owen also works as a 
clinical intake volunteer with a Hamilton-based preventative 
cardiologist, Dr. Greg Curnew. He expedites and enhances 
patient care in Dr. Curnew’s Cardiology and Prevention 
Clinic by interviewing patients to elicit their health history, 
counseling patients on healthy lifestyles to reduce their 
cardiovascular risk profile and presenting their narratives.

During his undergraduate career, Owen has strengthened 
and enriched the McMaster University student body. As a 
Teaching Assistant for HTHSCI 2J03: Health, Attitude and 
Behaviour, Owen promotes wellness and self-care among 
the BHSc community in the classroom setting. Owen co-
chaired the 3rd Annual McMaster Child Health Conference: 
Growing Up in a Digital Tech Age in an effort to promote 
an appreciation for multidisciplinary healthcare practice in 
the care of children among premedical learners. The event 
invited a diverse panel of child and youth professionals to 
share their research and facilitate interactive workshops 
that taught student delegates transferable skills. Owen 
is also serving as the Interim Co-Editor-in-Chief of The 
Meducator, McMaster University’s peer-reviewed, scholarly 
undergraduate health sciences journal. He leads a publication 
that provides a platform for undergraduate students in the 
health sciences to develop skills in scientific literacy, share 
their research and critical reviews of the literature to a lay 
and academic audience. This work has informed him of 
gaps in undergraduate research capacity at McMaster and 
prompted him to begin working as the Co-Coordinator of the 
McMaster Undergraduate Research Committee. This year, he 
is working on a mixed methods study to evaluate facilitators 
and barriers to undergraduate health sciences research at 
McMaster University.  As Owen completes his studies in the 
BHSc Program, he aims to continue lending his strength 
and dedication to improve individual and societal health.

BHSc (HOnOurS) ScHOlarSHip 2018/19 & ChanCellor’s 
GOld Medal recipient, OWen luO
Compiled by: Andrea Phair, Academic Program Advisor/Curriculum Coordinator, BHSc (Honours) Program

The Queen Elizabeth Scholarship In Strengthening Health & 
Social Systems aims to foster cross-cultural dialogue and the 
development of future international leaders. The program is 
managed through the Rideau Hall Foundation, Community 
Foundations of Canada, Universities Canada, and Canadian 
universities, such as McMaster. Through the McMaster Health 
Forum, Queen Elizabeth (QE) Scholars have the opportunity 
to contribute to the strengthening of health and social systems 
in more than 140 commonwealth and low- and middle-income 
countries. The program aims to support the collaboration 
and exchange of ideas and knowledge among young scholars. 
The Forum holds eight key international partnerships which 
may serve as hosts to outgoing interns over the course of the 
scholarship:
 
Africa
•	 Africa Centre for Evidence at the University of 

Johannesburg, South Africa
•	 REACH Policy at Makerere University’s College of Health 

Sciences, Uganda Americas
•	 Caribbean Centre for Health Systems Research and 

Development, Trinidad and Tobago
•	 Caribbean Public Health Agency (CARPHA), Trinidad 

and Tobago
•	 School of Medicine at the Universidad de Antioquia, 

Colombia
•	 Eastern Mediterranean
•	 Knowledge to Policy Center at the American University of 

Beirut, Lebanon Western Pacific
•	 Institute for Health Systems Research at the Ministry of 

Health, Malaysia
•	 Sax Institute, Australia
 
The opportunity provides scholars, including McMaster 
undergraduate and graduate students,  a chance to participate 
in 90-day internships to further explore areas of health/
social policy and health/social system development. Upon 
their return, QE scholars deliver presentations detailing their 
contributions to and learnings from the QES program. The 
Forum also provides scholarship to international students 
hoping to intern in Canada. The following interviews feature 
the experiences of three QE scholars.

NAWAZISH NAQVI

Please describe your QES placement and the work you did 
there. My QES internship took place in Sydney, Australia with 
the Sax Institute. I was involved in the Study of Environment 
on Aboriginal Resilience and Child Health (SEARCH) at the 
Sax Institute. My work was particularly focused on research on 

food insecurity and 
obesity pertaining 
to Australian 
Aboriginal youth. 
Our work involved 
c o n s u l t i n g 
local families, 
c o m m u n i t y 
m e m b e r s , 
stakeholders and 
government officials 
to understand the 
underlying reasons 
for food insecurity 
in Aboriginal 
c o m m u n i t i e s , 
and    investigating 
published and 
grey literature to 
document and 
highlight the 
existing obesity interventions for Aboriginal youth in Australia. 

What were your main takeaways from your QES placement? 
One of the key principles of the SEARCH team is to work 
collaboratively with Aboriginal Medical Services (AMS) 
across New South Wales, Australia. This enables policy and 
program implementation for the research being conducted; 
thus, this research directly supports the community. The help 
and cooperation of the AMSs resulted in the identification 
and creation of policies that could help mitigate the issues 
that the SEARCH team’s research had identified. I found 
this model quite impactful and it highlighted the importance 
of working collaboratively with Aboriginal/Indigenous 
communities in health policy research and implementation.

What were some of your fondest memories abroad?
I loved my time in Sydney, and much of that can be credited to 
the wonderful people of the SEARCH team. While I enjoyed 
working with them at the Sax Institute, the time we spent 
outside the workplace was especially memorable. From sight-
seeing trips and visits to the local AMS’s with the SEARCH 
team, to snorkelling and wiping out while surfing, these are 
the memories that made my time in Sydney unforgettable. 

Any final words of wisdom?
1. Going to another country (potentially by yourself ) might 
seem overwhelming, but there are several things you can do to 
make your trip less nerve-wracking: consult previous scholars that 
have gone to your location; don’t feel reluctant to contact your

Queen elizabeth Scholarship - BHSc recipients
Compiled by: Abeer Ahmad, Audrey Jong, BHSc (Honours), Class of 2020, Eva Liu, BHSc Class of 2019
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Any final words of wisdom? 
Always keep yourself open to new adventures, experiences and 
people. When I was told I was going to Trinidad and Tobago, my 
parents were very worried since the country has a reputation for 
being dangerous. They were constantly telling me not to go and 
every article online only talked about the dangers of the country. 

Nonetheless, I chose to go and I am so glad I did. I had 
to take certain precautions but as long as you do so, 
you open yourself up for such a fantastic adventure. By 
keeping an open mind, I was able to meet many amazing 
people while in the country. I had a pretty solid group of 
friends and I am even planning a trip with one of them.
 
BOLADE AJARAT 

Please describe your QES placement and the work you did 
there. I had the opportunity to complete my QES placement 
at the Institute for Health Systems Research (IHSR) in 
Malaysia where I was immersed in health policy-related work. 
In short, I collaborated with fellow students and colleagues 
at IHSR by providing research support to facilitate evidence-
informed decision-making and improvements to IHSR’s 
priority projects. Over the span of the period, I, along with 
fellow McMaster QE Scholars spent time in three separate 
departments: Quality Assurance, Health Research Outcomes, 
and Health Policy. With the Quality Assurance department, 
the main tasks were to complete a review on methods of 
improving oral health among Malaysian school-children, 
and to create a report assessing the inputs and performance 
of primary health care services in member nations of the 
Association of Southeast Asian Nations organization. Through 
working on improving and validating a national healthcare 
demand questionnaire 
with the Health 
Research Outcomes 
department, I was able 
to attend stakeholder 
discussions and observe 
during community 
excursions which left 
me with a more well-
rounded perspective 
of the work. Finally, 
work at the Health 
Policy department 
involved presentations 
on concepts in 
Health Policy such as 
knowledge translation, 
and a scan of national 
policies and programs 
relating to hypertension 

as part of a larger study assessing the effectiveness of such 
initiatives. Overall, supporting work that was already 
being done at the departments made my time and work 
feel valuable, since these projects were important to them. 

What were your main takeaways from your QES placement?
I was impressed by the amount of collaboration and 
knowledge exchange I witnessed across departments, 
institutes, and organizations (globally and locally). Through 
this experience, communicating with colleagues, and learning 
about different initiatives at IHSR and beyond, a major 
takeaway for me was a more positive outlook on international 
relationships and their ability to foster mutual growth for 
parties involved. More personally, I realized that relationship-
building is so important. I found that the more time I spent 
being myself, the more I was able to build relationships 
organically. Finally, on a more personal level, I really loved my 
work-life balance during the QES placement and continue to 
work on incorporating those habits into my current lifestyle.  

What were some of your fondest memories abroad? 
Honestly too many to count. There were some times when 
things unexpectedly worked out amidst uncertainty, or 
generally funny moments, but most of what comes to mind 
though typically involves food. I wouldn’t really consider 
myself a foodie but I’m definitely not a picky eater, which 
ended up serving me really well. Being abroad allowed me 
to try more foods and culinary treats than I can remember. 
I really valued the experience of sharing a meal with others 
and preparing it the way they would. For example, there 
was an office-wide function so each department was 
responsible for bringing a different meal and through 
preparation for this, I learned how to cook that specific 
dish but it was also good times all around because of the 
people I was lucky enough to meet and spend time with.  

Any final words of wisdom?
This probably isn’t new to anyone but being able to travel is a 
huge privilege. Even from the beginning, holding a Canadian 
passport gave me access to a lot more spaces than my Nigerian 
passport did; and of course the expenses associated with travel 
can put some people off but it is very possible to enjoy one’s 
trip with some luck and careful budgeting. That said, travel 
if you can. Seek opportunities to do so whenever they arise. 
It’s a great way to be more aware of who you are under very 
different circumstances. There’s so much beauty to see and 
explore in this world and so many incredible people you 
could share a conversation or a meal with if you do. Overall, 
I’m so grateful to individuals behind the Queen Elizabeth 
Scholarship program, the Rideau Hall Foundation, the 
McMaster Health Forum for making this happen, and always 
to the colleagues and friends I was lucky enough to spend time 
with in Malaysia for making me feel like I never left home.   

supervisor to ask them if you need to know anything 
about where you are going (I didn’t do this and when I 
arrived in Sydney, I realized that my all my colleagues 
were extremely helpful and could have given me tips, i.e. 
where to live, safety etc.). After arriving at the internship, 
make a list of the things you want to experience and try 
to seek out people that would like to do the same things; 
finding mutual hobbies is a great way to make new friends. 

2. Three months fly by. It only seemed like yesterday that I 
arrived in Sydney and it’s unbelievable that my internship is 
over. Value the internship and don’t miss out on opportunities 
to experience the local area/culture and engage in sight-seeing.
3. Don’t get eaten by the sharks.

ANANYA NAIR 

Please describe your QES placement and the work you 
did there. My QES placement was at the Caribbean Public 
Health Agency (CARPHA) at Port of Spain, Trinidad and 
Tobago. I worked with the Resource Mobilization and 
Partnerships Team under the supervision of Cherril Sobers. 
Throughout the placement, I assisted with anything the 
team required but the major focus of my internship were 
three projects. My first project was the development of a 
standardized work plan template which many of CARPHA’s 
arms-length networks can use to develop their annual or 
biennial work plans. I was then able to use the standardized 
template to develop a workplan for one of the networks 
which CARPHA uses to operate in the Caribbean region. My 
second project was developing a terms of reference document 
outlining a mechanism to better coordinate the resources 
and support which CARPHA receives from its various 
development partners including PAHO/WHO, CDC, EU 
and so on. The purpose of this document was to ensure that 
communication amongst partners are clear and transparent. 
The final project, and probably my favourite, was working on 
a conference paper to present to the heads of states during 
their meeting in February 2019. The paper provides policy 
recommendations to better integrate health considerations 
into the Caribbean Single Market Economy (CSME). 
CSME is kind of like an EU but for the Caribbean region.  

What were your main takeaways from your QES placement?
There were so many takeaways during the experience but the 
major two would be: A) the importance of open communication 
and collaboration. To achieve anything in the realm of policy 
you have to work with so many different teams, all bringing 
a different perspective and this is truly because health is 
embedded into every aspect of society. And even within one 
realm of health, take disease surveillance for example, you 
need expertise from the surveillance team, but also the lab 
group, the tourism team and so on. Within BHSc, we often 
hear about the interdisciplinary nature of health. I had an idea 

of what the concept 
meant but I never 
truly understood it 
until I was working 
at CARPHA and was 
speaking with and 
meeting people from 
so many different 
backgrounds. B) 
Speaking the language 
that your audience 
understands. I don’t 
mean language in 
the literal sense like 
English, French and 
so forth, but instead 
using terminology 
and references that the 
audience understands. 
This was something I 
understood when working on the last project. Coming from 
a health background it is very easy to talk about health, it’s 
also very easy to understand why health is an important aspect 
of society to consider. This is not a new perspective for me 
or anyone at CARPHA, but it is one which might not be 
readily understood or accepted by people with an economic, 
development or trade background -the major audience for 
the CSME paper. To make these individuals understand 
the CARPHA perspective, it was important that I explain 
the importance of health using market economics or trade 
terminology. To effectively do so, I had to immerse myself in 
that topic and find places where there was an alignment between 
CARPHA’s health priorities and CSME’s trade priorities. 

What were some of your fondest memories abroad? 
There are so many. It is really hard to pick. While I was there, 
I didn’t just confine myself to my work at CARPHA but took 
the time to explore the beautiful country of Trinidad and 
Tobago. I really enjoyed going to Tobago for a weekend trip. 
It was the first time I really got to experience the Caribbean 
beauty that everyone knows. The beautiful beaches, the 
calming waters and the amazing sunsets! Tobago was the 
first time I actually saw a sunset over the water. It was not 
something I had experienced before. I also got a chance to 
see the coral reefs and swim with fish - which was amazing. 
I also made friends with people from Scotland and England 
which was a great touch as well! Trinidad also has an amazing 
music scene, especially soca (which I did not really know 
about until I got there). I made friends with a few musicians 
and artists while I was there, so I was able to go to their shows 
and enjoy some live music. And Thursday Roti was probably 
my favourite. Every Thursday a few of us from CARPHA 
would walk to the nearby mall for food and I would always 
get Roti. I was infamous at CARPHA for my love for Roti. 
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McMaster Students in the Faculty 
of Health Sciences, Kinesiology, and 
Sociology come together as a part 
of a Qualitative Methods Course. 
While this course provides students 
with the foundations of qualitative 
methods, it applies an interactive 
learning approach to ensure that 
students actively engage and take 
ownership of the course content. 
Students learn the techniques of 
qualitative research methods but 
also the process of learning through 
inquiry-based methods, technology-
enhanced learning, and student-
centered learning. This process allows 
the experience to be fun, creative, 
and a great way to learn and apply 
problem-solving, communication, 
and teamwork skills.  

Students work in groups for a 
final group project or assignment. 
Throughout the course, students 
also interact with industry experts 
in health care from government, 
hospital, and provincial and 
federal level organizations (e.g. 
Ministry, Health Quality Ontario, 
clinicians). This exercise allows 
students to see how Qualitative 

Methods are practically applied 
on the front lines in health care. 
 
Design Thinking, is a common 
tool used across various fields, 
including health, business, and 
other industries to create innovative 
new products. It involves the 
process of empathizing with key 
stakeholders, defining the problem, 
ideating best practices and solutions, 
prototyping and prioritizing, as well 
as testing the various solutions. 
Through their participation in 
this hands-on activity, students 
develop useful skills such as 
excellent communication, problem-
solving, and designing solutions 
that are user-centered to enhance 
the experience for stakeholders. 

Throughout the course, students 
also write discussion posts on key 
elements in qualitative research. 
In this process, students learn to 
think critically about the qualitative 
literature and appraise different 
aspects of a research study.  As 
users of the research evidence, they 
critically analyze the methods, data 
analysis techniques, and findings, 

then take this approach and apply 
it to their final group assignment. 
They consider it in the context 
of broader public health sciences, 
clinical medicine, and basic sciences. 

For the final group assignment, 
students use conversational and 
observational data to shape future 
actions and also to playfully and 
strategically brainstorm and ideate 
means for their projects. Students 
have found this course to be both 
meaningful and insightful in their 
career journey, as it gives them the 
foundations for building a strong set 
of verbal communication skills that 
are valuable in their career trajectory 
in the medical, clinical, public 
and or basic health sciences fields. 

As a part of the course, students 
interact with experts in the field of 
health sciences, health policy, and 
public health. Keynote speakers 
invited included Dr. Chris Longo 
from McMaster University, 
Dr. Terry Sullivan, Dr. Greg 
Marchildon, and also staff from 
the McMaster Student Success 
and Student Wellness Centres.   

HtHSci 3Qa3 Qualitative Methods class applies 
an innovative pedagogical approach  
By: Vidhi Thakkar, PhD Health Policy, BHSc (Honours), Class of 2008 

It seems like a year ago, I was in this place writing about some great 
changes coming down the BHSc (Honours) Program pipeline with 
the Global Health Specialization. And here I am again, one year later, 
writing about more new changes to another specialization. This time 
it’s the Biomedical Sciences Specialization under the microscope.
 
Changes to the Biomed Specialization have been ongoing since 
Stacey Ritz took up the role of Assistant Dean four years ago. In a 
conversation I had with her, she explained that the specialization 
needed to be changed as they saw the same mismatch in Biomed that 
they did with Global Health – where they had significantly more 
applicants for the specialization than they could accommodate, 
and not all of those in the specialization would actually complete 
the curriculum.  This mismatch led to the conversion of the Global 
Health Specialization into a Minor to make it more open and 
accessible to students. Building off of this successful transition of 
a specialization, the Biomed Specialization is also set to undergo 
changes as well to try to mitigate this observed mismatch and improve 
upon what the Biomed Specialization has already accomplished.

For Global Health, the transition to make it a Minor was smooth 
as the framework for it already existed in the Faculty of Social 
Sciences. However, the Biomed Specialization is administered 
utilizing resources from the Departments of Biochemistry and 
Biomedical Sciences and Pathology and Molecular Medicine. 
Since these departments are both under the Faculty of Health 
Sciences with the BHSc (Honours) Program, BHSc students 
would not be able to do a Minor with these departments, as 
Minors typically come from other faculties. Therefore, a new 
avenue was sought out to transition the Biomed Specialization.

Luckily, a new mechanism has arisen recently for undergraduate 
students called a “concurrent certificate”. It’s similar to a Minor 
as it outlines curriculum needed to obtain the certification, 
but, it requires less units and coursework than a Minor. Using a 
concurrent certificate seems to be a great way to transition the 
Biomed Specialization as the existing framework can be used and 
recreated as necessary to implement it as a certificate. This new 
certificate known as the Concurrent Certificate in Biomedical 

Sciences, or BMS Certificate, gives more flexibility to students 
that are interested in biomedical sciences than the specialization 
did. The certificate allows students to take courses when they want 
to obtain the certificate as long as they complete the required 
coursework. The certificate does not require an application to be 
accepted and there is no hassle if a student decides they do not 
want to complete it anymore. These were two barriers the Biomed 
Specialization had that caused students problems in the past. 

The creation of the BMS Certificate also led to the reimagining 
of the required courses for it that had existed with the Biomed 
Specialization. The BMS certificate course list now includes 
non-BHSc courses that will enrich student learning even 
more. The certificate is also open to anyone in the university to 
complete and a number of courses that were exclusive to those 
enrolled in the specialization have now been opened up as well. 
As Stacey discussed with me, this blending of BHSc and non-
BHSc students learning in these courses together should serve 
to facilitate a more enriching learning experience for everyone 
as there would be more diversity and opinions from other 
McMaster Faculties that would originally not have been present 
in these courses when they were BHSc Biomed exclusives. 

Like the transition of the Global Health Specialization to the 
Interdisciplinary Minor in Globalization Studies, this is a 
win – win – win situation for everyone. The BMS certificate 
is more accessible, flexible, and open to all students while 
providing more interdisciplinary opportunities, all with less 
administrative red tape than the Biomed Specialization had. It’s 
all the best of the Biomed Specialization wrapped in a new name. 

Now these changes will be fully rolled out in a couple of years as 
the specialization is phased out. I think that these new changes 
seem great and that they make a lot of practical sense as well. 
Personally, I think that this shows that BHSc goes to great 
lengths and is willing to do whatever it takes to change to provide 
students with the best experience and speaking of this particular 
change, I like this one. Check out https://bhsc.mcmaster.ca/
concurrentcertbms/ for more information on the BMS certificate.

tHe WOrld HaS cHanGed and tHe BiOMedical ScienceS 
SpecializatiOn iS MOvinG On and GrOWinG WitH it. 
cHanGeS tO tHe BiOMedical ScienceS SpecializatiOn                                             
An Op-Ed by: Eric Milne, BHSc (Honours), Class of 2019

https://bhsc.mcmaster.ca/concurrentcertbms/
https://bhsc.mcmaster.ca/concurrentcertbms/
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A number of new third year inquiry 
courses were added this year. One 
interesting course in particular 
is taught by Julija Kelecevic and 
it is called “Madness, Badness, 
Sadness.” I had a wonderful 
discussion about the course with 
Julija and the following article 
will attempt to capture the essence 
of what this course is about.

The title of the course is being 
graciously borrowed from Aldous 
Huxley as an older health care term. 
In an essay, Huxley talks about 
the history of mental health (and 
treatments) in institutions. In this 
course, students will look behind 
the bars and concrete walls, so to 
speak, and examine health issues 
as they relate to prison systems. 
In a unique intersection of health 
and law, prisoners, and even more 
so their health and well-being, are 
often topics that are overlooked 
and not discussed in society. The 
prison system provides an even 
bigger intersection of a number of 
societal, ethical, and health-related 
issues. Issues that might be covered 

in the course include marginalized 
c o m m u n i t i e s , r a c i a l i z a t i o n , 
indigenous populations, LGBTQ+ 
populations (especially transgender 
issues), mental health, addiction, 
pregnancy in prison, aging, 
palliative care etc.

This course seeks to explore how 
incarceration and imprisonment 
may influence health. It also seeks 
to turn a mirror to society and 
have students reflect on and re-
examine societal issues, like racism 
for example, and how they are 
highlighted in a prison system. 
After all, populations that are 
discriminated against are highly 
represented in a prison system. This 
course highlights a type of “Swiss 
Cheese Model”: where people who 
are in vulnerable positions or have 
vulnerable identities fall through the 
holes in our society’s safety nets and 
end up imprisoned. As an example, 
a person with a mental illness and/
or addiction and/or acquired brain 
injury may end up in prison as a 
result of how this illness/injury has 
affected them. Now in prison, is this 

person getting the help or treatment 
that they need that they were not 
getting before? Sometimes, people 
can get better health services, for 
mental or physical health, in prison 
than they can outside of it. This 
course provides a framework to 
explore issues like this and reflect 
on them. Julija provides a unique 
perspective for the course as she is a 
clinical ethicist and has also cared for 
many patients, including prisoners, 
as an emergency room doctor.

In a prison, the lines of morality, 
ethics, and humanity can be 
blurred, causing profound effects 
on the health of the prisoners. 
With so many factors to consider, 
do blanket policies do enough to 
cater to individual needs? Or are 
these prisoners falling through the 
holes yet again? Are they the ones in 
need of rehabilitation? Or is society 
in need of the true rehabilitation 
so that we are ensuring care for 
our fellow humans, especially 
those most vulnerable? Come 
find out in HTH SCI 3E03 
“Madness, Badness, Sadness.”!

look Beyond the Bars: the Health Of prisoners
explored in a new 3e03 inquiry course, “Madness, Badness, Sadness”
By: Eric Milne, BHSc (Honours), Class of 2019

One of the newest additions to 
the HTHSCI 3E03  course topics 
includes Cancer Immunotherapy. 
This field of study, which uses 
the artificial stimulation of one’s 
immune system to treat cancer 
by enhancing the body’s natural 
ability to fight disease, has been 
making novel breakthroughs in 
cancer research. The inquiry-based 
approach taken by this course 
enables students to methodically 
explore interactions between the 
immune system and cancer, and 
how modern medicine can harness 
this interaction for treatments.  
 
Students begin by forming an 
understanding of basic immunology 
and research in the field, regarding the 
roles of the system, in both normal 
and pathological states, with specific 
focus on changes that occur during 
the onset of cancer. This knowledge 
can then be translated to treatment in 
a clinical setting, with an exploration 
and synthesis of relevant, basic, and 
clinical research literature in the 
field. Students will also critically 
examine and evaluate current 
immunotherapy options, as well as, 
obstacles prohibiting the success of 
the treatment, in order to discuss 
potential methods of overcoming 

these problems. The methodological 
approach taken in the course allows 
students to gain a thorough and 
insightful understanding of the 
process of immunotherapy. This 
foundational knowledge allows for 
a critical analysis of the possible 
impacts of cancer immunotherapy in 
a real-world clinical setting. Harshini 
Ramesh, a third-year student taking 
the class, expresses, “I took this course 
out of continuing interest in the field 
of immunology. I hope to learn more 
about the current obstacles within 
the field, and identify ways we can 
tackle these issues in the future.” 
 
Similar to other inquiry-style 
courses, assessment in Cancer 
Immunotherapy encourages student-
led discussions and collaborative 
efforts. Working in a small group 
setting, students explore topics such 
as T cell therapy, oncolytic virus 
therapy, check point inhibitors, 
cancer vaccines, TLR agonist therapy, 
and NK cell therapy.  Knowledge 
gained through individual 
endeavours and research are shared 
with other members of the class in 
a group presentation format, several 
times throughout the semester. These 
presentations discuss the roles of the 
topic in cancer immunotherapy, how 

the topic has proceeded in clinical 
trials, and potential strategies to 
make immunotherapy work more 
effectively. The course culminates 
with an individual final project 
that allows students to investigate 
obstacles to cancer immunotherapy. 
This project provides students with 
an opportunity to demonstrate their 
knowledge through a variety of creative 
mediums including but not limited 
to: a newspaper article, cartoon, 
artwork, songs, or a web page. The 
science-intensive content paired with 
a creative approach highlights this 
project’s capacity to invite thoughtful 
discussions and innovative solutions 
regarding notable complications 
in cancer immunotherapy. 
 
This course equips students  
with a wide skill set that can be 
used in a variety of settings. For 
instance, frequent presentations 
and knowledge transfer that occur 
in class provides students with a 
more holistic understanding of 
effective communication, teaching 
others, and comprehending clinical 
concepts. Investigation into these 
bench to bedside approaches 
can provide insight into how 
innovative solutions to real world 
health problems can be developed. 

HtHSci 3e03: inQuiry iii – cancer iMMunOtHerapy 
inStructOr: aMy GillGraSS 
By: Keerthana Pasumarthi, BHSc (Honours), Class of 2020 
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Bones is one of the most recent additions to the HTHSCI 
3E03 course topics this year. Facilitated by Dr. Julija 
Kelecevic, this interdisciplinary course allows BHSc 
students to explore the skeletal system from a variety 
of perspectives, particularly through an anatomical, 
pathological, ethical, political, social and cultural lens. 
Organized similarly to most other inquiry-style courses, the 
topics discussed were generated through class collaboration 
based on the interest and collective goals of the students 
enrolled in the course. Examples of the material covered 
included but were not limited to: bone anatomy and 
cytology, pathological changes in skeletal systems, the 
utilization of bones in cultural and religious contexts, bone 
pain, pediatric and adult bone growth patterns as well as 
the use of bones as determinants of age, sex and identity.

With a topic as immensely diverse as bones in its study and 
implications, the assessments for this course were rather 
open-ended in the choice of topics explored. Students 
were asked to individually complete written reflections 
and to collaborate in small groups to present and to 
write a scholarly paper about whatever topic pertaining 
to bones they found interesting. The intent of these 
assessments was to create an environment that encouraged 
students to learn something that they were passionate 
about and to use creativity to relay this information to 
their classmates. Oftentimes, presentations took on the 
form of poems, videos and classroom activities, creating 
a learning environment that was truly memorable.

One of the unique components of this course was the “Bone 
of the Week” assignment which was completed by students 
in pairs. Essentially, students were tasked to choose a bone 
in the human body of which they had little prior knowledge 
of and to present two to three interesting findings on that 
particular bone to their peers at the beginning of class. As 

Julija liked to describe this assignment, “[these] presentations 
were particularly enjoyable revelations. Students had five 
minutes to introduce their choice of the bone to the class. 
All students were generous to share their artistic side... 
I was in absolute awe of how diverse their talents were.” 

Moreover, another aspect of the course that students found 
beneficial was the guest speakers who facilitated discussions 
during select classes. Throughout the semester, individuals 
in the healthcare field ranging from anatomical pathologists 
to bioethicists and PhD students were invited to speak about 
their academic backgrounds and careers. This resonated with 
Sai Kolla, a third year BHSc (Honours) student, who said, 
“One of the aspects of this course that I really appreciated 
was being able to hear guest speakers talk about their work 
and how or why they pursued the field they were in. Even 
though this was a class about bones, I didn’t just gain a lot 
of unique insight on bones, but also on life after undergrad 
and the importance of seizing new opportunities. These 
discussions provided me with the opportunity and the 
safe space to ask questions about certain professions which 
helped me explore potential career options for the future.”

In her closing remarks about what this course taught her, 
Julija said, “As I advance in my career, I am more and more 
aware that (surprise – surprise) I actually have an impact 
and influence on students. Thus, I have to constantly 
expand my pedagogical tool-kit. This time I worked hard 
on my patience. As an instructor, I sometimes tend to 
provide answers instead of letting students find their own 
path. The bones course just solidified for me the notion 
that students have an enormous capacity to be independent 
learners, to be excited about the content they explore 
and eager to share high quality work with their peers. I 
cannot wait to see the amazing things I will learn from the 
next group of students in the following inquiry courses.”

HtHSci 3e03: advanced inQuiry in HealtH ScienceS – BOneS
cOurSe inStructOr: JuliJa Kelecevic 
By: Clara Sawires, BHSc (Honours), Class of 2020

Core six of HTHSCI 3E03 provides 
students with the opportunity to apply 
the traditional health sciences inquiry 
framework to the study of genetic 
inheritance. Although many of us 
already had previous experience with 
an inquiry-style learning format on 
similar subjects such as biochemistry 
and cell biology, what made this 
course stand out was 
its unique structure. 
Facilitated by Prof. 
Viola Freeman, the 
course was organized 
so that we could 
explore five broad 
topics related to 
genetic inheritance, 
ranging from specific 
conditions like 
Fragile X Syndrome 
to multifactorial 
conditions such 
as infertility. 

Each topic spanned 
two weeks, with the first being carried 
out in a mini-lecture style where we 
were given a general introduction to 
the topic and brainstormed potential 
themes within the topic which we 
wanted to present on the following 
week. Fondly known as “objective-
setting”, these brainstorming classes 
before each presentation were what 
made this course stand out compared 
to previous iterations of inquiry, as 
they ensured that every group worked 
on themes which they were interested 
in and passionate about. For example, 
some groups may choose to explore 
the biological, sociological and 
psychological aspects of a disorder, while 
another group may want to focus on 
its clinical presentation, management 
and treatment. Additionally, we 
also had the opportunity to suggest 

areas of interest for other groups to 
cover if there were conceptual areas 
which we specifically wanted to learn 
about. This created Q&A sessions 
after presentations which were very 
enriching and discussion-based, as 
it was easy to see how the audience 
was invested in every group’s work.
 

As a proponent of what she called 
the “big picture”, Viola always 
emphasized the importance of not 
being too engrossed in specific details, 
or mechanisms which “people will 
forget as soon as they walk out the 
door”. While these mechanisms are 
indeed important, it is the complex 
components of the complicated 
pathways that we don’t have the luxury 
to dwell on. Consequently, much of 
the work which we did in this course 
was more focused on the overarching 
concepts for each condition. In 
this regard, 3E03 C06 differs from 
traditional genetics courses as students 
are given opportunities to uncover 
new interesting research in genetics 
themselves. In terms of assessment, 
students were evaluated based on 
the quality of their presentations 

and self-evaluations. Throughout 
the course, Viola was always eager to 
provide groups and individuals with 
feedback on their presentations and 
reflections for future improvement. 

With a considerably long career 
in genetics and teaching, Viola’s 
experience and genuine passion for the 

subject has helped 
provide structure to 
this unique learning 
approach. As an 
example, for each 
presentation topic 
she created a subject 
case history, giving 
us a framework of 
the condition and 
a general direction 
for every group’s 
themes so that we 
had a good starting 
point for research. 

However, the work 
was ultimately very student driven. 
Our class was allowed to choose which 
topics we wanted to learn about over 
the duration of the semester, and the 
choice of themes ensured each group 
had a unique experience. This created 
a very positive learning environment 
where students were willing to learn 
about topics and themes for which 
they had genuine interest, and were 
provided with all the necessary tools to 
spread that enthusiasm to their peers. 

As students who have completed 
this course, we can agree that the 
past semester has been very unique, 
enjoyable, and enriching. This course 
not only taught us some of the key 
concepts in genetic inheritance, but also 
some very important skills which can be 
used in our future courses and beyond.

HtHSci 3e03: inquiry iii – inheritance, Genetic disease and cancer
course instructor: viola Freeman 
By: Lenna Mohan and Dave Xie, BHSc (Honours), Class of 2020
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This addition to the diverse repertoire of HTHSCI 3E03 
course topics provides students the opportunity to explore 
issues related to “human security and health.” Most of 
us have a general sense of what these terms mean, but 
when we try to provide comprehensive descriptions, there 
is a tendency towards ambiguity. This broad scope for 
inquiry is already apparent from the selection of themes 
for the student-led sessions. Using human security as a 
lens to study complex topics such as economic inequality, 
political injustice, and global health policymaking 
provides students ample opportunity to truly expand 
their horizons and gain a greater understanding of 
socioeconomic issues that face people around the world. 
In small groups, students examine these issues in various 
contexts and from several perspectives, such that they 
can facilitate a class on their assigned topic. There is 
also an opportunity to study a topic of personal interest, 
culminating in the submission of a research paper and 
sharing this work with peers. Again, the remarkable 
variety of individual experiences with this project testifies 
to the multifaceted nature of human security and health. 
For example, some of the research topics from this past 
year focused on healthcare in North Korea, the Syrian war 
and the ensuing refugee crisis, as well as food security in 
Hamilton. In addition to learning about the nature of these 
problems, there is an emphasis on proposing innovative, 
pragmatic and sustainable solutions that target the root 
causes of these issues or mitigate their impact. While 
this is the most challenging component of the student-
led sessions and research project, it is most notable in the 

personal essay on how to achieve a more peaceful world.
Through this course, students develop a comprehensive 
skillset that becomes continuous with the analytical skills 
developed in their second year inquiry courses. The small-
group learning environment and seminar-like feel allow for 
rich discussion among students, with passionate, thought-
provoking debate often ensuing. Christopher Tarzi, a third 
year BHSc (Honours) student explains his experience: 
“The course was unlike any I have ever taken before 
because it encouraged me to stay informed with current 
issues, and allowed me to recognize my responsibilities 
as a global citizen. It opened my eyes to potential 
determinants of health and provided my classmates and 
I the opportunity to explore creative solutions to global 
and local human security and health-related issues.” 

Marilyn is extremely well-versed in global issues. She 
encourages students to work harder to improve their 
knowledge base and ultimately drives students to truly 
gain a strong grasp of the complexity and intricacy of 
human security and health. Harneet Hothi, another third 
year BHSc (Honours) student, eloquently summarized: 
“Human Security and Health was both an enjoyable and 
fulfilling course. Not only did it allow us to learn a plethora 
of factors and perspectives contributing to varying states 
of health and security but it also taught us to become more 
critical of information given at face value. For those who 
are passionate about taking a holistic approach to learning 
about health and security and how these two factors 
dynamically influence one another, this course is perfect!”
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HtHSci 3e03: inQuiry iii - HuMan Security and HealtH
cOurSe inStructOr: Marilyn McHarG 
By: Nickrooz Grami and Krishnan Shyamkumar, BHSc (Honours), Class of 2020

If you have not heard by now, 
cannabis, aka the Devil’s Lettuce and 
a whole slew of other names, is now 
legal in Canada. That’s what makes 
this new third year Inquiry course 
taught by Eric Seidlitz so timely. It’s 
called “Cannabis: Science, Culture, 
and Policy” and cannabis, in his words, 
“is a simple plant that uniquely sits at 
the intersection of the health sciences, 
policy, and current culture.”

The legalization of cannabis is 
both a highly debated topic and 
a taboo one. People really do not 
want to talk about it, but those 
who do do so with a passion. 
So I thought what better way 
to learn more about cannabis 
and this course than to talk 
to Eric Seidlitz himself. Here 
is what I took from our discussion 
about all things cannabis inquiry.

He starts every class with a discussion 
on various topics chosen by the class 
to get them talking about cannabis. 
The students this past term have 
been discussing topics like: the 
reasons behind why cannabis is 
not talked about/why it’s taboo 
in society, impaired/high driving, 
second hand cannabis smoking, 
edibles and other cannabis infused 
food, implications on already existing 

medical cannabis protocols, self-
medication with cannabis, political 
motivations involved in legalizing 
cannabis, implications on previous 
cannabis-related crimes now that 
it is legal and many other topics.

Students in this course explore 
cannabis use from biological, 

historical, economic, medical, socio-
cultural, and health policy perspectives 
among others. The knowledge that 
we have on cannabis is very limited 
though because of its previous illegal 
status that studies are now just coming 
out about it. But, the first step in this 
course is to get the students talking 
about and engaging with the literature 
from many different disciplines. 
Since cannabis is now legal and does 
not seem to be going anywhere, Eric 
says that we, as a society, need to be 
prepared to understand what effect 

this plant will have on us and culture.
Since the research is fairly limited right 
now, the class has also been discussing 
why that is. This also presents 
students with an opportunity to fine 
tune their research skills to be able 
to uncover whatever literature they 
can on cannabis and then critically 
examine it to assess its quality. Also, 
a big part of the course is science 

communication. The students 
are exploring how to convey 
the information they find to the 
public, especially those without 
a science background, to make 
it more accessible and therefore, 
more useful. Eric highlighted 
to me that this knowledge base 
is crucial for up and coming 
health sciences professionals 
and would give students an 

advantage over current professionals 
who have not yet delved into cannabis 
academically. Also, if you needed 
another reason to want to take this 
course, Eric builds in elements of fun 
in the course too so that way students 
will retain the information better.

This course was incredibly popular 
this year. So, if you want to take this 
course, be prepared for enrolment 
otherwise your dreams of being 
in this cool and novel course 
could go up in a cloud of smoke.

High Hopes for new 3rd year inquiry course
HtHSci 3e03 cannabis: Science, culture, and policy
By: Eric Milne, BHSc (Honours), Class of 2019
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Dr. Bruce Wainman is a Professor in Pathology and Molecular 
Medicine and Director of the Education Program in Anatomy and 
Surgical Skills lab at McMaster University. His research interests include 
novel methods of course evaluation and the development and testing 
of X-reality tools for anatomy education. Dr. Wainman is significantly 
involved in anatomy and physiology teaching within various Faculty of 
Health Sciences programs at both the undergraduate and graduate levels 
including the BHSc (Honours) Program’s Anatomy and Physiology 
courses (HTHSCI 2F03/2FF3). Following the American Association of 
Anatomists Regional Meeting in November of 2018, I sat down with Dr. 
Wainman to explore some of the work being done by his research group.
 
Could you give a brief introduction to the research being conducted 
by the Education Program in Anatomy? Learning is a pretty complex 
thing and learning in a virtual environment is even more complicated. 
As we evolve as both educators and as an institution, it is important to 
carefully look at different facets of learning. You cannot assume that just 
because a technology is new and advanced that it is indeed effective. 
That is where our research comes in. Our work with virtual learning 
environments is not just about developing something new and cool but 
rather something that is interesting, applicable, and actually effective.
 
What led you to focus on anatomy education as a research avenue in the 
first place? We began to focus on anatomy education when we first started 
expanding the lab. When I first came to McMaster’s Education Program 
in Anatomy, we had hundreds of learning objects and wanted to catalogue 
them so that students, faculty and other institutions would be aware of 
our specimens. The question soon became: should we allow for access to 
these specimens online? If so, showing them in three-dimensions would be 
ideal, but that would take a lot more time. As we catalogued the specimens, 
we began to question whether people learn better from specimens in two 
dimensions or in three? After almost a decade, we have a much firmer 
understanding of the basics of learning in a virtual environment and are 
more focused on optimizing that learning environment best for the students.
 
Out of all those avenues of research you have explored since you started 
eight years ago, which one do you see as most promising and what do 
you speculate regarding the results? I think the most exciting thing we 
have found in our research is the importance of stereopsis – the perception 
of depth produced by binocular vision. We knew that it was important 
but it appears to be the single most important component of a virtual 
environment and for the most part it is actually very poorly done with 
current technologies. Today, our research is focused on improving virtual 
image quality to ensure that it is indeed believable. You’ll notice that in a lot 
of virtual reality platforms, EVERYTHING is in focus ALL of the time and 
that’s impossible. That lack of realism leads to your brain assuming that the 
three-dimensional space is just simply a flat object, ultimately preventing 
true stereopsis. Another important aspect of anatomy pedagogical research 
is the importance of size. For example, we now have the ability to scan 
vertebrae and make them massive or tiny, essentially, any size. Combined 

with stereopsis, size is another factor that we are trying to optimize. Future 
findings may suggest that both are extremely relevant to learning anatomy.

You have a lot of project students, what aspects of their involvement in 
research makes your work worthwhile? I think that my project students’ 
interest in anatomy education stems from their initial passion for the 
subject matter itself. I think that you really start to garner some thought 
about how anatomy is taught after all this time working with the subject. 
Working with students is like an excitement injection because they are 
discovering new things every day. They lack preconceived notions about 
how things are going to work out and have so much energy. They are not 
afraid of asking questions that are really difficult to answer and are so 
interested in the field that their questions are all worth answering. Their 
passion is not only full of enthusiasm, but, at its heart is quite genuine. 
Ultimately, this encourages me to help them find answers to their questions.
 
What do you find most challenging about your research? By far, the least 
challenging aspect of research is finding ideas. There is always a plethora 
of ideas to pursue and investigate. It’s really designing solutions to those 
complex problems that your ideas revolve around that is quite the challenge. 
Science is the art of the soluble. You cannot just ask any question; you have 
to ask a question that with creativity can lead to a solution. Asking a question 
is rather easy, figuring out a manner in which to solve it, that’s the real hard 
part. After that, there are the smaller issues of finding the money/grants to 
work on the research that you want and trying to line up the right personnel 
to help you get it done as well as finding the right amount of time to complete 
your project. For me it’s difficult running the anatomy lab, surgical skills 
lab, and teaching all at the same time. Balancing all that and trying to find 
the creativity to address those questions is hard and adds to the challenge 
of conducting research. Unfortunately, creativity doesn’t just blossom when 
you are too busy to even think. You really need to allocate time to ponder 
the direction of your research and find those solutions to your questions.
 
Some students find anatomy and physiology to be rather boring, in 
terms of creativity and passion, what makes anatomy blossom as a field 
for you? The issue with anatomy is that people have the wrong idea - they 
think anatomy is merely pointing at various objects and structures and 
knowing their name. That is like saying architecture is knowing the difference 
between stairs and walls! The vocabulary is complex in anatomy and people 
are often put off by such jargon. However, anatomy is really the narrative of 
how the human body works. It is not just how those structures are named 
but rather how they function in concert with one another in health and in 
diseased-states that makes anatomy exciting. Different organs and tissues all 
take part and contribute to the plot of this huge story of your body. With so 
many aspects and features of the anatomical sciences, it does not matter if 
you are a student, healthcare professional or even Director of the Education 
Program in Anatomy, you learn new concepts, new structures and new 
narratives of how the body works every day. New chapters are continuously 
being added to this wonderful story. Indeed, it can be hard to keep up!

Welcome to Marilyn McHarg
By: Nickrooz Grami and Krishnan Shyamkumar, BHSc (Honours), Class of 2020

One of the cornerstones of the BHSc 
Program is its team of instructors, who 
often bring a wealth of experience and 
are among the best in their respective 
fields. We had the opportunity to speak 
with Marilyn McHarg, who joined the 
Faculty of Health Sciences after having 
worked in humanitarian aid for more 
than two decades. She spent nine years in 
the field in numerous African countries 
as a nurse, Medical Coordinator, and 
Head of Mission for Médecins Sans 
Frontières (MSF), and later held 
managerial positions within the same 
organization, which included serving as 
the Executive Director for MSF Canada. 
She has also served as the President 
and CEO of Dignitas International, 
an organization that aims to reduce the 
burden of HIV and related infectious 
diseases in resource-limited communities. 
In recognition for her contributions 
to global health initiatives, she was 
appointed to the Order of Ontario in 
2015. In this interview, Marilyn shares 
what attracted her to the BHSc Program 
and what she hopes to instill in students.

Why did you choose to work 
for the BHSc Program after 
such an accomplished career? 
Teaching in the BHSc Program seemed 
like a great next step coming from the 
perspective of someone who has worked 
in humanitarian aid. I hope to be able 
to share my experiences and work with 
students, hopefully assisting them in 
their goals and knowledge pursuits.

What is your favourite aspect of the BHSc 
Program so far as a facilitator and why? 
My favourite aspect of the Bachelor of 
Health Sciences program is certainly 
the students. I really enjoy working 
with them and facilitating classes. 
Everyone that I have met so far is 
remarkably bright, has so much to 
offer, motivated and truly engaging.

Which courses do you teach? How are 
they similar and how are they different? 

Right now I am teaching HTHSCI 
2DS3: Global Health and Complexities 
of Diseases (known previously as 
Complexities of Disease States) and 
HTHSCI 3E03: Inquiry III – Human 
Security and Health as well as facilitating 
an Inquiry Project course (HTHSCI 
3H03) for Michael Coomber, a 
third year health sciences student. 

In my mind, HTHSCI 2DS3 is basically 
an introductory global health course which 
addresses a number of issues that pertain 
to health on the global scale. Certainly 
infectious and non-communicable 
diseases do factor in to that topic list, 
but it is important not to ignore the 
complexities of health in the global setting 
that emerge from geography, politics, 
culture, governance, and economics 
among other topics. The course looks at 
the world but also more national issues 
that affect Canada as a whole as well as 
local issues that target Hamiltonians. On 
the other hand, HTHSCI 3E03: Human 
Security and Health is a new course and 
allows students to dive into some issues 
a bit deeper. Human security and health 
are interwoven and through this course, 
students will gain a firmer understanding 
of the relationship between the two. I 
believe that for students who wish to 
immerse themselves in global health, they 
should look no further than HTHSCI 
2DS3 as a great starting point. The 
course is a lot of fun and there are a 
number of opportunities which exist to 
complete some fascinating assignments 
with your peers. Not only that, but the 
discussion and dialogue in the class can 
be very rich and engaging which makes 
the experience even more enjoyable. 
HTHSCI 3E03 is also a pertinent and 
interesting course but looks at particular 
issues with more depth rather than with 
HTHSCI 2DS3’s breadth. HTHSCI 
3E03 provides students more so with the 
opportunity to be engaged on a different 
level with student-led presentations 
being a large component of the course. 

With respect to my project student - 
Michael, once again global health plays a 
large role in being the driving force for his 
learning. His project is connected with an 
organization known as the Ripple Refugee 
Project which is a Toronto-based private 
citizens group that sponsors, settles, and 
supports the integration of refugees in 
Canada. Michael will be looking at how 
English as a second language impacts 
incoming refugees and specifically how 
they can access a system that allows 
for better integration in Canada. He 
will primarily review the different key 
actors, stakeholders and their views on 
language barriers in order to ultimately 
produce a dossier that new Canadians 
can use to facilitate their capacities 
for developing their language skills.

How do you want your students to 
perceive the world and what would you 
recommend to them to make an impact?
I think it is important to appreciate the 
complexities that exist across the globe 
and to understand the difficulties that 
organizations have in trying to make a 
difference. Having a realistic, pragmatic 
view of the world is thus quite valuable; 
however, it is central to keep hope alive and 
to realize that students, the youth of our 
world, are key to the future. The students 
that I have had the privilege of teaching 
are, in my mind, the people who will 
help make this world into a better place. 

I think one of the biggest aspects of having 
an impact is to remain curious. The more 
curious you are, the more likely you are 
to review, study, explore and discover new 
things. I also value being open to new 
ideas. Together, being curious and open 
really does set the stage for you to find 
your passion. If you find your passion, 
or if your passion finds you (because 
sometimes you stumble on these things!), 
then you are in a much better position 
to make a difference, and this difference 
will be really coming from a good place 
– your heart. You will be motivated and 
driven and thus make the greatest impact.

anatOMy educatiOn SpOtliGHt 
By: Nickrooz Grami, BHSc (Honours), Class of 2020
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While I was in BHSc, I had a narrow view of 
what I was meant to pursue as a career. Things 
like grading, “the skills gap” and pedagogy 
were fascinating to me, but I had a hard time 
finding the link between health sciences and 
a path in education. So, I put those interests 
on the backburner and explored them extra-
circularly with groups on campus, such as 
the Ontario Public Interest Research Group 
(OPIRG). Through OPIRG, I co-developed 
the working group, Body Equity, where 
we volunteered at local schools to deliver 
our “Anti-Oppression and Self-Esteem” 
workshops. Two years and several workshops 
later, I could no longer ignore my passion 
for education and turned my workshop into 
my fourth year thesis. Following graduation, 
I had the opportunity to work in the BHSc 
Program as a Curriculum Support Staff, 
where my interests in education became 
a vocation. In a leap of faith, I applied to 
the Harvard Graduate School of Education 
in 2014 and got accepted into their 
International Education Policy Master’s 
program. My whole world opened up 
from there and I returned to Canada with 
a clear idea of what stream of education 
I wanted to work in: assessment of skills. 

I distinctly remember a conversation I had 
with Del Harnish in fourth year. I was 
rambling on about my uncertainty with my 
career path and, then I blurted out (half in 
jest) that I wanted to start an “education 
revolution.” He told me that that sounded 
like a good idea and I took that to heart. 
Not only does the BHSc Program equip 
students with a transferable skill set (the 
6Ps), but it also provides students with a safe 
space to experiment, fail, learn and unlearn. 
If it weren’t for the support of the dedicated 
faculty and staff, as well as the strong 
community of learners, I would not have had 
the courage to step outside of my comfort 
zone, let alone to switch fields of study. 

In fourth year, I conducted a program 
evaluation of the Body Equity “Anti-

Oppression and Self-Esteem” workshop I had 
been conducting with OPIRG. My thesis was 
my passion and I found myself questioning, 
for the first time, what I wanted to do after 
BHSc. Health Sci gave me the opportunity to 
explore the world of education and provided 
me with a language to articulate what I was 
learning, how I was learning, and why I 
was learning it. It was those reflections that 
gave me a currency, in a way, to access new 
and different spaces (i.e. higher education). 

There are two lessons that resonate 
through my undergraduate experience: (1) 
You are where you need to be and (2) Always 
ask “why?” 
(1) I spent a large part of first year thinking 
about what I would be doing in second year, 
in third year, in fourth year. I imagined these 
complex scenarios where if I didn’t get the 
right volunteer opportunity on campus or a 
summer job in a lab, then, it was over. Spoiler 
alert: I did not get the “right” volunteer 
opportunity; I worked in a mall after first 
year; and, lo and behold everything turned 
out just fine. Something that I wish I had 
known in first year, and even remind myself 
of now, is to be present. Undergrad goes by 
very quickly and sometimes I regret that 
I did not enjoy the little things, like seeing 
a deer in Faculty Hollow, meeting friends 
after class or getting a Willy Dog before a 
midterm (a strange tradition I discovered 
in first year). You are where you need to 
be, and what a great place you get to be in. 

(2) As innately curious learners, we ask the 
question “why” frequently. Why is that true? 
Why does that intervention work? Why 
are my grades not up yet? The list goes on. 
However, I realized that I didn’t apply that 
questioning to my own life and career. I 
never asked why I thought I wanted to 
pursue medicine; why I was so eager to work 
in a lab and not in a school; why I was doing 
anything, really. It wasn’t until I took the time 
to explore that question that I got to the heart 
of my truth. Now, there doesn’t have to be an 
interrogation of everything, but I have found 

it both healthy and helpful to take a minute 
to pause and ponder about the “whys” of our 
lives. It may just take you on a surprising path. 
 
“[Becoming] isn’t about arriving somewhere 
or achieving a certain aim. I see it instead as 
forward motion, a means of evolving, a way 
to reach  continuously toward a better self. 

The journey doesn’t end.” 
Michelle Obama, Becoming 

This quote is both timely and timeless.  I 
have learned from my own journey that I 
have marked who I am with educational 
milestones or accomplishments. However, 
after completing each one, I was left 
wondering what now?  This quote 
perfectly articulates the endless growth 
and development we all will have in 
our lives. It’s a also a friendly reminder 
that we can pivot, change and evolve 
continuously: That’s a very freeing thought.

Elyse Watkins is the Policy and Research Manager at People for Education, where she works to advance and 
strengthen Ontario’s public education system. Her prior work at the Higher Education Quality Council of 
Ontario and McMaster University focused on identifying and understanding the skills and conditions needed 
to enhance learning environments and enable student success. She graduated from the BHSc Program in 
2012 and holds a Master of Education with a focus International Education Policy from Harvard University.

aluM prOFile: elySe WatKinS 
pOlicy and reSearcH ManaGer (peOple FOr educatiOn), BHSc (Honours) class of 2012
Compiled by: Andrea Phair, Academic Program Advisor/Curriculum Coordinator, BHSc (Honours) Program

During a health policy class in third year, I became very 
interested in health law, policy, and regulation. The more 
I studied, the more I became fascinated by the ways in 
which the structure of the system impacts patients. During 
my fourth year, I was debating what to pursue - medical 
school or law school - and continued to flip back and forth 
between these two options. I was able to consult a mentor, 
who asked me how many patients I thought I could treat 
in my lifetime as a doctor. I estimated that if I could treat 
8 people per day, five days a week, for 48 weeks a year, 
in a 35 year career, I could treat approximately 70,000 
people.  The professor then asked how many patients’ 
lives I could affect by helping to change the system. That 
question showed me that law school should be my path. 

After graduating from the BHSc Program in 2013, I went 
to law school where I pursued my interest in health law 
and policy.  I took a number of constitutional, privacy, and 
technology law classes.  I did internships where I prepared 
policy papers on anti-microbial resistance and individual 
rights to privacy.  I graduated law school in 2016.  For 
a year, I worked for Canadian Blood Services on the 
development of an umbilical cord blood program, organ 
and tissue donation programs, and litigation involving 
human rights and constitutional law.  Since then, I have 
worked in health care regulation.  I was a policy advisor 
for the Canadian Medical Association University Health 
Network where I worked on issues such as medical assistance 
in dying, medical professionalism in the 21st century, and 
the regulation of personal support workers in Ontario.  

Currently, I am working as an investigator at the College of 
Nurses of Ontario. My role is to investigate complaints and 
reports made against nurses when there are accusations of 
misconduct and/or incompetence. As an investigator, I am 
a neutral fact finder, tasked with investigating the reported 
concerns and presenting the information to a statutory 
committee. The committee then determines whether the 
nurse should have terms, conditions, or limitations placed on 
their license, whether they should have their license revoked or 
suspended, whether they should be directed to take remedial 
education, or that no action should be taken against them. 

The most beneficial BHSc experience for my career path 
was the communications courses involving simulated 
patient experiences. These experiences combined with 

the time I spent 
working with 
people on projects 
helped me prepare 
for the level of 
c o l l a b o r a t i o n 
I needed to be 
successful at my 
current job. It 
taught me how 
to form positive 
relationships with 
those I work with, 
c o m m u n i c a t e 
clearly and 
effectively with my 
audience, and be 
introspective about 
my own practices.

There are two things that I would tell my first year self:

1) Focus on developing relationships with people. In my life, 
I have found that good relationships take you a long way. I 
would tell myself to try to meet as many people as possible 
and try to keep in touch with them. During my first year, I 
felt that I let a lot of opportunities go by because I was worried 
about studying (especially early in the term).  I passed up 
on going to social events like BHSc Formal or New Year 
Breakfasts? Developing the relationships I did with faculty 
members and peers helped me get to where I am today.  Given 
the chance, I would try to spend more time bonding with 
my floormates, classmates, high school friends, and family.  

2) The second piece of advice I would give myself 
is not to be afraid to admit that I don’t know or 
understand something. I found first year chemistry 
really challenging at times. I was scared to ask peers, 
professors, and TAs for help because I did not want to 
look stupid. In the end, the only person this hurt was me. 

My favourite memory of the BHSc Community was 
sitting in the lounge playing cards with other students. 
We would spend hours playing euchre and poker. During 
those times, we would chat about life, school, and our 
futures. It helped me forge some life-long friendships.

aluM prOFile: lOuiS WinStOn laWyer 
BHSc (Honours) class of 2013
Compiled by: Andrea Phair, Academic Program Advisor/Curriculum Coordinator, BHSc (Honours) Program
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Overall, my time in BHSc helped to 
shape me into the type of professional 
who is comfortable with problem-
solving, critical thinking, and 
collaborative work environments, and 
who approaches my career with the 
attitude and curiosity of a lifelong learner. 
I am so very grateful for the foundation 
I gained in the program and for having 
been part of the BHSc community!

The biggest piece of advice I would want 
to give my first-year BHSc self, would 
be to relax a little with regard to grades 
and timelines, and to enjoy the journey. 
As I mentioned previously, I believe 
the greatest lessons I learned in the 
BHSc Program were those that involved 
“soft skills” like critical thinking, self-
reflection, and how to collaborate and 
give and receive feedback. Yes, good 
grades are important, especially if you 
are applying to a professional school after 
BHSc. However, in my opinion, BHSc’s 
biggest strength is that it gives you a 
foundation to develop into the type of 
professional that can succeed in any 
career path, and if you are too focused 
on getting perfect on tests, you may miss 
out on some of the other opportunities 
BHSc provides for learning those very 
important soft skills. I can guarantee that 
if all you want is 100% on tests, you are 
going to have a rough time in Inquiry I! 

(Full disclosure - I spent almost the whole 
first semester just figuring out what the 
course was even about. And in that time, 
I learned a huge amount about project 
management and the importance of self-
reflection, and many other things that 
were only obvious to me at the end of 
the year. If all you want is perfect marks, 
you will miss the point, and all the 
important lessons that come with it!). So 
definitely continue to study hard as you 
always have, but I would recommend 
making some room for other activities 
that are not only enjoyable, but will 
help you to develop into a well rounded 
professional (e.g. BHSc and broader 
campus extracurricular activities, taking 
time to shadow mentors in a career you 
are interested in, volunteering, peer 
tutoring opportunities, etc.). They may 
not always involve studying, but that 
does not mean they are a waste of time! 
The second piece of advice would be to 
not panic if things do not turn out as 
you planned. Unexpected interruptions 
or changes of plan are a part of life. If 
you view them as opportunities, and if 
you try to see the positive side, I promise 
that they will be a lot less painful to 
endure when they happen! For example, 
I experienced an unexpected turn of 
events that resulted in a year off between 
BHSc and veterinary school. I took 
an opportunity to work with horses 
overseas, and that year ended up being 
one of the most formative learning 
opportunities of my life. It was difficult 
to accept at the time, and it felt like 
my world was ending, but in hindsight 
I would not have wanted it any other 
way and I am a better veterinarian 
because of those experiences. 
The final and most important piece of 
advice I would give myself in first year 
would be to enjoy the journey! Four 
years sounds like forever, but your time 
in BHSc will be over before you know it. 
Make sure you take time to enjoy it! Join 
clubs, spend time with your peers, take 
as many opportunities to be involved as 
you feel able – it is these experiences that 
will add richness to your time in BHSc 
and you will be so thankful for those 
memories as you move through life. 

Try not to focus so hard on post-BHSc 
goals that you miss being part of the 
amazing BHSc community while you 
are in it; you will miss it when it’s over! 

I have many great memories of BHSc 
and McMaster that it is really hard 
to pick just one! I really loved my 
time as a Pathogen (Welcome Week 
representative) – being able to welcome 
new first years and show them all the 
best parts of the program and McMaster, 
spending time with my peers and making 
new friends within BHSc, and being 
able to show our pride in our program 
and strength of our community all across 
campus was a fantastic experience. My 
first-year inquiry class, communications, 
and peer-tutoring courses taught me 
more about myself than I ever thought 
possible. I remember at times being on 
Google Docs (new at that time) nearly 
24/7 working on group projects. And all 
the time we spent in study rooms in the 
Health Sci library doing group projects, 
or marathon-ing Lord of the Rings and 
eating shawarma while studying in the 
Health Sci Lounge also deserve a mention! 

I would like to end off with a quote that 
ties in to some of the advice I would 
give my first-year self. My parents are 
Scottish, and my mum has a Scottish 
saying that she saves for when everything 
seems to be going pear-shaped: 
“what’s for you won’t go by you”. 
Essentially it means that if things do 
not work out the way you thought, do 
not look at it as the end of the world; 
it was not meant for you in that time 
and place for whatever reason, and that 
is okay. This little phrase helps me to 
look on the bright side when things do 
not go as planned, and to try and see 
the lessons in every situation, even if 
it was not a situation you anticipated. 
Taking this approach to BHSc, trying 
to see the learning opportunities in 
every situation, and making sure you 
take time to enjoy the journey and value 
the process as much as the end result, 
will help you to get the most out of 
your time in the BHSc Program and 
become the best professional you can be. 

aluM prOFile: aSHley laMOnd 
eQuine veterinarian, BHSc (Honours) class of 2012
Compiled by: Andrea Phair, Academic Program Advisor/Curriculum Coordinator, BHSc (Honours) Program

From a very young age, I found horses 
fascinating. I loved other animals as 
well (cows and camelids are amazing 
creatures too!), but I had a passion for 
learning everything I possibly could 
about horses, which to this day I am 
unable to explain; I came from a family 
with zero animal background and I am 
not sure where this passion for horses and 
other animals came from! Throughout 
my teenage years and into university, I 
spent as much time as I could around 
the barn, soaking up everything I could 
possibly learn about horses and their care. 
In high school, I took a “victory lap” year 
where I had the opportunity to do a full-
day co-op placement at a mixed practice 
(both large and small animals) veterinary 
clinic in Dundas, Ontario. I learned 
about all aspects of what it meant to be a 
veterinarian, both positive and negative, 
and at the end of the placement, I knew 
that I was going to direct my efforts 
towards applying to veterinary school. 
I had enjoyed my co-op placement 
immensely, and it seemed like the perfect 
way to marry my fascination with science 
and medicine with my passion for horses 
and other animals. Since then, I have 
had many experiences (summer jobs, 
shadowing days, etc.) and encountered 
many other veterinary professionals who 
have continued to inspire me to become 
an equine veterinarian. Having graduated 
from veterinary school and having been in 
practice now for 2 years, I can confidently 
say it was the right path to follow – there 
are not many professions where you 
are able to apply your knowledge and 
practice your clinical skills, while at the 
same time making a difference in the lives 
of animals and their people everyday.

One of the many reasons I chose BHSc 
as my undergraduate degree was that it 
is a flexible degree that allowed me to 
fulfill the pre-requisites for applying to 
veterinary school. There were many other 
reasons of course, including the innovative 
teaching style for which the BHSc 

Program is internationally renowned, and 
the amazing community that the faculty 
and students work so hard to build. My 
experience in the BHSc Program prepared 
me for veterinary school and for life as a 
veterinarian in ways that I am continuing 
to discover as I move through my career. 
Not only did I gain a solid understanding 
of the biological sciences, critical appraisal 
of scientific literature, statistics and other 
relevant factual knowledge, but also – 
and I would argue more importantly – I 
learned how to learn. This was invaluable 
throughout veterinary school, with 
the intense demands of a course load 
where we learned about several species 
simultaneously, and I continue to be 
grateful for those skills as I continue to 
learn every day as a practicing veterinarian. 

The factual knowledge I learned in 
BHSc was very important to my 
development as a veterinarian, but even 
more critical were the “soft skills” I 
gained during my time in the program. 
Inquiry classes were my first introduction 
to the type of learning, problem-
solving, and critical thinking 
that I am now finding myself 
using every day as a veterinarian. 
The self-reflection exercises helped me 
to develop a sense of self-awareness that 
has been critical to success in veterinary 
practice and in life, and the continuous 
practice and refinement of the process 
of giving and receiving feedback that is 
built into every BHSc course has been 
invaluable in every aspect of life as well. 
The collaborative learning that is such an 
integral part of BHSc was invaluable to 
navigating group learning scenarios in 
veterinary school, and to working with my 
colleagues and clients in day-to-day life as 
a veterinarian. I distinctly remember being 
presented with group activities, problem-
based learning exercises, and reflection 
assignments in veterinary school, which 
by that time were second nature to me 
thanks to BHSc, and I remember seeing 
a few of my fellow veterinary students 

really struggle with these collaborative 
assignments and having to “think 
outside the box”. I was grateful to be 
able to put those skills to use, and in true 
peer-tutoring style, help my vet school 
peers to succeed in these collaborative 
problem-based settings through being 
able to set an example of the skills I 
had learned, and through providing 
meaningful, constructive feedback. 

Another strength of the BHSc Program 
is the communications and peer-tutoring 
courses that are offered. Communication 
skills are also taught as part of the 
veterinary medicine program, using 
the same Calgary-Cambridge Guide, 
using similar exercises involving actors 
(standardized clients in our case, as 
it is a little more difficult to have 
animals act as standardized patients!)
and my familiarity with the concepts 
and having had the chance to practice 
the skills as part of the BHSc Program 
definitely helped me to succeed 
in this aspect of veterinary school.
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While talking to others that weekend, 
we debunked any myths or stereotypes 
portrayed by the media, and I was proud 
to share with others what it was like to be 
Canadian. I look forward to hearing about 
others’ experiences when we meet again in
Washington, D.C. for the Spring Seminar.

How did studying abroad help you in 
your current field of study?
Studying abroad has enhanced my 
educational experience in numerous ways, 
for instance, allowing me to gain exposure 
to a myriad of research topics at other 
institutions and facilities, as well as become 
aware of current issues in other places of 
the world. Taking advantage of courses 
not offered at MAC, I observed how 
contextual factors can play a significant 
role in the content that was taught and 
the way of thinking. I began to see the 
value of a multidisciplinary approach and 
collaborative effort when solving problems. 
While the American education system has 
a similar structure to that in Canada, I am 
accustomed to the Inquiry process that is 
unique to our program. Being away from 
that led me to form a deeper appreciation 
for self-directed, problem-based learning. 
With a greater sense of independence 
and confidence, I continue to develop 
the skills I have been working on since 
starting the BHSc (Honours) Program. 
Upon my return, I have been able to 
make meaningful contributions in class 
by offering a new perspective to my peers. 
 
- - - - - - - - - - - - - - - - -
General comments about both 
experiences.
What is the most important thing that 
you took away from this experience?
I will share a quote from a poster I bought 

after my exchange: “Wander often and 
wonder always.” No matter where you are 
in the world, explore your surroundings 
and discover what the place has to offer. It 
doesn’t necessarily have to be somewhere 
exotic; it could even be a neighbourhood 
in Hamilton that you have not been to 
yet. You will gain so much more out of the 
experience if you ask questions. Sometimes 
you are capable of so much more than you 
had imagined, and all it takes for you to 
realize that is putting yourself in situations 
slightly outside of your comfort zone.
 
Overall, would you recommend the 
exchange program?  
Yes, definitely! I don’t regret it at all. 
During those months abroad, I discovered 
my newfound love for travelling. It is truly 
a once-in-a-lifetime opportunity because 
I will never find myself in the same 
situation again, with the same people. 
The memories I shared with friends and 
the unique experiences that come with 
exchange are the moments I cherish. 
 
Is there anything else that you feel is 
important for BHSc students to know 
if they are considering the MacAbroad 
Program?
If you are considering the MacAbroad 
Program even just a little bit, I would 
say do your research on it because going 
on exchange is a commitment—you 
have to be genuinely interested. Prior 
to your departure, take some time to 
think about what you personally want 
to gain out of it so that you can make 
the most out of your experience. Go in 
with an open mind and take advantage 
of events that are happening in the area. 
Throughout your exchange, be sure to 
document and reflect on your experience.

TheOntar io -Baden-Wür t t emberg 
Student Exchange Program (OBW) is a 
collaborative project of 15 universities 
in Ontario and all 9 research universities 
in Baden-Württemberg. It is supported 
by the Ontario Ministry of Training, 
Colleges and Universities and by the 
Ministerium für Wissenschaft, Forschung 
und Kunst Baden-Württemberg. Further 
information on the program is available 
online at obw.ouinternational.ca and from 
every Baden-Württemberg university’s 
International Office.  

What sparked your interest to apply?
With the Ontario-Baden-Württemberg 
Summer Research Program, I appreciated 
the autonomy and flexibility I had. Unlike 
some other programs that may have more 
structure in terms of research activities, 
the OBW SRP requires you to find your 
own supervisor to secure a lab placement, 
and there are various universities located 
in different cities to choose from. 
 
Were there any challenges that you 
faced and how did you overcome them?
Before going to Heidelberg, I picked up 
a few German words from Duolingo, 
but it was not enough for me to have 
a conversation. I preferred asking my 
flatmates and other lab members to teach 
me when I was there. The language barrier 
added an extra layer of difficulty when it 
came to dealing with government and 
university administration for registration. 
Luckily, we had German students helping 
us through the process. Moreover, WiFi 

was not always easily accessible, which 
posed another challenge. Simple things 
from daily life took some time to figure 
out, including their transportation and 
currency systems. I had to plan my 
schedule around the fact that shops were 
closed on the weekends. It was important 
for me to be able to adapt in order to fit in 
and immerse in the culture for those two 
months. There is no one right way of doing 
things; it is just a different way of life.
- - - - - - - - - - - - - - - - -
The Killam Fellowship Program allows 
undergraduate students from Canada 
and the United States to participate 
in a program of binational residential 
exchange. This program, administered 
by Fulbright Canada, is supported by an 
endowment from the American Killam 
Trusts, Global Affairs Canada, and the 
Foundation for Educational Exchange 
between Canada and the United States 
of America (Fulbright Canada). It is 
an integral part of the Foundation’s 
multidimensional strategy to foster 
mutual understanding between Canada 
and the United States of America.
 
What sparked your interest to apply?
There is something about the thrill of new 
experiences that is so appealing to me. 
Perhaps, it is the abundant stimuli of a 
different culture that drives my curiosity. 
Moreover, I knew I would encounter 
challenges, which would become learning 
opportunities. Spending a few days or 
weeks somewhere for vacation is different 
from studying there for a few months. As 

an out-of-province student, I already got 
a taste of what it was like to study away 
from home so I anticipated that being 
in another country would be even more 
beneficial for personal growth. Since we 
are so close to the US, it is understandable 
that students who consider studying 
abroad usually do not think of going 
there as an option. However, the Killam 
Fellowships Program has its own highlights 
and is nonetheless an international 
experience. Also, depending on where 
you go in the US, you will observe 
varying similarities and differences. 
 
Describe one of the most meaningful 
experiences you had while studying 
abroad.
Technically, this did not occur abroad, 
but it was nevertheless a meaningful 
experience. Fulbright Canada organized 
the Fall Orientation in Ottawa for 
Killam Fellows, Fulbright Students, and 
Fulbright Scholars. Bringing Canadians 
and Americans together, the event gave 
us a chance to form new connections 
with other like-minded individuals who 
were passionate about their work. It 
was incredible to hear about research of 
high calibre done in various fields, and 
then be part of intellectually stimulating 
discussions about important relevant 
issues. In addition to academics, the Killam 
Fellowships Program also places a focus 
on cultural exchange so we participated in 
activities such as going on an Indigenous 
walking tour, visiting a museum, and 
playing a friendly ice hockey game. 

OppOrtunitieS aBrOad – an intervieW WitH BHSc excHanGe Student 
cHriSty yu, BHSc (HOnOurS) claSS OF 2020 
Compiled by: Andrea Phair, Academic Program Advisor/Curriculum Coordinator, BHSc (Honours) Program

Exchange is not simply life-changing—my 
experiences abroad also revealed parts of me 
that I did not know already existed within me.
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This summer I had the opportunity to do Alzheimer’s disease 
research at Suzhou University in Suzhou, China, as part of the 
Ontario-Jiangsu Summer Research Program. Even though I 
was expecting to learn a lot about the disease pathology and 
many laboratory skills, I definitely could not have anticipated 
how much I would learn about the Chinese culture as well. 
These past three months I have been exposed to many different 
sides of China, from the metropolitan streets of Shanghai, 
to the tranquil, rural countryside. Though many foreigners 
may first think of China’s immense history and traditions 
when discussing its culture, modern day Chinese society 
boasts as much complexity and richness as its antecedent.

With the world’s largest population, it is no surprise that 
efficiency has become a pillar upon which Chinese infrastructure 
is built. From high speed trains that connect thousands of cities 
across the country to day-of delivery that makes Amazon Prime 
look outdated, everything in China is unbelievably fast paced. 
This “efficiency philosophy” further pours over into scientific 
research, where the graduate students I was learning with were 
busy completing experiments, reading articles, and preparing 
presentations around the clock. Unlike in Western culture 
where most occupations tend to work on a 9 to 5 schedule, 
these graduate students were in the lab for over twelve hours a 
day, every single day of the week. This came as a huge culture 
shock, and definitely a lifestyle I found difficult to adapt to.

My lab primarily investigated molecular mechanisms 
underlying Alzheimer’s disease with regards to autophagy (a 
mechanism that degrades and recycles cellular components). 
Something that I really appreciated about my lab was that 
there was not only an emphasis on conducting experiments, 
but also on understanding the entire scientific process. I think 
often in our university courses and extracurriculars, there is 
the wrong impression that the complexity of an experiment 
is indicative of the quality of research being conducted – 
whenever my friends are applying for lab positions, a question 
I hear frequently is: “Is it a wet lab position?”. Even though, 

yes, cloning DNA and transfecting genes sounds very nice on 
paper, it is moreso the clarity of thought, scientific rigour, and 
ingenuity that underlie interesting and robust research. I believe 
my experience in China helped me realize this, and I will 
definitely take on this new perspective throughout my career.

On weekends, I took advantage of the high speed railway to 
do some travelling. Shanghai was a frequent visit as my sister 
currently works there. Almost every time I visited I would make 
a trip out to the Bund (a riverside promenade that looks over 
to an area called Pudong). There is something special about 
the imposing yet beautiful skyscrapers that light up the night 
sky. Though towering buildings line the horizon in most big 
cities across the world, the skyscrapers seen from the Bund 
are to me, a proud representation of how quickly China has 
developed in the last few decades. When my parents visited 
in the 80s, Pudong was nothing more than a rural area.

I also had the opportunity to visit Nanjing, Wuxi, Jiaxing, 
Changzhou, and Hangzhou. It was really amazing how each city 
had its own personal histories, and therefore, had unique places 
to explore. On the streets, you would hear local dialects while 
purchasing foods that you wouldn’t be able to buy anywhere 
else in China. Even though China is one big country, it is 
composed of hundreds of different ethnic groups. The diversity 
between various regions across China is impressive, and I would 
even say China’s population is as much of a mosaic as Canada’s.

Now that my research placement has come to an end, I am really 
thankful that I had this opportunity. Though I am ethnically 
Chinese, I was born and raised in Canada, and therefore had 
difficulty identifying with my cultural roots while growing up. 
Through this experience, I have gained an appreciation for my 
heritage, and have also been challenged to critically think about 
the Western culture that I grew up in. Opportunities to combine 
traveling and academics are hard to come by outside of these 
exchanges. However, these experiences are truly the ones that 
broaden our worldview and go on to shape the rest of our lives.

perSpectiveS FrOM acrOSS tHe paciFic 
(OJS SuMMer reSearcH prOGraM)
By: Amy Wang, BHSc (Honours), Class of 2019

What does teaching excellence mean to you? Teaching excellence is 
an iterative process between the students and the content, the content 
and the students, and the students and the facilitators. It’s not just 
about being in the room as a facilitator. I can’t do the role in isolation. 
There isn’t a role of a facilitator in teaching if there aren’t students. 
Recognizing that students teach us is important. It’s an ongoing process.

How have your past experiences shaped the way you approach educating 
students currently? These past experiences keep me on my toes. I always 
reflect on what changes we have made based on what has happened. In 
the classroom, getting feedback has been helpful in everything I do moving 
forward, whether it’s the way I do or say something. Based on feedback 
from past classes and experience helps me determine what and whether to 
include a concept or activity. I’ve actually always had an inclination towards 
the inquiry-based teaching style. I’ve previously utilized this approach and 
it’s always been a natural for me. That’s why I have utilized the inquiry 
approach in my private practice, involving students with special needs to 
help them advocate, identify the problems – and you know the 7 Ps. Even 
my graduate thesis was on inquiry-based topics. It has truly been a natural 
fit for me that continue to shape the way I approach education today.

Describe one piece of advice you would provide incoming BHSc students 
with. The transition into university and our program may be difficult, but 
you’ll gain more from it by being open to the experience of inquiry, which is 
a different learning environment. When I say open to the experience, I don’t 

mean just with words, but truly 
with the correct attitude and open-
minded thinking. If you’re not open 
to the new learning environment, 
you won’t receive that self-directed 
aspect, and might just be wallowing 
in frustrations or anger. These 
frustrations may arise because the 
ways that you’ve known to cope 
and do well in an academic setting 
do not necessarily apply in the same 
degree to your new experience here. 
Learning how to take feedback 
and being open to adapting to the 
learning environment is important.
 
What’s one interesting fact about yourself that most students 
don’t know? I love to garden. I also love listening to classical music, 
but also a lot of oldies…not because I’m old haha. Artists like 
Leonard Cohen have produced great music, such as Hallelujah.
 
Is there anything else you would like to add? It was such an 
honour to be nominated for the Teaching Awards this year.

2018-2019 MSu teacHinG aWardS FinaliSt Faculty prOFileS
intervieW WitH MarGaret SecOrd
By: Casey Li, BHSc (Honours), Class of 2020

2018-2019 MSu teacHinG aWardS FinaliSt Faculty prOFileS
intervieW WitH JenniFer naSH
By: Casey Li, BHSc (Honours), Class of 2020

What does teaching excellence mean to you? Teaching excellence means 
listening to the students and their needs, while being flexible and adaptable 
in terms of how we are teaching and facilitating in different environments. 
I think it’s really easy for us, as faculty, to get into the mindset that we’re an 
expert in the area and that we know how everything should play out (i.e. 
what information the students should learn, and how to mark it). I think 
it’s important to be adaptable and flexible. That’s where a lot of my own 
past teachers were excellent. They were able to recognize our needs in terms 
of our own learning. This also speaks a lot to the philosophy of Inquiry, 
but it’s also really important everywhere. Being adaptable by engaging 
students in that process and supporting them in their learning is important.
 
How have your past experiences shaped the way you approach educating 
students currently? Having personally graduated from the Bachelor of Health 
Sciences (Honours) Program, I’ve had the Inquiry experience, which was 
something fairly new to me when I came from a highschool in a small town. I 
think that was probably the most impactful experience. Del Harnish was my first 
year Inquiry facilitator, and he says I spoke three times the entire year. Every time 
I did, I was always shaking, and my face was red - I was completely terrified I would 
say the wrong thing. Those experiences were stressful, difficult, and I wasn’t good 
with the uncertainty or lack of structure. However, I didn’t truly realize what I 
had taken away from the program until I had left it and went on to pursue further 
education and moved into different work settings. For instance, I learned problem-
solving skills, communication skills, and the ability to think about problems and 
things that were not black-and-white. People like Del, Margaret, and others who 
had a significant impact on me were some of the great reasons that I came back 
into a teaching role, which I had never intended to do. I realized what they were 
doing had a lot of value, which I didn’t see in the moment when I was a student.

Describe one piece of advice you would provide incoming BHSc students 
with. It’s very easy to get stuck in the mindset that you’re coming to university to 
get an education, learn, get good grades, and potentially move onto something 

else afterwards (such as further 
education or a work environment). 
A lot of what you learn in university 
is not from what you learn in the 
classroom during your formal courses, 
but often outside of that. You’re 
coming away from support systems 
you might have had in high school. It’s 
easy to put aside your own wellbeing. 
However, focusing on that in addition 
to developing life skills is important. 
For instance, learning to navigate with 
new people and a new community, 
maintaining your wellbeing (through 
sleep, being active, getting outdoors, 
eating well), doing your laundry, 
and managing your finances are 
critical. These aspects often get lost when people are so focused on the 
academic piece. Be kind to yourself. Your wellbeing shouldn’t be put on the 
backburner. There will always be things that come up, although wellbeing doesn’t 
have a deadline unlike academics, we need to learn to take ownership of it.
 
What’s one interesting fact about yourself that most students don’t know?
I have three little kids, I always have a candy bowl in my office, and my clinical 
background is as a chiropractor. My favourite music group is the Beastie Boys, 
which many students haven’t probably heard of before. *She was unfortunately 
not able to rap for this interview, but she encourages us to check them out!*
 
Is there anything else you would like to add? Thank you, students, for engaging 
in what you’re learning and the courses, program, and community. We learn so 
much from you and we couldn’t be here doing what we do without you. Being 
part of that process helps us hear your perspectives and receive feedback every year.
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How did your experience in BHSc prepare/
inspire you with respect to your current path?
BHSc has helped me become the person who I am today, 
both in terms of the coursework and the development of 
skills based on the 6Ps. The BHSc curriculum allowed 
me to become exposed to the knowledge and content 
necessary in research, such as Statistics, Epidemiology, 
Critical Appraisal of the Medical Literature, and Health 
Policy. The project and thesis courses allowed me to 
have the independence to conduct my own projects 
under the supervision of faculty members. I also learned 
about theories related to child health and development, 
which I continue to apply in my own research.

The inquiry courses were immensely beneficial for 
learning how to be self-directed in my learning, which is 
a necessary skill when conducting research studies. These 
courses taught me how to be organized, manage my time 
efficiently, and set deadlines. Many of these inquiry courses 
had group projects, in which we had the flexibility to create 
our own research question and consider why this question 
was important to address. While working on these group 
projects, I learned how to collaborate with different group 
members and utilize each others’ strengths in order to 
achieve our group’s goals. As I reflect back, I think about 
how these inquiry group projects simulated my current 
research environment in which I often work in teams 
comprised of different stakeholders to carry out a study that 
is meaningful and relevant to the field. Most importantly, 
BHSc taught me about the value of self-reflections. To 
this day, I still write my own reflections to think about my 
strengths, areas of improvement, and goals that I would 
like to achieve as I continue to move forward in my career. 
 
If you could give advice to your first year self, what 
would it be? I would tell myself to “don’t be afraid to take 
risks”. I like to think that everything happens for a reason, 
and it is important to explore different opportunities 
because you never know where it might lead you. When 
I was in first year, I didn’t know about the different types 
of research that could be conducted. Thus far, my research 
career has been a journey that stemmed from entering the 
Child Health Specialization leading to my fourth year 
thesis project, which opened up opportunities for a masters 
and now a PhD. Sometimes, taking the time to explore 
different opportunities can lead you to new and exciting 
directions that you might not have imagined before. 
 
Most importantly, I would remind myself that it is not 
only about academic opportunities but also about personal 
opportunities and sometimes I would need to “get out of 

my comfort zone”. I have always been a quiet individual 
and spoke very few words in my first year 1E06 Inquiry 
course. One of my goals was to make sure that I took 
on opportunities out of personal interest. For example, 
I took the time to be a part of initiatives outside of 
academics, in which I played intramural basketball and 
volunteered in the Hamilton community such as Frontier 
College which is a non-profit organization focused on 
improving literacy skills among children and youth. These 
opportunities allowed me to find the balance between 
academics and personal self-care. I also learned how 
these opportunities allowed me to become engaged as an 
active contributing member in different communities, 
whether that was my project groups, classroom, and 
even the communities in McMaster and Hamilton. 
 
Every student will have their own unique journey. 
Something that has always resonated with me 
is a quote that Del Harnish has often said, 

“Learning is not linear – it can be messy, 
unpredictable, and risky.” 

and I believe that this is the most wonderful and exciting part 
of life. In the moment, we may feel lost and frustrated, but 
we learn how to overcome these challenges with the support 
of those around us. When I was in the BHSc Program, 
some of my favourite memories involved the supportive 
community that I belonged to, such as social events from 
group projects, intramural sports, volunteering initiatives, 
and 4X03 initiatives. I made long lasting friendships 
with my peers in the community, and I am grateful that 
we continue to keep in touch. My positive experiences 
with the BHSc Community encouraged me to give back 
to the community as a peer tutor for the Child Health 
Specialization in my fourth year of BHSc, as well as, continue 
to be a part of the community as an Alumni and current 
Teaching Assistant for the Child Health Specialization.

What lead you to pursue your current career path? 
I was part of the first cohort of the Child Health 
Specialization, which I entered in my second year of 
the BHSc (Honours) Program. I always had an interest 
in learning about the development and behaviour of 
children. Throughout my group projects, whether that 
was cell biology, biochemistry, and especially with child 
health, I always had an interest in doing research about 
the project topic. I was curious about the current literature 
of a particular topic, and when there were no specific 
answers for research questions, I was even more motivated 
to find out what kind of studies were needed to address 
the gap in our knowledge. In third year, I had exposure 
to community-based research through the Child Health 
Practicum 3CH9 course and I also conducted my own 
research project through 3H03. In my fourth year, I 
had the opportunity to conduct my thesis project under 
the supervision of Dr. Ronit Mesterman, a pediatric 
neurologist, and Dr. Jan Willem Gorter, a pediatric 
physiatrist, at McMaster Children’s Hospital about goal-
setting in children and adolescents diagnosed with cerebral 
palsy. I was motivated to continue with the research from 
my thesis project, and decided to pursue a Masters in 
Rehabilitation Science at McMaster University under the 
supervision of Dr. Gorter. During my Masters, I realized 
that I had a curiosity to discover new information that 
could help enhance the lives of families of children and 
adolescents with disabilities. From this realization, I decided 
to pursue a PhD in Rehabilitation Science. I am currently 
a PhD student in the School of Rehabilitation Science at 
McMaster University under the supervision of Dr. Jan 
Willem Gorter and graduate trainee with the CanChild 
Centre for Childhood Disability Research, McMaster 
Autism Research Team, and CHILD-BRIGHT Network. 

Provide some insight into your area of research.
I first became involved in child health research when I 
conducted my honours thesis project about goal-setting in 
children and adolescents with cerebral palsy who receive 
botulinum toxin treatment. Children and adolescents 
with cerebral palsy often have spasticity, where they 
experience tightness in their muscles, and botulinum 
toxin treatment can help to manage spasticity by relaxing 
the muscles. I was interested in understanding the types 
of goals that parents had for their child. For my project, 
I developed an inventory list of goals that can be used as 
a tool to help parents work in collaboration with health 
care providers to identify goals that are meaningful for the 
child. I continued with this research topic in my Masters, 
in which I conducted a qualitative study to understand 
parents’ experiences of botulinum toxin treatment for 
their child. Parents described how their experiences 
were a journey, in which they had hopes for their child 
and they transformed these hopes into concrete goals 
for both the short and long-term with the ultimate goal 
of ensuring that their child was as happy as possible
My research interest in supporting children and adolescents 
with disabilities motivated me to continue with my PhD. 
One of my recent projects was a qualitative meta-synthesis 
in which I conducted a review of qualitative studies 
about peer mentorship programs for youth with autism 
after graduating from high school. My current research 
is focused on understanding the roles and responsibilities 
that siblings might have in the lives of their brother 
or sister with a disability during the transition from 
pediatric to adult care. Overall, I would like to better 
understand how to best support youth with disabilities 
during the transition to adulthood, and how they require 
the support from their parents, siblings, and peers.

aluM reSearcH prOFile: linda nGuyen 
BHSc (HOnOurS) claSS OF 2015
Compiled by: Andrea Phair, Academic Program Advisor/Curriculum Coordinator, BHSc (Honours) Program
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What lead you to pursue your 
current research/career path? 
My desire to pursue a career in academic 
neurosurgery was ignited during a 
co-operative education placement in 
my final year of high school where I 
investigated the prevention of traumatic 
brain injuries under the supervision of 
neurosurgeon Dr. Michael Cusimano 
at St. Michael’s Hospital in Toronto. 
This experience not only introduced me 
to medical research but also instilled a 
sense of social responsibility within me 
for conducting translational “bench-to-
bedside” research since I was surrounded 
by clinician-scientists who were 
motivated to not only treat their patients, 
but to go one step further and investigate 
their patients’ underlying biological 
and social determinants of health. 
 
During my time in the BHSc Program, 
I had the opportunity to further develop 
my research interests by participating in 
several summer research studentships 
and undergraduate project courses under 
the supervision of neuropathologist Dr. 
John Provias at the Hamilton General 
Hospital, and pediatric neurosurgeon 
Dr. Sheila Singh at McMaster Children’s 
Hospital. After having dedicated 
much of my undergraduate degree to 
understanding the molecular biology of 
brain tumours, it was only fitting that I 
continue my professional training as a 
clinician-scientist through McMaster’s 
combined MD/PhD program. I 
dedicated my graduate training to 
the fight against brain tumors – a 
diagnosis that affects 27 Canadians daily.
 As I near the end of my time as an 
MD/PhD student and look forward to 
the start of my neurosurgery residency 
training at the University of Calgary, 
I am excited for the next stage of my 
career where my research objectives 
will be influenced by my clinical 
observations, with the goal of improving 
the overall survival and quality-of-
life of those 27 Canadians diagnosed 

with a brain tumor each and every day.
 
Provide some insight into 
your area of research.
Due to their aggressive and often 
incurable nature, brain tumours 
represent a leading cause of cancer 
mortality, of which glioblastoma and 
medulloblastoma represent the most 
frequent malignant adult and pediatric 
brain tumours, respectively. My doctoral 
thesis was titled “The bi-directional 
vulnerability of malignant brain tumors 
to Wnt signaling.” The premise for 
my thesis was based on the clinical 
observation that the Wnt pathway was 
often activated in glioblastoma even 
though these tumours do not contain 
any mutations in components of the 
pathway. Furthermore, while Wnt 
activation is a marker of poor prognosis 
in all other types of cancer, children with 
Wnt-activated medulloblastoma have 
the best outcome and are practically 
cured with current treatment options. If 
we go back to fetal development of the 
brain, we know that the Wnt pathway 
promotes the expansion of stem cells 
during development of the forebrain but 
these functions are impaired when the 
pathway is activated in the hindbrain. 

Interestingly, glioblastoma almost 
exclusively occurs in the forebrain and  
medulloblastoma is a tumor located in the 
hindbrain. Our findings in glioblastoma 
identified a novel function for CD133, 
a protein found on the surface of 
glioblastoma stem cells, whereby CD133 
is able to activate the Wnt pathway by 
serving as a possible co-receptor for the 
Wnt pathway. In medulloblastoma, we 
uncovered a process by which traditional 
oncogenic pathways may have tumour 
suppressive functions by inhibiting the 
expression of genes that promote the 
expansion of medulloblastoma stem 
cells. It is my hope that this work will 
help reconceptualize how we think of 
signaling pathways as we move away 

from a black and white approach of 
oncogenic or tumour suppressor and 
embrace a more dynamic process that 
retains their developmental origin.
 
Briefly describe the Canadian 
Medical Hall of Fame Award.
To be named a recipient of the Canadian 
Medical Hall of Fame (CMHF) Award 
for Medical Students was an honour not 
only for me, but also for the countless 
individuals who have supported me 
so unwaveringly throughout all my 
endeavours. The award recognized my 
contributions to improving patient 
care, mentoring the future generation of 
clinician-scientist trainees, and advocating 
for clinician-scientist trainees on a
national level. More importantly, 
the award serves as a reminder of my 
responsibility to serve my local and 
national community as a potential future 
leader and innovator of healthcare.
I chose Terry Fox as the CMHF Laureate 
whose qualities inspired me most to train 
as a clinician-scientist. As health care 
professionals, we have the privilegeand 
honour of witnessing the resilience, 

aluM reSearcH prOFile: Branavan ManOranJan
BHSc (HOnOurS) claSS OF 2011
Compiled by: Andrea Phair, Academic Program Advisor/Curriculum Coordinator, BHSc (Honours) Program

determination, and perseverance of the 
human mind and spirit in the face of 
adversity. Unfortunately, our patients’ 
heroic feats are rarely made public. At 
the age of 22, Terry Fox provided a 
voice for millions of patients who live, 
adapt, and thrive despite their illness 
or disability. Terry’s selfless advocacy 
for oncology patients and those with 
physical impairments, ability to unify a 
nation for a single purpose, integration 
of cancer research funding organizations, 
and legacy through the Terry Fox 
Foundation have improved the 
lives of generations of Canadians. 
Moreover, Terry’s 
accomplishments are a reminder 
of the social responsibility that we 
have to our profession, patients, 
Canadians, and society at large. 

How did your experience in 
BHSc prepare/inspire you 
with respect to your current 
path? My time in BHSc played 
a critical role in preparing me 
for my subsequent MD/PhD 
training. The majority of my 
electives were filled with research 
project courses, which allowed 
me to participate in cutting-
edge research and contribute to 
the scientific community rather 
than sitting in a lecture and 
hearing about these discoveries! 
Through these project courses, I 
had the opportunity to function 
as a graduate student and conceptualize 
and lead my own project, help write 
grants, and co-author manuscripts for 
peer-reviewed publication! The BHSc 
community also provided me with 
access to countless clinician-scientists 
at McMaster, who served as mentors 
and further fueled my passion for 
combining my clinical and research 
aspirations into a lifelong career.
 
If you could give advice to your first 
year self, what would it be. My best 
advice would be to pursue all your 
passions and interests and do exactly 
what you find interesting at a given time 

without overthinking the end game. I 
came into BHSc having the next 10 years 
of my life planned out. Did anything 
go according to my plan? Nope! Did I 
still accomplish all that I set out to do 
with respect to the big picture – train 
as a clinician-scientist? Absolutely! 

For example, as I approached the end 
of my graduate training, I recognized 
the limited global impact of certain 
laboratory discoveries and my 

responsibility as a clinician-scientist 
in looking beyond the ivory tower of 
academia. Brain tumors represent the 
most common pathology requiring 
neurosurgery in low and middle-
income countries (LMICs) where 
patients suffer from disparities in access 
to safe, timely, and affordable care – a 
reality I experienced while working with 
neurosurgeons in my native country of 
Sri Lanka. Although my basic science 
interests do not completely gel with 
my interest in global oncology, I have 
found opportunities to assist with 
projects in global oncology policy. 
I’m still growing and my interests 

continue to change. The person you 
were at 18 does not get to decide who 
you have to be for the rest of your life!

“Life has four aspects: paradox, humour, 
change, and journey. Paradox – life 
is a mystery; don’t waste time figuring 
it out. Humour – keep a sense of 
humour, especially about yourself; it is 
a strength beyond all measure. Change 
– know that nothing stays the same. 
Journey – it is the journey that gives us 

happiness, not the destination.”
Dan Millman in Way of 
the Peaceful Warrior(1980)
 
Memory of Del 
As with the rest of the BHSc 
community, I had several 
opportunities to interact with 
Del during my time at McMaster. 
An interaction that I will always 
treasure is my meeting with Del 
during my 3rd year of BHSc. 
I met with Del to discuss my 
interest in research and desire 
to participate in additional 
research project courses beyond 
Inquiry 3H03. My meeting 
with Del to request permission 
to enroll in a 4th year project 
course went something like 
this… Del happily welcomed 
me into his office and after 
sharing some brief stories about 
my experience in BHSc up to 
that point, he went on to ask 

about my research interests. We spent 
almost an hour chatting about cancer, 
clinical trials, drug discovery, palliative 
care, and academia as a social construct 
in society. At the end of the hour, Del 
ended our conversation by advising me 
to only take one additional research 
project course but to max out on all 
the available project courses offered 
by BHSc so that I may get the most 
out of my research interests and better 
position myself for graduate school. 
It was a privilege to have met Del 
early in my academic career and I will 
forever be grateful for Del’s unwavering 
support of my career interests. 
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aluM reSearcH prOFile: JOSHua KOeniG 
BHSc (Honours) class of 2015
Compiled by: Andrea Phair, Academic Program Advisor/Curriculum Coordinator, BHSc (Honours) Program

I did my best to keep an open mind 
during my degree as I wasn’t quite sure 
what I wanted to do after I graduated from 
the BHSc (Honours) Program. In my 
second-year anatomy class I found myself 
most interested in the lectures about the 
immune system, which inspired me to 
take three more immunology courses 
in my later years. I grew fascinated. To 
me, learning about the immune system 
felt akin to watching the Avengers. Each 
immune cell was like a different superhero 
fighting off a villain. Even then, I didn’t 
exactly know that I would end up 
doing a PhD. I was in the Child Health 
Specialization, which inherently did not 
have much immunology, but I had to do 
a thesis related to child and youth health. 
The only option that even remotely made 
sense in a child health context was studying 
allergies - as they predominantly affect 
children. I approached Dr. Manel Jordana 
about doing a thesis in his food allergy 
lab, and truthfully, he didn’t respond to 
any of my emails. I stopped into his office 
one day, he chose to speak with me on 
the spot, and somehow I landed a thesis 
position… years later I’m still here. I found 
that I loved the leadership and autonomy 
provided by Manel, and the field of 
research was intellectually stimulating.
 
My research is focused on the basic 
biology of B cells, the cells responsible 
for producing antibodies. In particular, B 
cells produce IgE antibodies, which cause 
food allergies. We are interested in how 
the body choses to make IgE antibodies, 
the pathways taken to get to IgE, and 
how the immune system “remembers” 
an IgE response against an allergen. I 
find it fascinating that B cells can enter 
a memory phase which lasts for the 
lifetime of a human, and we have found 
that these memory B cells are responsible 
for maintaining lifelong food allergies. 
Our current investigation is pursuing 
what exactly that memory B cell looks 
like, and what strategies can we use to 
abort its programming to make IgE.

How did your experience in 
BHSc prepare/inspire you with 
respect to your current path? 
I think the thing that has helped me the 
most continues to be the unique inquiry 
approach of the program. I entered basic 
science relatively unprepared — I had 
never taken any lab courses, I didn’t even 
know what a pipette was! However, I 
quickly learned that these things were 
irrelevant — BHSc taught me how to learn 
and how to work with others. I have been 
able to identify the things that I need to 
know, and I understand how to find those 
pieces of information. I understand how 
to evaluate the outcomes of my research, 
and how to apply that knowledge to ask a 
new set of questions and continue the cycle 
over again. Constant reflection into my 
motives, my wants and needs, and how I 
interact with those around me has helped 
me foster good working relationships with 
my peers, who continue to push me to be 
a better person and scientist. I’m sure I’ve 
forgotten the nitty gritty details of every 
course I ever took, but the skills I learned 
along the way have been instrumental to 
my life. The Child Health Specialization 
provided opportunities to work on those 
skills in droves, but oddly enough I don’t 
think I realized just how useful that was 
until long after I graduated.
 
If you could give advice to your 
first-year self, what would it be.  
I think I would tell myself to relax a little. 
First year was really tough for me — 
personal situations got in the way of my 
studies. I made a series of poor decisions 
related to those issues, like isolating 
myself from my friends, focusing too 
much on school to allow myself to sort 
things out. I should have dropped some 
courses, or maybe even taken a whole year 
off school to ensure I was dealing with 
things properly. Instead, I had to do a 
lot of reparative work later as the issues 
started to impact my life. There’s nothing 
wrong with taking a step back and 
prioritizing your well-being, despite what 

your peers or family may say. No one is 
walking in your shoes, and you should 
make your own path unique. In my 
interactions with students today, many of 
them tell me that it seems like there aren’t 
any options - power through or failure 
in life. This simply isn’t true, and I think 
the university is starting to understand 
that a little more now. If this resonates 
with you, I recommend you connect 
with the BHSc office or the Student 
Wellness Centre as these are resources 
that can help you make an informed 
decision tailored to your situation.
 
The BHSc community is important. 
Many of my happiest memories of my 
undergraduate degree had to do with 
the community. Del Harnish capsizing 
my canoe during the canoe trip in first 
year, dancing with my friends at Health 
Sci Formals, my unsuccessful run for 
the Social Coordinator position in the 
BHSS, being a Pathogen and a Peer 
Tutor, sitting in the lounge and spending 
time with my classmates, and even now 
having the opportunity to instruct 
some courses. The BHSc Program is 
going to be changing rapidly, especially 
now with LearnLink closing down. It’s 
incredibly important that we maintain 
the community in BHSc — for the 
health of future students, and the lifelong 
connections that are made along the way.
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I think the path that I’m on was influenced 
by an amalgam of experiences that I’ve had 
since high school and continues to evolve as 
I grow and have more experiences. For the 
sake of brevity, I won’t go into detail about 
every single factor that affected my decisions; 
I’ll stick to a few of the more influential ones.

In high school, I suffered the loss of my 
grandfather. While I was feeling as you’d 
expect given the circumstances, I was 
also bothered by the lack of empathy his 
caretakers showed before his passing; they 
nonchalantly discussed his bleak prognosis 
right in front of him without offering many 
comforting words or actions. From then on, 
I knew that whatever path I pursued, I was 
going to treat others with empathy unlike 
the doctors that cared for my grandfather. 
                  
During my time in BHSc, without going into 
detail, I became a central support for several 
individuals who experience mental health 
struggles. This not only opened my eyes to 
how such struggles can impact someone’s 
life (and to what degree), but also to the 
stigma surrounding mental health and how 
hard it is to find support for these issues. 
This, along with my high school experiences, 
pushed me toward a career in medicine—
with a particular interest in psychiatry.
                  
As a physician, I hope to provide the empathic 
care and support that individuals experiencing 
mental health struggles don’t always get, while 
also helping to address mental health stigma.
                  
In medicine, empathy is important 
for physicians to build strong, trusting 
relationships with patients. According to the 
medical education literature, empathy has 
four domains: (1) cognitive: understanding 
patients’ perspectives, (2) affective: sharing 
patients’ emotional state, (3) behavioural: 
communicating to patients your understanding 
of their perspectives, and (4) moral: an inner 
drive that motivates the practice of empathy. 
Unlike the former three dimensions, our 
understanding of moral empathy is challenged 
by a lack of empirically-supported evidence, 
largely because there are few methods 
available to measure and study it. To address 
this gap, I used a verbatim theatre design.
                  
Verbatim theatre involves dramatizing 
qualitative data using literal (“verbatim”) words 
from research participants. For my study, I 
interviewed medical residents from various 

specialties about their experiences in residency 
and patient care. From these interviews, 
I developed themes that I felt capture the 
essence of moral empathy. Using these 
themes, I wrote a verbatim theatre play that 
was performed for an audience of residents, 
medical educators, and learners/scholars that 
found this topic relevant and interesting. 
After the play, the audience completed a 
short survey that gauged the degree to which 
they resonated with the themes depicted in 
the play (this is called “member-checking”).
                  
As I write this blurb, I haven’t analyzed the 
surveys. However, the themes I developed 
from the interviews are: Educational 
Experiences, Understanding of Empathy, 
Physician Factors, Experiences with Patients, 
Pressures, and Cost of Caring. These themes 
provide the foundation for a conceptualization 
of moral empathy and its developmental 
trajectory throughout residency training.

One of the biggest takeaways from my time 
in BHSc was remembering that learning 
doesn’t have to be traditional and didactic. 
I’ve always been passionate about education 
and felt as though educators are incredibly 
influential (and under-appreciated) in shaping 
the future generation. However, before 
BHSc, these interests were sidelined because 
everyone else was doing the same traditional 
style of learning. BHSc, on the other hand, 
is one of the only programs to actually do 
things differently. I don’t think people really 
appreciate how lucky we are to have faculty 
who genuinely care about our learning, as well 
as the opportunity to learn what and how we 
want. Through the inquiry style, group work, 
unique courses, and unorthodox methods of 
BHSc, I became really excited about teaching 
and education again, and felt as though 
this could be an addition to my career path. 
                  
As such, I enrolled in the MSc Health Sciences 
Education program after BHSc to further 
nurture these interests. Long story short, I am 
now heavily invested in medical education 
research and pedagogy, and teach “HTHSCI 
3FC3: Science of Fictional Characters” 
in BHSc. I hope to one day empower my 
future students to learn in their own way, 
and show other educators that it’s okay (and 
sometimes helpful) to go against the grain. 
                  
If you could give advice to your 
first year self, what would it be.  
Try to push your comfort zone. For example, 

I was too nervous to try out for the Health 
Sciences Musical or perform, despite being 
passionate about music, singing, and wanting 
to explore my interests in acting. I was involved 
with stage crew, writing, and eventually the 
executive team, which are all integral roles 
to the show. However, I didn’t risk trying 
out for the cast and chorus because I was 
insecure about my abilities and felt as though 
I wouldn’t be good enough to perform 
alongside the other talented individuals. Now 
that I don’t have the opportunity anymore, 
I look back at this with some regret. I 
missed a valuable opportunity to grow and 
push my comfort zone in terms of acting, 
singing, and dancing in front of an audience.
                  
Moving forward, I try my best to seize the 
opportunities that present themselves to me 
(and to seek opportunities I’m passionate 
about). Despite self-doubt always finding 
a way to cling to me like dryer sheets, I 
try my best not to count myself out from 
something before even giving it a shot. 
                  
There’s more than one way to get to your 
destination. You can program your GPS to 
find the shortest and fastest route, and plan 
the entire trip from start to finish. However, 
at some point, there will be road closures, car 
troubles, or bad weather that are not part of 
the plan. That’s okay. While you may be able 
to power through these obstacles on your own, 
don’t be afraid to to re-program your GPS, call 
a tow truck, or pull over at a rest stop for a 
while. Sometimes, the best parts of a trip are 
the scenic routes you take spontaneously. 
Perhaps you may even change destinations...
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Katherine: 
1. My favourite thing about volunteering 
would have to be the ways in which it 
challenges you. Maybe it’s how every 
patient is different, but there is always 
something new to learn. Sometimes it’s 
a new medication I’ve never seen before, 
and other times it’s a complex case 
that I have to concisely articulate in a 
paragraph. However, the most valuable 
challenges are the ones that involve 
communication. I have always loved 
the conversations that challenged me to 
rephrase my words, change the tone of 
my voice, or even shift my body language. 
It’s the little things that make a patient 
feel comfortable and confident in you, 
and I love how volunteering has uniquely 
challenged me to grow in this way.

2. Being someone who grew up in 
Hamilton, it’s always a joy to talk 
to patients about our city. Whether 
it be about the local high schools or 
great restaurants downtown, these 
conversations remind me that the 
patients I see in the clinic are also the 
people I see on the bus, at the mall, 
or at the local art festivals. It’s easy for 
me to treat the clinic as a vacuum, but 
really, my volunteering supports the 
health of these citizens, and to an extent, 
the health of Hamilton. When I think 
about everyone in the community who 
has invested in me (e.g. my teachers, 
tutors, doctors), it’s only natural that I 
give back, and volunteering at the clinic 
has been the most intimate and valuable 
way I could do so. Everyone deserves 

good health, and it’s through good health 
that we can continue making Hamilton 
a safe place for all to live in and visit.
3. Probably the biggest thing I’ve learned 
from volunteering is the privilege of 
working in healthcare. And what I mean 
by privilege is not necessarily the privilege 
of healing people — although that still is 
an absolute privilege — but the privilege 
of having people be vulnerable with you. 
The patients I see are all strangers to 
me, yet they trust me with the details of 
their pain and concerns. These are details 
that would never be brought up in a 
regular conversation amongst friends, 
but the moment we are in a hospital or 
clinic, things change. Patients trust their 
healthcare workers in the most unique 
way when it comes to problems, and I 
don’t think we should take this lightly. 
It’s a reminder to really listen when 
our patients speak, because sometimes 
that’s the only time they’ll ever share.
 
Nancy volunteers at Welcome Inn 
Community Center as part of their 
Learning and Fun (LAF) program. 
She mentors and provides support 
weekly for at-risk children in Hamilton. 
 
1. Spending time with the kids is more a 
joy for me than the kids themselves. It’s 
a time when I get to forget about all the 
other tests and assignments I may have 
and dedicate myself solely to enjoying my 
time with my lovely mentees. Everyday, I 
learn so much from them about how to 
have fun, how to be carefree, and how to 
pay attention to the little things in life. 

It really has been an absolute pleasure. 
2. Unfortunately, many of the children 
that attend LAF don’t have much of a 
support system or role model in their 
own lives. Being a mentor allows you to 
be this role model. As mentors, we are 
carefully paired to a child from nearby 
elementary schools to provide them with 
one-on-one homework help and financial 
literacy education. This program really 
helps to promote academic success 
and equip children with the necessary 
tools needed in their future pursuits. 
It gives me so much joy to see a smile 
on these kids’ faces and know that I 
made a small difference in their days. 
The responses of the children to this 
program - whether they are excited for 
this one day of the week or sad to leave 
so early - really demonstrates its success. 

3. As I mentioned earlier, the kids 
definitely do teach me many things 
that I can incorporate within my own 
life; it is definitely a two-way street. 
Throughout my year here, I learned how 
to communicate better with children. 
While we are there to have fun with 
them and support them to the best of our 
abilities, we also need to know how to be 
stern and encourage better behaviour. I 
also learned not to overthink things too 
much as we often do for a lot of our 
courses. These kids really respond well 
to spontaneity and enjoy going with the 
flow. Putting a structure on activities can 
make interactions feel very awkward and 
unnatural. These are two lessons I really 
try to employ in my everyday life as well.
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BHSc StudentS in tHe cOMMunity
By: Keerthana Pasumarthi and Jim Xie, BHSc (Honours), Class of 2020

BHSc students fulfill diverse volunteer 
roles in the McMaster and greater 
Hamilton community. A group of BHSc 
student volunteers were interviewed 
with the following questions:
1.What is your favorite aspect of 
volunteering?
2.How does volunteering contribute to 
the Hamilton community?
3.What did you learn from volunteering?
 
Milena volunteers at Frontier College.
 
1. My favorite aspect of volunteering 
is seeing the impact you make in the 
community. I enjoy building relationships 
with the students and it’s incredibly 
rewarding to watch them grow. Some 
examples of growth that I’ve witnessed 
include improved confidence, higher 
grades, and increased engagement in the 
class. In addition to working with students, 
volunteering is also a nice way of connecting 
with people at McMaster University; 
many of the programs at Frontier 
College involve traveling and designing 
student activities with other volunteers.

2. Volunteers go to schools with the highest 
needs in Hamilton. We have worked with 
students from low-income populations as 
well as refugee and immigrant families. 
It is difficult for teachers to pay adequate 
attention to all of their students, especially 
if some students have special needs. 
Students may also be lacking attention 
at home due to a variety of family-level 
issues and stressors. Therefore, volunteers 
are crucial for providing extra support for 
students who need it. We help to enhance 
the students’ education in a variety of ways, 

from teaching class concepts to providing 
support and promoting confidence.

3. From a teaching perspective, I learned 
how to design educational activities and 
accommodate different student needs. The 
collaborative nature of the tutoring sessions 
and educational programs has helped me 
develop teamwork skills. My leadership 
roles in the organization have also 
strengthened my ability to communicate 
with student learners and other volunteers. 
Besides transferable skills, the most 
important thing I have gained from my 
time as a volunteer is an increased awareness 
of my privilege. I believe we should 
actively contemplate how we can use our 
privilege to create opportunities for and 
promote the growth of other individuals.
 
Nikki and Katherine volunteer with Dr. 
Gregory Curnew at his cardiology clinic. 

Their roles include meeting with 
patients prior to seeing Dr. Curnew, 
taking routine measurements (i.e. 
blood pressure and weight), updating 
electronic health records, and presenting 
patient-relevant information during 
physician - patient consultations.
 
Nikki: 
1. My favourite thing about volunteering is 
getting to meet patients on a weekly basis. 
Although my main roles as a volunteer 
are conducting patient interviews and 
building patient charts, I am often able to 
converse with patients while we wait for 
Dr. Curnew. During my time at the clinic, 
I have had the privilege of learning the life 
stories and wisdom of countless patients. 

As most of them are older in age, I consider 
myself lucky to be able to listen to their life 
stories and gain new perspectives on a time 
that I haven’t lived through myself. Another 
thing I really like about volunteering is 
that Dr. Curnew genuinely cares for his 
volunteers. He wants us to learn as much 
as we can from volunteering and often 
takes time to explain what he does in 
the clinic. He also refers us to additional 
resources that he thinks would be 
interesting and beneficial to our learning.

2. I believe that volunteering with Dr. 
Curnew has contributed to the Hamilton 
community because the patients we see 
are mostly Hamiltonians. We strive to 
assist with their care in the best way we 
can as volunteers. Although Dr. Curnew 
is an excellent doctor, volunteers are an 
invaluable supplement as they allow him to 
see more patients without sacrificing time.

3. The most important thing I’ve learned 
from volunteering is the essentialism 
of communication. We come across a 
variety of different patients each time we 
volunteer and it makes me realize how 
every patient is a distinct individual with 
different perspectives. Another thing I’ve 
learned is professionalism. Although we 
are volunteers, the nature of our role (i.e. 
as a service provider) involves indirectly 
representing the clinic and Dr. Curnew 
whenever we are speaking with patients. 
Thus, it has always been emphasized 
that we should conduct ourselves in 
a professional manner during patient 
interviews. It has helped me understand 
what a workplace setting might be like, 
especially one in the healthcare industry.
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A large part of what makes the Bachelors of Health Sciences 
(Honours) Program an innovative and unique community 
can be attributed to a series of student initiatives advancing 
student life. These initiatives include the BHSc Fashion Show, 
the Health Science Musical, alongside countless other projects 
created under HTH SCI 4X03, a fourth year course aimed 
to foster a sense of community within the Health Sciences 
program through three core principles: collaboration, peer 
tutoring and life-long learning. New 4X03 initiatives have 
emerged since the start of this academic year and the BHSc 
Newsletter Committee is deeply honoured to share the 
experiences of graduates and their respective initiatives.
 
Random Acts of Kindness
Student Leaders: Arbaaz Patel, Caleb Kim
 
Can you tell us a bit more about your 4X03 Initiative?
Our initiative, Random Acts of Kindness at McMaster (RAK) at 
MAC, aims to foster gratitude, happiness, and the passing on of 
kindness. The purpose of RAK at MAC is to gather a community of 
students passionate about spreading kindness and encouraging one 
another to engage in random acts of kindness.  For instance, one 
of our most well-received acts was that of posting sticky notes with 
kind words on them around MDCL. Currently, we meet weekly, 
and as the year comes to a close and we conclude our journey here 
at McMaster as undergrads, we hope that others are able to continue 
breathing life into this project and serving as liaisons of kindness.
What inspired you to develop this 4X03 Initiative?
From our mission statement: In our daily lives, it is too often 
that we forget the pleasures of happiness amidst the stresses of 
academic and social pressures. And, oftentimes, such pressures 
possess no boundaries - students may encounter and fail to ever 

distance themselves from them until the end of the year. Such a 
cycle is bound to produce an unhappy atmosphere for all students 
across campus. We believe strongly in the effects of kindness. 
Perhaps we will be misunderstood in our efforts. We are not 
attempting to permanently rid the campus of stress; we instead 
aim to bind our fellow students in a cycle of kindness - each 
encouraging the next to pass it on. That one may impart simple 
but meaningful acts of kindness to momentarily alleviate one’s 
worries serves enough of a rationale for us. We hope to inspire 
others to continue to do what someone has done for them - 
perhaps the act will come full circle and motivate even greater acts.

What have you taken from your experience?
We’ve taken quite a bit from this experience. We’ve found that even 
the smallest act of kindness can have a huge impact on the people 
around us. A lot of the times, we think of kindness as something 
that needs to be shown in the most grandiose way possible - yet 
we’ve found that this couldn’t be more untrue. The intention 
is what matters most, and therein lies its impact. A small act of 
kindness with an honourable intention, though it may not be 
directly visible to the people around us, can have a great impact.

Around the Bay
Student Leaders: Bolade Ajarat Shipeolu, Julia Hilderbrand, Abeera 
Shahid, Bronte Johnston, Meghan Twomey, Alice Soper, Divya Soni
 
Can you tell us a bit more about your 4X03 Initiative?
Our 4X03 initiative was to engage with the Hamilton 
community through the Around the Bay race - the oldest 
Road Race in North America. We are a group of running 
enthusiasts of different skills and experience levels and wanted 
to improve our personal fitness and become more familiar with 
running routes, trails, etc. near McMaster and in Hamilton.

Building communities: 2018-19 4x03 projects
By: Audrey Jong & Abeer Ahmad, BHSc (Honours), Class of 2020

What inspired you to develop this 4X03 Initiative?
Around the Bay is a very popular road race in Hamilton and is an 
excellent opportunity to engage with the Hamilton community. 
For some of us, it was on our “bucket list” to complete this race 
before graduation. One member was inspired to complete 
this race as her grandfather had completed the race in 1936. 

What have you taken from your experience?
Completing the race was a challenge in itself, the terrain 
was quite difficult with many hills and the snowy weather. 
But all the supporters and volunteers who came out created 
a very motivational environment to keep going despite 
the fatigue. It was a very emotional moment to cross 
the finish line because we had been planning to do this 
race since the fall and had trained throughout the year. 

Fourth Year Prom Committee
Student Leaders: Rachelle Scheepers, Bomi Park, Hannah 
Byles, Sharon Sarjinsky, Jane Luft, Justyna Zukowski, Tereza 
Zetko, and Grace Martin

Can you tell us a bit more about your 4X03 Initiative?
The BHSc Prom is a final large-scale social event to connect 
the fourth year class before everyone embarks on different 
paths. This event provides the cohort with an opportunity 
to reflect and reminisce on their four years in BHSc, while 
also having a great time together. BHSc Prom was held on 
March 29th, 2019 at The Spice Factory, and it involved a lot of 
food, music, dancing, photos, and more! We wholeheartedly 
believe that the impact of this initiative extends beyond 
the current fourth year class, and wish next year’s Prom 
Committee the best of luck with their Prom organization.

What inspired you to develop this 4X03 Initiative?
Going into fourth year, 4X03 can seem daunting. Despite 
writing a multitude of POAs and YERs over the years, it 
wasn’t easy to find an initiative that meant something to 
us as individuals, but also one that could influence a larger 
community. Our thinking when creating our initiative was 
to give back to the community that contributed so much 
to our own growth and development - that being the BHSc 
Program. Our outlet was event planning, and the sense of 
cohesiveness amongst our group was due to a common 

interest in enhancing the social experience of our classmates.

What have you taken from your experience?
As a group, we learned how to plan and execute a large-
scale event. This involved a great deal of organization and 
coordination amongst members. In the Prom planning 
process, we also self-managed a fairly large committee, and 
held each other accountable. This nicely ties into the peer and 
personal evaluation aspect of any inquiry-based course, such 
as 4X03. Lastly, we practiced professional communication with 
external groups in order to arrange the venue, DJ, catering, etc. 
Altogether, this opportunity was one to further develop our 7Ps!

Final Words of Advice
What advice would you offer to 4thyear BHSc students 
considering an initiative for 4X03?

“A piece of advice to incoming 4X03 BHSc students: Do what you 
enjoy. It doesn’t necessarily have to foster a sense of community. 
If it does, that’s great. If not, that’s okay too. What’s important for 
you as future 4X03 students is to engage yourselves in something 
that means a lot to you.  We’ve found that because we did this, the 
experience has been an unforgettable one. Do what you love, and 
everything else will follow.” 
Random Acts of Kindness

“Some of the most challenging parts of our 4X03 initiative was 
the organization and scheduling. Given the magnitude of the race, 
there were many components such as registration, race kits, relay 
runners, and organizing buses. With having quite a large group 
of students with busy schedules, it made it really challenging to 
find times where we could organize the logistics of our 4X03. 
The advice we would offer is to not underestimate the amount of 
planning that goes into a 4X03 initiative.”      
Around the Bay

“Don’t be afraid to plan a project that’s large-scale. It is easy to 
think that it can fail, however you can never succeed unless you 
try. Cliché, we know. There are also many 4X03 initiatives that 
have an impact on smaller groups, or just on one individual. It 
doesn’t matter how many people it influences, as long as you are 
passionate about it. Take 4X03 as a chance to try something new!”  
Fourth Year Prom Committee
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Over the past few years, students within 
the Bachelor of Health Sciences (Honours) 
Program have demonstrated exemplary 
leadership abilities through the development 
of initiatives which not only advance student 
life within the McMaster community but 
also target larger systemic social issues within 
the City of Hamilton. One such initiative 
includes Bleed Free, a student-led working 
group aimed to (1) support equitable access to 
menstrual products, (2) advance sustainable 
menstrual health and (3) educate individuals 
surrounding barriers to menstruation. The 
following details the experiences of founders 
Hana Brath and Rebecca Zhong, third year 
Bachelors of Health Sciences students, in 
bringing to life this initiative.

Can you tell us a bit more about Bleed Free 
and the initiatives it has undertaken in 
the past? Bleed Free is a volunteer working 
group operating under Ontario Public 
Interest Research Group (OPIRG) McMaster. 
Bleed Free in driven by a single core value - 
the belief that physical differences should 
not limit the quality of health or access to 
resources an individual receives. For us, this 
means challenging barriers menstruation 
may pose within our local communities. Our 
goals include raising awareness and directly 
addressing the health gaps that periods can 
create for individuals within the Hamilton 
community. We also aim to address stigmas 
surrounding periods and menstrual health in 
the McMaster community. By working closely 
with our partners within the City of Hamilton 
and on campus at McMaster University, we 
directly address these issues where they matter 
most. We want to challenge the notion that 
a period should limit someone financially, 
physically, socially, or in any other capacity. 
Over the past few years, some of our main 
focuses have been planning and implementing 

a series of menstrual product drives. For these 
events, we’ve partnered with local non-profits, 
such as Wesley Urban Ministries, as well as 
local Hamilton businesses to raise funds for 
menstrual equity and engage Mac students. 
In addition, we host several fun events on the 
side, such as stigma-busting movie nights, and 
also strive to support locally-relevant events, 
such as FemCare’s recent Menstrual Health 
Forum. 

What inspired you to create Bleed Free?
Bleed Free actually started out as a first-year 
project through the course, HTH SCI 1E06 
- Inquiry. A discussion came up in class 
about period shame and stigma surrounding 
menstruation - the initiative spiraled out from 
there. We actually received a lot of incredible 
support from our classmates, peer tutors and 
course facilitator. 

What are three things you have taken away 
since creating Bleed Free? Receiving feedback 
from a variety of different people has helped 
us create a more inclusive and well-thought 
out initiative. We’ve learned that diverse 
perspectives truly matter. For example, we 
learned to stop referring to menstrual products 
as feminine hygiene products, since using cis-
normative language can exclude menstruators 
who may not identify as women. Based on 
other conversations, we’re also looking to 
introduce projects inclusive of communities 
that don’t menstruate, address challenges like 
menstrual product sustainability or mandate 
changes to campus-based policies. To continue, 
we have also learned a lot about what it means 
to meaningfully and respectfully participate 
in community engagement. As students, it 
is really easy to get caught up in campus life 
and forget about how we impact the City 
of Hamilton as a whole. Although it sounds 
obvious, we’ve learned that partnerships 

within the community need to cater towards 
the long-term needs of these communities. 
We’ve learned to ask “How can we best help 
you and your organization?” - what you think 
will be most helpful does not always align with 
the needs and priorities of the community. We 
have learned to respect and acknowledge this 
first and foremost.

What are your hopes for the future of 
Bleed Free? We really love working to plan 
and implement menstrual product drives for 
low income individuals within the Hamilton 
community. However, partnering with other 
groups engaged in menstrual advocacy has 
shown us that if we address these challenges 
from the top-down, we could potentially 
eliminate the need to run these drives in the 
first place. Focusing on menstrual equity in 
the policy sphere has shown to be a really 
promising avenue for this. Toronto recently 
approved funding for a motion to provide 
menstrual products for individuals in 
homeless shelters, and Hamilton is moving 
in the same direction. This really excites us, 
and we would love to see/support advances 
towards more equitable access to menstrual 
products on McMaster University’s campus 
as well.

If you could offer advice to incoming 
students looking to advocate for an issue 
they are passionate about, what would it be?
If you’re passionate about an issue, don’t be 
afraid to speak out about it. When we first 
started Bleed Free, our own beliefs surrounding 
period shame made us question whether what 
we were starting made any sense. I am so glad 
that we stuck with our issue and found people 
who were willing to provide us the support 
and leverage that we needed to get up and 
running (we want to give a HUGE shout out 
to OPIRG - we wouldn’t exist without them).

Community | October 2019   35   Community | October 2019   34 

Following the legalization of marijuana 
in October 2018, McMaster University 
updated its rules concerning the use of 
marijuana products in campus residence 
buildings. On-campus students can 
now consume pre-made edible cannabis 
products in their rooms and in many 
common areas. This came as a surprise 
to some, especially given the strict 
Tobacco and Smoke Free University 
Policy that was put in effect in early 2018. 

Some anonymous first-year BHSc 
students shared their thoughts 
about the new residence policy. 

“I think that’s perfectly fine. It wouldn’t be 
appropriate to tell students 19 and over not 
to drink in the privacy of their rooms. So why 
should marijuana products be any different? 
If students aren’t breaking the law or harming 
other students, then I don’t see a problem.”

“I do not consume cannabis, but 
have no problem with people who 
do, so it doesn’t really matter to me.”

“I was personally not aware of this rule and 
upon learning about it, I disagree. I think that 
the nature of such drugs inevitably creates 
an environment that may put others or the 
consumer themselves at risk. Although they 
are currently legal, we shouldn’t move away 
from the structure of the school environment 
simply because authority figures deem a 
drug to now be recreational. As a Health 
Sciences student, I strongly believe that 
the health and safety of students needs to 
be put first, and this rule contradicts that.”

“I do not think this is a good thing 

because regardless of how you ingest 
it, marijuana is a drug, and drugs 
should not be allowed on campus.”

“Its alright as long as it does 
not bother anyone else.”

“I think students will be doing it whether 
or not they are allowed, now that it is legal. 
I don’t think that residence managers and 
Community Advisors (CA) could prevent 
the consumption of marijuana.  I’m not 
saying that it’s the right thing though.”

“I think there should be certain designated 
spots where people can do this because 
the smell makes it terrible and some 
people just aren’t comfortable with this 
act. Having a designated place helps 
keep the smell in a specific area and 
even though it spreads people who 
don’t want to be affected can stay away.”

Some students also shared their 
feelings about whether marijuana 
should be legal in the first place:

“Yes, I believe it should be. Although 
consuming cannabis products probably isn’t 
harmless, it’s pretty clear that it’s safer than 
alcohol. It also seems counterproductive 
to punish people for possession of a 
substance that’s harmless in moderation.”

“No, it reinforces the drug trade and can 
cause many safety issues within our society.”

“Yes to prevent criminal organizations 
from benefitting from it and generating 
government revenue while regulating 
cannabis producers and ensuring 

proper safety laws are followed.”
“I think it should be legal because its 
already prevalent in our society and 
we shouldn’t let private monopolies 
gain all of the profit that can be made.”

“I do not think marijuana should be legal, 
because it is a drug. I do not think it matters 
that in comparison to other drugs, it is 
“better” or “healthier” (although the jury is 
still out on that one, we’ll see with more long-
term studies). All drugs should be illegal.”

“Yes, it can be useful, have medical applications 
and does not have many harmful effects.”

“No. Although people point to a lack of 
studies showing any detrimental effects 
of marijuana, the truth is that weed hasn’t 
been legal long enough for any significant 
studies to have been done, similar to the 
attitude towards cigarettes a hundred 
years ago. Legalization will integrate 
marijuana into our culture so that when 
eventually all the detrimental long-term 
effects are revealed, they will just become 
an accepted deadly side-effects, as was 
the case with alcohol and cigarettes.”

“Yes. This establishes standards for marijuana 
growth, and ensures it’s safe to use. The 
government and our economy benefit from 
marijuana sales, rather than drug dealers.”

“I think it’s fine that it’s legal, but people 
should not be abusing it. There could 
also be more resources about using 
it safely, or even seminars to teach 
others how to deal with it in case their 
friends are irresponsible and misuse it.”

cannaBiS On caMpuS? 
By: Declan Lavoie, BHSc (Honours), Class of 2022

eMerGinG SOcial JuStice initiativeS: 
Bleed Free McMaSter
By: Abeer Ahmad, BHSc (Honours), Class of 2020
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HealtH ScienceS MuSical 2019
By: Declan Lavoie, BHSc (Honours), Class of 2022

Every year, BHSc students combine their passions for music, 
theatre, dance and the arts to produce the Health Sciences 
Musical (HSM). Months of rehearsals and fundraising culminate 
in a two-hour production at the Lincoln Alexandre Center. This 
year’s musical followed a plucky group of Health Sciences students 
trying to uncover the mystery surrounding the cancellation of 
their beloved program. The characters learned to look beyond 
their differences and band together to expose a shocking 
conspiracy. The proceeds from this year’s musical were donated 
to the BHSc Scholarship and Culture for Kids in the Arts, a 
local charity working to provide children of all backgrounds 
with the opportunity to explore their interests in the arts. 

Brandon Ruan was the conductor for the 2019 HSM 
band. He shared some of his thoughts about his time 
with the musical after his final performance with HSM. 

Congratulations on a fantastic show, Brandon! Can you tell 
us a bit about your role as conductor? Being the conductor 
of HSM this year entailed many roles. At its core, it included 
leading rehearsals and writing the overture (the opening piece for 
the musical). However, many of the goals that I set for HSM 
required me to take initiatives such as arranging scene pieces and 
recruiting select musicians. Nevertheless, the rewards of my work 
have projected onto not only the band, but to the audience as 

well, and I’m proud to have had such a strong band this year.

How did you get involved in the Health Science Musical?
I’m actually a transfer from the Life Sciences program, so my 
first opportunity to audition for HSM was in my 2nd year. 
Ever since I entered the BHSc Program, I made it my goal to 
integrate my musical abilities into my student life, whether 
it be through research or performance. I heard the rumours 
about “tech week” (40+ hrs of rehearsal on performance week) 
in HSM, and it really intrigued me since I wanted to work 
with like-minded dedicated students for a music initiative. 
I definitely do not regret any instant of my 2 years in HSM, and 
as a side note, what I really regret was not to making it 3. I didn’t 
audition for HSM in my 2nd year due to the fear of anatomy, 
and if I could turn back time, I would have 100% auditioned. 

What part of conducting do you enjoy most? What’s been the 
most challenging part of your role? These two questions are 
the easy ones. I really enjoy mastering songs with the band. It’s 
really an exciting and proud moment to hear the vast amount of 
improvement the band goes through. This feeling is compounded 
when the band is able to perfect the pieces that I arrange. It’s not a 
secret in band that all the pieces I arranged this year were among the 
most challenging. Experiencing the process from writing, to leading 
and perfecting your piece is honestly the only reason I arrange.

BHSc cHarity FaSHiOn SHOW 2019
By Grace Kuang, BHSc (Honours), Class of 2022

Makeup on models, last-minute dance 
rehearsals, squads of color-coordinated 
students? It must be the 14th annual 
BHSc Charity Fashion Show! Hosted by 
and involving over 70 students as models, 
the show is a celebration of the diverse 
fashion in the BHSc community as well 
as a time for students to come together 
and show off their amazing dance skills! 

This year’s theme “Just Dance” took 
us back to our favourite tracks in the 
2000’s, from Gwen Stefani’s “Hollaback 
Girl” to Jay Z and Alicia Keys’ “Empire 
State of Mind” and featured everything 
from Metallicaa inspired clothing to 
retro styles. Most of the clothing was 
rented from generous thrift stores in 
the Hamilton area, and after seeing 
them styled on real people during 
the performance, many audience 
members opted to buy the pieces. 

Some notable changes occurred this year 
- choreography was open to the entire 
BHSc Community, and with multiple 
choreographers, the show experienced 
many different dance styles. Additionally, 
due to renovations in the previous 
venue, this year’s show was held in LR 
Wilson.  Getting accustomed to this new 
environment was challenging, yet an 
exciting change for this outstanding team. 

Planning for the event started in 
September, with the formation of the 
Marketing, Style, Sponsorship and Core 

executive teams. Closer to the event, 
student designers began the creation of 

their own personal designs, and groups 
of models signed up to learn their 
dances from volunteer choreographers. 

The culmination of everybody’s efforts 
went towards generating proceeds 
from the show for Camp Trillium, 
an organization dedicated to offering 
recreational programming for youth 
with cancer and their families. 

On behalf of the entire BHSc Charity 
Fashion Show Team, thank you to everyone 
who came out to support the show!

Now for the most challenging aspect of my role: it’s got to be me. 
I have never let my standard slip for anything this year with the 
band. Sure, I let a few mistakes slide, but I am very well aware 
of what each band member is capable of, and if I know they 
will be able to play it, I will not give them a break.  I’ve thrown 
many challenges at my musicians, and it’s rewarding to see them 
grow and tackle each one. If you went to any of the shows, the 
quality of the overture is a testament to how far we’ve come. 

We’ve seen you play violin, viola, piano, drums and even sing. 
How did you get to be so skilled on so many instruments? 
Are you involved in any other musical initiatives at McMaster? 
I’ve loved music all my life, and due to the various demands of 
different ensembles, I’ve always taken on the initiative to learn 
new instruments when needed. I initially started with violin, and 
it consumed my childhood as it taught me discipline and how to 
properly improve and practice. This really modelled how I learned 
to play other instruments and brought me to where I am today. 
An instrument that I’m currently focusing on and most proud 
of is my voice. Ever since high school, I was always jealous of my 
vocalist friends as they were able to take their instruments with 
them into the shower. I never really focused on my desire to sing 
until I went to see acappella teams perform at Waterloo. The 
performers and my friends there really encouraged me to learn 

singing in the summer of 2018, and I decided that I would work 
at my goal this year to audition for the McMaster A cappella Club. 
I decided to start taking vocal lessons in August of 2018, and I 
practiced every day for an hour until my audition in September. 
I grew a lot as a vocalist in that one month, and I was able to 
successfully make it into the club despite only singing for a month. 
In terms of music initiatives, it would be silly of me to list them 
all, but to put it in short and off the top of my head, I am 
currently balancing 6 music-related initiatives depending on 
how you count them (spanning from research to performance).  
My last performance of the year was McMaster A cappella Club’s 
Final Concert on April 7th where my team and I performed. 

Is this your last year with the musical? What does the future 
hold for HSM? Yes, despite wherever I’ll be in my next year, the 
baton for conductor needs to be passed on. It’s hard for me to 
pinpoint what the future will look like. I’ve learned this year that 
the conductor plays so many different roles, and it ranges from its 
fundamental components all the way to its social components. 
The band this year has been the strongest in terms of both 
teamwork and social dynamic. I believe the conductor has a huge 
influence on how these cogs run. I’m proud that my leadership 
and passion brought us so far, but I can only hope that the flaming 
passion of the torch will be passed on to the next conductor. 
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VoICes: WolfpaCk’s MasterChef
By: Shraddha Mishra, BHSc (Honours), Class of 2022
Colourful Eatery: a food blog showcasing wholesome ingredients, 
diverse flavour palettes, and intricate plating techniques. The best part? 
A member of the Wolfpack (aka BHSc student community) is the master 
chef behind every recipe. Since 2016, Anjali Sachdeva has exhibited 
her recipe adaptations on various social media platforms, including 
Instagram and her very own website. However, her 
journey with food commenced much earlier in her 
life. As a child, Anjali often found herself in the 
family kitchen, carefully observing her grandmother 
prepare everything from simple after-school snacks to 
decadent desserts. Evidently, the seed of cooking has 
always been present within her, but it truly began to 
grow during high school, when she was diagnosed with 
a serious illness. That period of Anjali’s life involved 
arduous hospital visits and a dulled appetite; when she 
realized that her body craved very specific foods, she 
chose to prepare these dishes herself. By amalgamating 

the knowledge 
she gained from 
books, YouTube, 
and existing food 
blogs, she taught herself everything 
from the chemical interactions 
that occur between baking 
ingredients to perfecting the art 
of plating. In 2016, she decided 
to document her cooking journey 
and has continued ever since. 
Like the rest of us, though, Anjali is 
a university student who has been 
catapulted into the ‘adult world’, 
filled with endless responsibilities. 
The sheer speed of university life 

makes it difficult for students to 
have a deep relationship with their 
food – with a meal card, grabbing 
a quick snack is just so much 
easier than taking half an hour 

out of one’s day 
to cherish every 
flavour in a 
dish. Contrarily, 
Anjali advocates 
for mindful 
eating: through 
her blog, she 
teaches us that 
the foods we 
eat impact our 
mental health as much as our physical. These very 
foods provide us 
with the energy 
we need to 
thrive and even 

forms some of our best memories, 
such as the ones Anjali shares with 
her grandmother. While being 
a student involves a plethora of 
challenges, Anjali encourages her 
readers to create time for food – 
to prep meals, experiment, and 
appreciate the dishes on our tables. 
Ultimately, there is cuisine art like 
that featured on Colourful Eatery, 
but as Anjali explains, there is also 
food that can simply be enjoyed.   

MeducOllaB: learninG tHrOuGH MentOrSHip
By: Eva Liu, BHSc (Honours), Class of 2020

The Meducator is an open-access, peer-
reviewed undergraduate health sciences 
journal at McMaster University. The journal is 
dedicated to the exploration and discussion of 
various topics within the health sciences with a 
high degree of scientific rigour while remaining 
accessible to an undergraduate audience. The 
Meducator is completely student-driven 
from submission to final product. The team 
consists of around fifty editors, graphic 
designers, layout artists, videographers, 
and subcommittee members who work 
tirelessly to produce the bi-annual issues.
 
This year, the Meducator introduced a new 
subcommittee called “MeduCollab” in 
which interested students can be matched 
to a Meducator staff and collaborate on 
potential articles. This subcommittee is 
designed to help younger students with 
potential barriers to research publishing and 
to foster skill development through peer 

mentorship. The mentee positions were 
available through a first-come, first-serve basis 
and the mentor positions were available to the 
Meducator staff through a volunteer basis. 

The subcommittee began with brainstorming 
sessions in which mentees were encouraged 
to share their ideas with the subcommittee 
directors who in turn provided feedback 
and connected the mentees to the necessary 
resources. The mentees then had several 
weeks to work on their drafts with input 
and feedback from their respective mentors. 
The final completed articles were then 
published on the Meducator website.  

The “MeduCollab” committee was piloted 
this year with eight mentees and received 
overwhelming positive feedback from those 
who participated. “At the start of the year, I 
couldn’t have imagined the creative ideas and 
organic collaboration that would come out of 

‘MeduCollab’”, says Edward Cui, who served 
as the co-director for the subcommittee this 
past year. Through the initiative, the mentees 
explored diverse topics within the health 
sciences; examples of their work include the 
“what is public health” interview series with 
insights from health policy experts on campus 
as well as articles that discusses the role of 
anxiety in children with chronic illnesses. 

After working closely with the mentees in the 
past year, Edward concluded that the most 
inspiring part of his experience was witnessing 
the constructive feedback that the members gave 
to each other which he believed truly captured 
the essence of “MeduCollab”. As the editor-
in-chief next year, Edward plans to further 
expand and grow the “MeduCollab” program.  

The “MeduCollab” articles and more 
information about The Meducator can 
be found at  http://meducator.org/ 
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Nov 26, 2018

This morning I, as well as the thousands 
of students touched by Del Harnish, 
learned that he had passed after 
several months of battling cancer.

For 15 years since its inception, Del 
had been the Associate Dean of my 
undergraduate program — one that I 
maintain is the most quality education 
I have ever received. As I read 
the message over and over, 
no part of me believed it. 
Just like how you grow up 
thinking your teachers don’t 
have lives outside of school, I 
had never associated Del and 
dying in the same thought.

I saw him to be someone that 
would always be around, in some 
form, finding more and better 
ways to unlock the potential 
he knew students carried.
Even after Del moved on 
from the position of Associate 
Dean of McMaster’s BHSc 
Program, he couldn’t sit 
still. He went on to create 
McMaster’s Health Leadership 
Academy, specifically to 
nurture future leaders who 
would be able to lead and 
manage interdisciplinary teams 
in healthcare. I had graduated 
by that point, and couldn’t 
help but laugh when I saw 
the email come through — of course he 
had. You see, Del was the kind of person 
that I assumed would be building new 
things and disrupting systems forever.

And in some ways, my assumption 
still holds. His legacy — the students 
that he put his time, energy, and spirit 
into — will continue to build new 
things and disrupt systems forever.

For as long as Del was Dean, every new 
BHSc cohort experienced his infamous 
“paper tear” activity during Welcome 

Week. As you sat in an auditorium 
alongside rows of peers you’ve just met, 
swimming in imposter syndrome, you 
would receive a blank sheet of paper. You’d 
be asked to close your eyes and Del would 
walk you through a series of instructions 
that asked you to fold and tear the paper 
in various ways. You’d inevitably wonder 
whether you were doing it right, and at 
some point surrender to the fact that you 
had no idea what was going on. At the 

end of the activity, Del would ask you 
to open your eyes, unfold your sheet of 
paper, and hold it up. He’d ask you to 
look around at everyone else’s paper.

You were all given the same instructions, 
and yet each of your sheets look different. 
You are all here because you deserve to 
be here. But you are not all the same 
nor will you have the same journeys. 
And that is okay. What’s important is 
that you move through your journeys, as 
different as they might be, together. We 
are here to support you throughout, but 

you will be each other’s strongest pillars.

In retrospect, that one activity anticipated 
our biggest insecurity — in BHSc and 
in life — and provided an anchor that 
grounded us in our diversity. So much 
so that some of us still have that piece 
of paper, pinned up on a corkboard 
or stashed in a memory box, that we 
look to for strength and affirmation.
Del not only modeled disruption, but 

gave us a safe space in which 
to experiment with it ourselves. 
To fall flat on our faces, to 
confront our egos, to doubt 
that the peers we’ve just met 
might actually have our backs, 
to ask questions if we wanted 
answers, and perhaps most 
radical — to choose what we 
wanted to learn and how we 
wanted to learn it. He (and 
so many of the incredible 
educators in the program) held 
the space, stood their ground, 
endured the ridicule (“so what 
exactly is Inquiry?”), offered 
up the collateral, and affirmed 
that we were indeed working 
towards something meaningful.

And when someone believes in 
you, and in this way of being and 
doing, that fiercely, you start to 
believe it too. Even more, you 
start moving through the world 
willing to settle for nothing less.
* * *

This weekend I started a workshop by 
sharing with my participants a guiding 
principle: “Everything you’ll need in this 
session today is already inside of you.”

It occurs to me now that this was an 
affirmation that I first received from Del.
Rest in the 6P’s*, Del. We’ve got it from 
here.

*Inquiry, the learning method upon which the 
BHSc Program was founded, is based on six core 
skills: Personal Awareness, Problem Identification, 
Problem Solving, Professional Communication, 
Peer Collaboration, and Personal/Peer Evaluation.

a tribute to del Harnish
By: Author: Mathura Mahendren, BHSc (Honours), Class of 2015
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It was with great sadness that we learned that Del Harnish, Assistant Dean of the BHSc (Hons) Program from 2000-2015 
and Vice Dean of Undergraduate Education in the Faculty of Health Sciences, passed away on Monday, November 26, 2018.

reMeMBerinG teH* leGacy
OF del HarniSH
By: Stacey Ritz, BHSc (Honours), Assistant Dean

Del’s impact on students over 
the course of his career has been 
enormous, and tributes and words of 
remembrance have been arriving from 
many alumni, students, 
friends, and colleagues.

Staff in the BHSc office, 
most of whom worked with 
Del for many years, recalled 
his penchant for sweets, his 
tendency to spill his coffee, 
and play pranks on everyone 
– replacing the locks on 
Teresa’s desk, changing all 
the adjustments on Penny’s 
desk chair – and he would 
often come out of his 
office to announce “the 
rest of the day is cancelled 
due to lack of interest.”

Del was a well-recognized 
expert and award winner, 
inducted as a 3M National 
Teaching Fellow in 1998 
and received numerous 
other local and national 
awards. But Del was not 
especially interested in 
awards or recognition, 
just as he was skeptical 
about grades and rules.

“I once asked him, ‘you OK if I bend the 
rules?’” remembers Stelios Georgiades, 
a BHSc instructor. “Del told me, ‘I need 
you to break them, not just bend them.’”

Patangi Rangachari, professor 
emeritus and long-time BHSc 
instructor, remembers co-teaching 
with Del. “In the first year cell 
biology course, my chaos and his 
chaos came together,” he laughs.

“When I was an undergrad at McMaster 
in the ‘90s, Del was pioneering the 
use of PBL in undergraduate biology 
courses and introducing LearnLink,” 

says Stacey Ritz, current assistant 
dean of the BHSc (Hons) Program 
and a former student of Del’s. “He 
had a creatively critical perspective 
on education, always provocative and 
disruptive in the best possible ways. They 
are large shoes to try to fill – enormous 
– and I hope I can be even one-tenth 
the visionary sh*t-disturber he was.”

Many students have been reminiscing 

about the impact Del had on them. 
Annie Foreman-Mackey (BHSc ‘14 
graduate) recalls Del as “a deeply 
passionate educator, who believed 

in the subversive qualities 
of education. He worked 
hard to spark a movement 
of leaders who act 
courageously and who 
work hard to support every 
person they meet. Though 
often unconventional 
and at times confusing, 
Del’s genuine wisdom 
profoundly shaped my 
undergraduate experience in 
ways that I seek to embody 
for the rest of my life.”

“Del was the kind of person 
that I assumed would be 
building new things and 
disrupting systems forever,” 
writes Mathura Mahendren 
(BHSc ‘15 graduate). 
“And in some ways, my 
assumption still holds. His 
legacy – the students that 
he put his time, energy, and 
spirit into – will continue 
to build new things and 
disrupt systems forever.”

And that is certainly the 
legacy that Del would want to have. 
As Margaret Secord, 1st year inquiry 
coordinator says, “Student, facilitator, 
or staff, we all belonged to Del’s life-long 
inquiry class.  Thanks Del – we will carry 
on your legacy.”  So let’s get out there 
and disturb something, HealthScis.
 
* This is not a typo!  Del had a 
longstanding joke with students of 
deliberately typing “teh” instead of “the”.
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You crossed over some time 
ago and I wanted to reach 
out to say hello.  I know 
the chances of getting a 
response are about as good 
as when I sent you emails, 
but I sense as always that 
you receive the message ;)

I thought you might laugh 
at this story. A short time 
after you passed, I was 
standing outside a small 
memorial set up for you 
in the BHSc office with a 
smattering of faculty and 
staff.  Some of us had just 
came out of a meeting 
where we decided, to 
the pleasant surprise of a 
researcher, that we would 
simply invent a course 
that students could take in 
order to work with him.  
As we laughed to ourselves 
about what letters to throw 
into the course code, I saw 
that photo of you – the 
one with the warm smile, 

glint in your eye, and hand 
under your chin.  Again, 
like so many times before, 
I felt the visceral tingle that 
comes when we change 
and create in response to 
what the occasion calls 
for.  Curriculum-as-jazz.

The gratitude I have for 
you is enormous.  And 
I am not alone.  Barely a 
few days go by that I do 
not speak with someone 
about you and the ways we 
feel irreversibly changed 
in how we think and act 
in our efforts to court the 
spirits of Inquiry.  Bertrand 
Russell anticipated your 
deep conviction that 
inquiry is health … “In 
all affairs it’s a healthy 
thing now and then to 
hang a question mark on 
the things you have long 
taken for granted.”  I only 
really see this relationship 
deeply now that you’re 

not here, my own sense 
of assuredness about the 
permanence of things 
giving way to the ache of 
loss.  The taking away, it 
seems, is also one face of 
Health.  And I imagine 
you, in hearing this, 
doubting even all of this 
being true of your spirit, 
deflecting any attention 
towards you, and asking 
“where’s the evidence?”.

The proof is in how the 
wick of our questions, 
our provocations, our 
scheming are lit ever more 
by the enduring sustenance 
of our relations with you.  
If education at its best is 
a cultural communion of 
elders, teachers and the 
young conjointly engaging 
in that which brings 
about health, wisdom and 
resilience for the ongoing 
life of the culture, it is 
in the many and small, 

daily acts of  entering 
into curriculum as lived 
- as health itself - that we 
make a culture vibrant.  
The gift you gave us in this 
regard is quite the honour.

In the grammar of my 
own heart, the grief that 
is also an expression of my 
love for you as an elder-
guide-human speaks to 
the ongoing changing of 
Life as I become a guide 
for others.  Sensing more 
acutely, but never fully 
knowing, the mystery 
of how life arises and 
passes, I feel called to 
bring about more playful 
spontaneity, fierce 
discernment of thought, 
and compassionate co-
creation with my students 
and peers.  Doesn’t this 
sound like fun Del?

In joy,
Sean

dear del:
By: Sean Park, Assistant Professor, Division of Education and Innovation, BHSc (Honours), Class of 2004

                   Photo credit: The Silhouette
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paper tear and all tHat: 
reMeMBerinG del
By: P.K. Rangachari, BHSc (Honours), Professor (Emeritus)

The students waited.
He walks into the large classroom.

Brings with him white sheets of paper.
Each student gets one.
Do you all have a sheet

Nods
The instructions begin.

Close your eyes, no talking.
Fold that sheet of paper.

Tear the upper right- hand corner.
Silently they follow orders.

Fold it again
Tear the upper right- hand corner.

A few murmurs.
Fold it again

More murmurs, some giggles.
Tear the upper right- hand corner.

Struggles, some groans.
Fold it again

Tear the right -hand corner.
Getting tougher
Many give up.

Open your eyes.
Hold up that sheet so all can see.

Wild bursts of laughter
The papers are torn in odd places, some 
have holes in the centre, others have 

edges torn
More laughter

Then the message

SIMPLE INSTRUCTIONS
COMPLEX OUTCOMES

The Paper Tear exercise—was 
vintage Del. I have seen him do this 
several times, the same pattern. He 
wanted those complex outcomes, 
but hated instructions even simple 
ones; those he did give on rare 
occasions, left students perplexed. 
Being confused was for him a 
desirable outcome. That could be 
the starting point of true learning.

The desirable outcomes of any 
educational endeavour are changes 

in knowledge, skills or attitudes, 
preferably all three. If ignorance, 
lack of skills and poor attitudes are 
seen as illnesses, one can take an 
individualistic approach. Diagnose 
the problem and treat it. Or one can 
take a public health approach and 
change the conditions to prevent 
such ailments from progressing. 
In setting up the BHSc (Honours) 
Program, Del took a public health 
approach. He created a program 
that fostered interactions, sharing of 
information and allowed students 
to chart their own progress. Self-
directed learning par excellence.

Creating such a program required 
the skills of a navigator. Unlike 
Magellan, Columbus, Da Gama 
and others who sailed uncharted 
waters, Del navigated the more 
treacherous waters of academia. The 
monsters lay in full sight. Here be 
Dragons—tradition, complacency, 
rules and more rules. He mastered 
the very rules, he chose to ignore. 
Therein lay his great strength.
Though I had known Del since the 
mid- eighties, I only started working 
with him after the BHSc Program was 
set up. We shared similar concerns. 
We both wanted our students 
to be pluripotent, self-directed 

“educatoblasts”, a term that Kinsey 
Smith often used, who would function 
effectively in any environment. 
We looked upon that much as a 
state function in thermodynamics, 
that was independent of path. We 
argued about the paths though. I was 
never desperately enthusiastic about 
group work and took a far more 
individualist stance, Del often found 
my unrepentant reductionism a trifle 
annoying. But we had the same goals 
and worked well together. He was 
incredibly tolerant of student foibles, 
I tried hard to emulate him, but fell 
woefully short. I traced it to our 

different backgrounds, he followed 
the Christian path of tolerance 
and charity, I took the Hindu view 
that the world was a battlefield. He 
eschewed conflicts, I relished them. 
Del belonged to a rich tradition 
of romantic educators—Rousseau, 
Freinet, Tagore, Postman and to 
some extent Dewey. Sadly, the 
Romantics get a bad press for their 
superficial silliness rather than their 
deeper faith in the essential goodness 
in us all. Del had the indomitable 
faith that moves not just mountains 
but on occasion, Universities as 
well- a greater challenge though.
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Kourosh Sabri from Oakville wrote 
on March 25, 2019 at 3:17 pm:
I had the great fortune and privilege of 
working with Del regarding a community 
vision screening project whereby McMaster 
University undergraduate students are 
trained and sent into schools to perform 
vision screening on elementary school 
children. Del was a constant source of 
support and inspiration for me and the 
project. He always gave his time and advice 
freely and willingly. He attended public 
hall meetings about the project and did 
whatever he could to see this project become 
a reality. Thank you Del. You are missed 
but not forgotten. I often think of you and 
have you in my mind and my heart as I push 
to develop more community engagement 
projects in Hamilton. It was a privilege 
knowing you and McMaster is a poorer 
place for having lost you. Rest in peace.
  
Amy Liu from Hamilton wrote 
on February 7, 2019 at 4:36 pm:
I’ve only met Del twice: once during 
Welcome Week where he did his famous 
paper-tearing exercise, and once more, the 
summer of my first year, where a group of 
my friends from first year Inquiry proposed 
a project to him. The first time I was 
already wowed by the crisp, clear message 
he transmitted to all of us in the matter of 
just five minutes through one exercise. And 
the second time, when I was actually able 
to sit down and chat with him and hear his 
thoughts, I was only more astounded. Here 
was a man who really and truly listened to 
you, and couldn’t care less about frivolities 
like convention. In the span of that one 
hour conversation, we jumped from topics 
of our project to international education to 
the current high-tech devices in the world 
and their impacts. I made a grave mistake 
in assuming that after I stepped out of that 
office, with many book recommendations 
and more thoughts on my mind than in 
months, that I could easily meet with this 
extraordinary educator and learn more from 
him just later. My sincerest condolences 
to Del’s family and their loss of such an 
amazing person - I wish I’d put in the effort 
to spend more time learning from him; in 
fact, I wish we’d all had more time with him.
  

Jason Uttamsingh from Oakville 
wrote on January 1, 2019 at 6:41 pm:
Del was a big part of my inspiration to 
bring PBL into my own teaching practice. 
I am glad to have had Del as a professor and 
mentor during my undergraduate years at 
McMaster. Del - your legacy lives on in us!
  
Stephen J Polyak from Seattle wrote 
on December 4, 2018 at 10:49 pm:
I was Del’s first PhD student, and after 
graduating in 1993, I left McMaster to do 
a post-doc in Seattle, where I still reside 
and have been on faculty at the University 
of Washington since 2000. Today, I am in 
Ottawa reviewing grants for CIHR and I 
just learned of Del’s passing. I am shocked 
and saddened to hear this. My heartfelt 
condolences to Liz, Shaundra, Lauren, 
and Del’s extended family. Both being of 
strong will, Del and I often “locked horns” 
as mentor and graduate student, and I am 
forever grateful to Del for teaching me to 
think outside of the box and to be my own 
person. He had a huge, beneficial impact 
on me during a pivotal time in my life. 
My life has been immeasurably enhanced 
by knowing you, Del. You will be missed 
and not forgotten. With love, Steve
  
Teresa Basilio from Ancaster, Ontario 
wrote on December 3, 2018 at 11:22 am:
Del would often be heard around the 
office saying - “What kind of trouble can 
I cause today.” Those of us who knew Del 
well would say that he didn’t take the easy 
road, he took the bumpy road – the road 
less travelled. Del did this because he knew 
that the more challenging decisions and 
out of the box thinking gave the most 
rewarding outcomes, even if it meant 
bending or breaking the rules. Del made 
the tough decisions because he knew it 
would benefit the students. And it did! 
Reading through the memories shared by 
our students and alumni is evidence that 
Del did things right, particularly when it 
disrupted the status quo. Del coined the 
phrase “educating for capability” which 
encapsulates his education mission and 
purpose as an education leader. On a more 
personal level, Del and I worked together 
very closely for 15 years (2000-2015) and 
less frequently the past few years when his 

three – five year terms in BHSc (Hons) 
ended. It was truly a sad day for many 
of us when Del stepped down as BHSc 
(Hons) Assistant Dean, but I knew that 
Del’s education mission would carry on. 
Although, I missed our connection and 
interaction during those last few years 
when he didn’t come around as frequently, 
I knew that I would always reflect fondly 
on the years we worked together side-by-
side, butted heads, played hard, and teased 
one another. Knowing that Del is no 
longer with us here on earth causes much 
sadness – but I am truly blessed that I am 
able to reflect so dearly on my time shared 
with Del. Del was a force to be reckoned 
with and admired by so many. I’m still 
struggling, as with many, to understand 
– why? I suspect that Del would hate 
all of this attention, but he would be 
humbled to hear all of the kind words 
and heartfelt messages from everyone – 
I hope he hears our words of praise and 
love. Miss you, Teresa Basilio, BHSc 
(Hons) Program Manager and Friend.
  
Eleni Hapidou from Ancaster wrote 
on December 3, 2018 at 11:15 am:
Del was an exceptional and charismatic 
individual and leader. He had a vision 
of a new program at McMaster which 
he was part of creating, and carrying 
out impeccably for many years. He was 
very supportive and encouraging to his 
students, staff, and faculty alike but no one 
came before the students! He had a sense 
of humor, and did not take himself too 
seriously in spite of who he was in status 
and stature. He was open to ideas and 
he generously shared his time discussing 
them. He will be greatly missed. SADLY, 
his life was cut too short but I’m sure it was 
FULLY lived. My deepest condolences to 
his family. The sadness is very deeply felt.  

Deanna Wu from Toronto wrote 
on December 2, 2018 at 6:44 pm:
‘Three students walk into a lab on the first 
day of the job. The PI starts to explain the 
project.  The psych student is asleep, the 
bio student is frantically writing everything 
down, and the health sci is asking question 
after question after question.’ 11 years 
after graduating, every time I start a new

We have a tradition of naming 10 
good things of the person who has 
died to balance the sad with the sweet 
at a difficult time. In that spirit, I give 
you my list. Feel free to add yours.

1. Del was my mentor and boss for about 
20 years.  I took his second year biology 
course just after I completed my social 
work master’s degree. Del wrote an open 
letter to the class about his frustrations 
the students’ complaints about grades and 
wanting more structure. At the time, Del 
was experimenting with an Inquiry style 
of teaching we have all come to know. I 
responded to his letter. As a social worker, 
we are experienced with group dynamics. 
I thought he was doing the impossible, 
facilitation of small groups in a class of over 
100 students, rather well. Del wasn’t alone. 
He had course coordinators Ray Procwat 
and Laila Bastido coordinating LearnLink. 
He had faculty support through Dale Roy 
and Carl Cuneo. But he was tenacious 
and willing to take big risks. He put a 
ton of time and energy into working with 
his students and in developing pedagogy 
that would encourage students to engage 
with the material. And he was willing to 
hear their complaints and soothe their 
anxieties while he did it. It was a giant task.

2. Despite Del wanting to reduce the 
lectures in his courses, he was amazing 
at lectures. I would read ahead a couple 
of chapters before class, and he would 
have covered the chapters in less than 20 
minutes. He used analogies and metaphors 
that illustrated the concepts. He would flip 
through transparencies on the overhead 
projector and draw out the mechanisms 
and structures, labeling diagrams so you 

could follow along. And he never dumbed 
it down. Simple, elegant explanations.
 
3. I went on vacation to the Maritimes, 
and I get a text message when I’m back. 
“Where’s my bug  (lobster)?”, he asks. He 
loved the east coast and would tell stories 
of beach parties where they would drink 
beer and build fires to steam lobsters on the 
beach. He once estimated that he could shell 
and eat a lobster in less than five minutes.
 
4. My comprehensive defence became 
a political mess. Del was on my thesis 
committee but not an examiner for my 
comprehensives. I went to him to ask 
for his support at the oral exam and he 
agreed to come. He arrived shortly before 
we were due to start in black pants, black 
turtleneck, black belt and black shoes. 
He sat in at shadow at the back of the 
room looking slightly bored, never saying 
a word. He wrote down copious notes 
throughout. When the comprehensive 
committee went to confer about my result 
and I was sent out the room, Del left too. 
He congratulated me. Later I asked to see 
his notes to follow up on a point raised by 
the committee. He had pages of scribbles 
without one actual word being written.

5. When he was Assistant Dean of the BHSc 
Program and I was teaching for him, I would 
show up at his office door and say, “Do you 
have a minute?”. I would complain and 
then propose my solution to the problem 
asking for his blessing. He would listen 
attentively, scribble a note (see above point) 
and then say, “Yep. Sounds Good”.  Del was 
good at letting his staff solve the problem.

6. I used to call Del my friendly 

neighbourhood virologist. It was a common 
sight during the winter months to see a note 
on the BHSc office door that you should go 
home and take care of yourself if you had 
a fever or cold and not infect other people. 
He was known to distribute condoms 
and have safer sex talks in his virology 
classes.  When I was working in Family 
Medicine and Obstetrics and Gynecology, 
I would ask him virology questions and 
he always had helpful answers or knew 
the people who might know the answers.
 
7. If we were out at a retreat or conference, 
it was tricky buying him a drink since 
he was faster at getting the cheque. He 
was always generous and hospitable.

8. If Del received a phone call at 
work, he answered with his soft 
baritone, “Harn-ish” and not hello.

9. Del was famous for prompting people 
with questions. He would listen intently, 
look mildly confused and say, “I don’t 
understand”, then start firing a serious of 
questions prompting you to consider your 
project/issue/idea from several different 
angles at once. I used to send my Inquiry 
groups to him once I knew they were 
engaged and thinking about their project 
to stretch their thinking. They always 
came back filled with pride and energized.
 
10. At his memorial service, Hartley Jafine 
said to me that he kept expecting Del to walk 
through the door.  I kept looking around at 
all the people: those of us for whom Del was 
the driving force behind us moving forward. 
Del opened many doors for me, and often 
pushed me through when my confidence 
flagged. My life is richer for knowing him. 

10 GOOd tHinGS aBOut del HarniSH
By: Kristina Trim, Instructor, BHSc (Honours) Program
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transparent and honest and showed respect 
for us as young adults filling our days 
with inquiry and learning. Quite often, 
lengthy threads accumulated in the folder 
as various students and faculty replied with 
their thoughts. I can’t quite remember the 
original topic of this particular thread, but 
it eventually led to Del sharing four pieces 
of advice. The points struck me; they were 
so clear, so pragmatic, so Del. These words 
lived on a sticky note on my computer 
desktop for several years and then eventually 
transitioned over to my Evernote (in my 
note title “Life” nested within the folder 
titled “Words”) grounding me in their 
sound advice: 1. You can’t plan everything 
2. It is always a good time to have children 
3. If you think you will be less busy later.....
you are wrong. Life gets more complicated. 
4. You can always make time for what is 
important to you. Live in teh moment, not 
teh future. Thank you, Del, for sharing these 
words; we’ll continue to treasure them.

Elyse Watkins from Toronto wrote 
on November 29, 2018 at 12:01 pm:
It has been hard to find the words to 
articulate the profound impact that Del 
Harnish had on my life. I have found 
comfort in the beautifully composed 
tributes from my peers, as it is clear 
that Del had a resounding effect on a 
generation of learners and educators. 
He was a teacher, a mentor, a friend 
and a leader. He challenged the status
quo and revolutionized education. I 
know that if it were not for his inimitable 
influence, I would not be in the education 
field today. Del had the rare ability to make 
a person feel seen, heard and, most of all, 
understood. When I would talk about him 
to my friends and colleagues, I would say 
he was like our Dumbledore (for those 
Harry Potter fans) – brave, brilliant and 
good. He believed in us and we trusted in 
him. It was truly an honour to know him 
and to have learned from and with him 
as a student and BHSc staff member. We 
miss you, Del. Thank you for everything.

Andrea Phair from Hamilton wrote 
on November 29, 2018 at 9:53 am:
Del was an amazing human being, he had an 
openness about him, a way of making you 
feel like it was okay to be, say, do anything, 
that was true to you. A way of making 
you feel heard, respected. I may not have 
been a student of Del’s in the classroom, 

but I was a student of his in life. He was as 
authentic as they come, had a quirky sense 
of humour, an endearing clumsiness, and 
a propensity for trouble making that was 
both hilarious and annoying at the same 
time. I am grateful to have worked with 
and known him for the past 17 years, it 
truly was an honour and I will miss him 
dearly. Quite frankly, there would be no 
BHSc without Del, his vision and essence 
are embedded in everything we do, what 
the program was built upon, and that legacy 
will endure. We are forever in his debt and 
he is forever in our hearts. You will always 
be a part of our BHSc family Del, may you 
rest well, and know that you are well loved.
  
Amanda Jerome from Burlington wrote 
on November 29, 2018 at 12:56 am:
As a student in the very first year of Del’s 
BHSc Program I remember clearly his 
passion for education and willingness to 
shake things up. I just love the Problem-
Based learning environment and thank 
him for providing such a supportive, 
innovative and caring “BHSc family” where 
learning was #1 and having fun a very 
close tie. I still remember how you looked 
at me at graduation when presenting 
my degree ... you truly loved everyone 
of us like your children. You are missed 
and will forever be remembered smiling.
  
Kayi Li from Vancouver wrote on 
November 29, 2018 at 12:23 am:
Thank you to your vision, commitment to 
education and energy - and to the countless 
opportunities you have made happened for 
the countless number of students whom 
had the privilege to cross paths with you. 
You have allowed dreams to come true and 
careers to flourish. We will miss you dearly.
  
Harneet wrote on November 
28, 2018 at 11:22 pm:
In my first year, I had the privilege of 
having Del as my inquiry facilitator. 
Del has been by far one of my favourite 
instructors. At the end of each semester 
when we had our checkins, I walked 
out of the conversation having a better 
perspective on many things because Del 
was incredibly encouraging, hopeful and 
especially helpful. During our classes, it 
was evident he was genuinely interested 
in unlocking our potential and getting us 
to think outside the box and his sense of 
humour made class even more enjoyable. 

I didn’t talk much the first semester but I 
knew he never judged me for that and he 
was the one who would encourage me to 
share my opinion during our check ins and 
for that I am incredibly grateful because it 
only enhanced my inquiry experience and 
boosted my confidence. He kept things real 
and I really look up to him for that. Above 
all else, Del is arguably one of the most 
modest, “unshowy” people many of us have 
probably met and this is yet another thing 
that many of us are inspired by. Del, you 
touched our hearts and your teachings will 
forever be with us. Thank you. Thank you 
for everything you have taught us, all the 
amazing initiatives you have started, and 
most importantly, for being someone who 
has inspired so many of us. We hope to keep 
inquiring and building off your teachings 
because as you had said, (or at least 
something along the lines of this) inquiry is 
not just a course, its a lifelong process. You 
will continue to be a role model for me and 
I hope to make you proud. #inquiryforever
  
Kelly Mollon (Emms) from Orillia wrote 
on November 28, 2018 at 9:22 pm:
Such sad news. Del was an inspiring 
educator and mentor to so many. He 
challenged us to think critically, ask big 
questions and think outside the box. I 
am so very grateful for my entire Health 
Sci experience and his influence was 
a tremendous part of that. I vividly 
remember sitting in the auditorium during 
an open house while touring universities 
as a Gr 12 student and hearing him speak 
about the program, PBL and inquiry. I 
was hooked. I was even more inspired and 
challenged in the best possible way with 
him as my inquiry facilitator in first year 
and all the influence in the years the years 
that followed. He will be greatly missed, 
but the legacy he created in education 
and beyond will have an everlasting 
ripple effect. Thank you Del, may you 
Rest In Peace. (Kelly, Class of 2007)  

Yousif wrote on November 
28, 2018 at 9:11 pm:
I am one of the numerous people who were 
touched by Del’s enthusiasm, humility, 
and kindness. We all had great memories 
with Del - he will always be a part of 
our lives and careers. He gave endlessly, 
which is why he is never gone. In these 
tough times, I wish his family and friends 
all the strength in facing this storm.

job, someone always says, “woah...you 
ask a lot of questions.” Del influenced me 
more than I could ever have imagined. 
Thinking of him now I’m reminded of 
just how powerful educators can be. I’m 
so grateful for having had the privilege of 
being his student. He will be so missed.

Alex Kilian from Toronto wrote 
on December 2, 2018 at 4:16 pm:
My first memory of Del: I was 13 years old, 
and sitting at my brothers’ BHSc graduation 
breakfast. Del led the whole audience 
through his famous paper tearing exercise. 
I was awe-struck. It’s okay to be unique? 
Pretty revolutionary for a 13 year old.
4 years later, I felt immense gratitude (and 
a little bit of imposter syndrome) in that 
first year cell-bio lecture hall. My years 
in health sci were defined by gratitude, 
confusion because nothing was traditional, 
and learning that I carry with me to this 
day. Both my confidence and humility 
come from Del and Health Sci. I know who 
I am and am not afraid to acknowledge 
my strengths and constantly strive to 
improve on my weakness. Likewise, I am 
humbly aware that I have so much more 
to learn, that I will never know it all, and 
that learning comes best from others, 
rather than from textbooks. Through Del’s 
teachings, I learned to think critically 
about the things we just accept as true, and 
that kindness and integrity will never fail 
you. When I heard the news, it felt like 
all of the breath was sucked out of me. I 
don’t think I’ve taken a full breath since. 
As others have said, finding the words to 
express Del’s profound and widespread 
impact is almost impossible. Del gave so 
much of himself to the program and his 
students. Del, “Thank you”, will never be 
enough, but I hope we make you proud.
  
Xixi G from Gander wrote on 
December 1, 2018 at 12:55 am:
Del was the initiating point for so 
many of us, as we entered the world of 
innovation, health sciences, and for many 
of us, medicine. His paper ripping session 
remains one of the most salient memories 
of BHSc. Del embodied the innovation, 
humour, and incredible support that 
myself and and many privileged students 
experienced. Del’s ‘teh’ remained a 
favourite in-joke. So many of us wouldn’t 
be who we are and where we are without 

Del’s influence. Thank you, Del.
Phil Deacon from Palmerston, ON 
wrote on November 30, 2018 at 7:15 pm:
Impressed but certainly not surprised 
by the amazing words here. In keeping 
with many of the posts here - Del had a 
major impact on my education, career 
and continued passion for Scientific/
Medical inquiry, learning and education. 
He literally broke the rules to allow 
me to access the Health Sci program 
and I’m forever grateful. It’s amazing to 
reflect upon the number of Health Sci 
students and graduates who continue 
to expand the reach of his philosophies.
  
Claudia wrote on November 
30, 2018 at 3:43 pm:
An inspiration of life lived by true example.
  
Gurmit Singh from St. George, Ontario 
wrote on November 30, 2018 at 2:47 pm:
Del was a student’s Advocate and a 
champion for their innovative education! 
I had the privilege of knowing Del as a 
friend and a scientific colleague for over 
30 years. He was my go to person for 
advice and sanity when I had to deal with 
difficult life and academic decisions. I had 
the good fortune of being able to walk into 
his office and get his trusted opinion on 
a wide variety of issues including personal 
stuff. Del was a true visionary and a 
dedicated family man. He always had Liz 
and his daughters as his guiding lights. 
I will miss a dear friend and he leaves a 
vacuum in my life. Del was truly a down 
to earth nice human being. RIP my friend!!
  
Jaisy Yang from Burlington wrote 
on November 30, 2018 at 9:00 am:
If I were to list my top ten biggest 
influences in shaping my career and myself 
as a person, Del would be one of them. 
He taught me - directly and indirectly - 
some of the most memorable lessons of my 
academic career. I remember the way he 
challenged us to question obvious theories 
(by giving us a common pattern 5, 10, 
15, 20 and having us find the common 
denominator), to expand our questions 
and test our hypotheses. I remember 
having him as facilitator for my first year 
Inquiry class, and one day, he simply didn’t 
show up. On purpose. I remember cutting 
snowflakes at graduation. I remember 
the way Del knew all of us by our first 

names, who asked, with a twinkle in his 
eye, “what do YOU think about that?” 
to almost every question we asked. I 
remember that he told me once, to give 
up my understanding for bewilderment. 
Sometimes, it felt like Del was playing 
mind games with us, but looking back, he 
was simply teaching that life is a great big 
wonderful experiment. I learned that it was 
okay not to know, and it was okay to be 
wrong. I learned the tools to find answers, 
and the curiosity to keep asking questions. 
I will always be proud to be a Health Sci, 
and privileged to have known Del as a 
mentor. Del, you will be greatly missed.
  
Daina Nestick from Mississauga wrote 
on November 30, 2018 at 7:57 am:
Losing Del is an enormous loss to the 
education community. He has had such 
a huge impact on my decision making so 
much so that it changed my entire way of 
looking at the world. He encouraged me 
to look toward places I never knew existed 
and take a road less travelled. I remember 
sitting down in his office frantic not 
knowing where I should go next with my 
education. He encouraged me to accept 
who I am and how I learn and labeled my 
unconventional ways as part of the fabric 
of education. He recommended that I 
take time off to travel overseas for a year 
to explore and go learn about myself and 
then come back and decide. I followed his 
advice and came back a stronger woman 
with more clear intentions. This type of 
advice and mentorship is what’s desperately 
needed at all levels of education. I 
now mentor senior level students in a 
clinical practice and I see his influence 
in my daily work. I like to think of him 
when I disturb the norm in my medical 
community   His passion also lead me to 
homeschool my own kids...to give them 
the inquiry spark to life and learning that I 
didn’t recieve until I was in university. My 
prayers and thoughts go out to everyone 
and especially for the huge loss his family 
must feel. He will be greatly missed.
  
Megan Schlorff wrote on 
November 29, 2018 at 7:54 pm:
Del frequently responded to all sorts of 
questions and queries in the “Rumours” 
folder on LearnLink. It showed his 
dedication to the program and, especially, 
to the students in it. He aimed to be
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Faith wrote on November 
28, 2018 at 8:29 pm:
Del was the definition of a free thinker. 
He acknowledged that “rules” and norms 
existed, but charted his own course. I had 
the privilege of getting to know Del when 
he facilitated my first year Inquiry class for 
a period. I have memories of him suddenly 
getting up and leaving the class and then 
returning and asking how we used our 
time; or bringing in stacks of virology 
publications, just from 2014 alone, to convey 
the idea that so much knowledge exists, but 
how do we decide what’s important? One 
time he also showed up a good half hour 
late and asked us why we were all there 
(to which one student replied “because it’s 
on our schedule,” and Del responded, “so 
you came because we told you to?”). Del 
challenged us to think critically, to ask 
questions, and to be different. And for that, 
I am so grateful. Del’s passing is a deep loss 
to the BHSc community, but really also 
to students in general, because he saw our 
potential and cultivated it by investing his 
own passion and creativity. Del, you are 
greatly missed, but will not be forgotten.
  
James Khan from Toronto wrote 
on November 28, 2018 at 4:23 pm:
Very sorry to hear about Del’s 
passing. Del fundamentally shaped 
the lives so many, including my own.

Dr. Jayant Ramakrishna from 
Kitchener-Waterloo wrote on 
November 28, 2018 at 2:30 pm:
I was part of the Bachelor of Health 
Sciences program at McMaster from 
2002-2006, and worked with Del from 
2006-2007. I remember the first week of 
classes, Del gave a lecture to our incoming 
class. He talked about the importance 
of thinking for ourselves and learning 
valuable skills, like group work and 
communication, instead of just memorizing 
textbooks. His passion for creating
thinkers, was something that resonated 
with me. Over my 4 years in the program, 
I remember having many great talks with 
Del, and he also allowed me to continue 
on as part of the BHSc family as a staff, 
for an additional year after I graduated. 
Del was a mentor to me, and I feel that 
without his influence and guidance in my 
life, I wouldn’t be where I am today. His 
passing is a very big loss for the BHSc 
and McMaster community. Thank you 

Del for the passion you gave to your 
students, and for teaching us how to 
think for ourselves and work alongside 
others to achieve greater outcomes.
  
Katie Fitzgerald wrote on 
November 28, 2018 at 2:20 pm:
When I first began working for Del, I’d 
send emails to mass distribution lists and 
I’d be flooded with emails in return - all 
saying how lucky I was to be Del’s new 
assistant and that there isn’t a better person 
to work for. That’s just the sort of impact 
and reputation he had at McMaster. And 
they couldn’t have been more right. I 
consider myself so lucky to have known 
him and will miss him immensely.
  
Nisha Kansal from Hamilton wrote 
on November 28, 2018 at 2:09 pm:
I am deeply shocked and saddened by this 
news. Though I never had the privilege 
to work closely with Del throughout 
my undergrad, his boundary-pushing, 
innovative, and disruptive way of thinking 
formed the basis of my transformative 
BHSc education, permeated all levels of 
@MacHealthSci, and redefined education 
worldwide. Del dared to bring real life and 
the real world into the classroom, like no 
other education I had ever experienced 
before, and had a true understanding 
of what a valuable education is. He was 
driven by a desire to provide a safe space 
in which we could all make mistakes, grow, 
and learn, and for this experience I am 
forever thankful. Del has deeply impacted 
thousands of learners not only at McMaster 
but across the world, and no matter how 
far I get from my BHSc education, I 
will never forget the opportunity I was 
given to dive deep into learning about 
myself and the world around me, and 
that is thanks to the incredible educators 
in BHSc, driven by Del. Del is gone 
too soon, and he will be sorely missed.
  
Yipeng Ge from Ottawa wrote on 
November 28, 2018 at 8:16 am:
Del, I feel like I’ve been holding my 
breath for the past couple of days. I was 
left without words to describe the impact 
you had on your students, including 
myself. To say that you were instrumental 
in my own pedagogical growth, would be 
an understatement at best. I still haven’t 
found the right words, but I cannot 
agree more with what others have shared 

about you. Your passion for the process 
of learning, disruptive thinking, passion 
for students and others, and excitement 
to stretch the boundaries and status quo, 
uplift me and inspire me. I am truly 
humbled to have been educated by you. 
Rest now, and your legacy and lessons, 
without any doubt in this world, will live 
on through all those you’ve impacted.
  
Hugh Boyd from Hamilton wrote 
on November 27, 2018 at 11:03 pm:
I dont have a better compliment than 
Stacey’s “visionary sh*t-disturber.” Looking 
back I am impressed by how patient he was 
when it was needed and how hard he got 
me to push myself when it wasn’t. There 
was so much brilliance in his teaching 
strategies. I particularly remember hating 
group work my first year in the BHSc 
Program. When discussing this he let me 
vent, made some suggestions and lent me 
a book on team dynamics and how to fix 
them. Of course now I know PBL can help 
you learn almost anything, but back then I 
was still skeptical. Of course, he was right. 
Now I love working in teams and am still 
continuously trying to improve how we 
work together. I am thankful for the risk 
he and the rest of the BHSc faculty took 
on us that first year. I am also thankful 
to Teresa, Penny and the BHSc staff who 
gave us a chance to say thanks to him a 
few years ago. I am so thankful for Del.

Del, you are dearly loved and missed 
by your BHSc Family.

Community | October 2019   48 


